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ABSTRACT 
 
The  objective  of this  research  was  to  improve  Grade  VIIIB  students’ 
speaking skills by using structured role play technique at SMPN 1 Piyungan. 
It was an action  research  study  which  consisted  of  two  cycles.  The 
researcher worked collaboratively with the English teacher, the students, and the 
collaborators.  The subjects  of  the  research  were  students  of  VIIIB at SMPN  
1 Piyungan in the academic  year of 2014/2015. The data collected were 
qualitative and quantitative.  The qualitative data  were  collected  by  observing 
the  teaching  and learning process, and interviewing the students, the teacher and 
the collaborators. The data were in the form of field notes, interview transcripts, 
and photographs. The quantitative data were  collected  through  assessing  the 
students’  speaking  performance  in the form of speaking tests. In analyzing the 
data, the researcher used two methods, the qualitative method and the quantitative 
method. 
The results of this research showed that the use of structured role play 
technique with some appropriate activities was successful to improve the students’ 
speaking skills. Based on the qualitative data sources, structured role play made 
the lesson more interesting. Furthermore, the students had adequate chances to 
speak and got an improvement in speaking skills. In addition, they had more 
courage to speak. Based on  the  quantitative  data,  the  students’  mean  scores  
improved from 8.65 in the pre-test to 17.23 in the post-test. The normalized gain 
score from the pre-test to the post-test was 0.52 which was categorized as medium 
improvement.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
English is a compulsory subject mandated by the government based on 
2013 curriculum for reasonable considerations. It is an international language 
that makes people from all over the world able to communicate and share their 
ideas in the United Nations to make a better world. There are many textbooks 
written in English that are useful for advancement of science and technology in 
our society.  
Speaking is one of the four skills in English language teaching 
according to Brown (2007: 284 ). Those skills are listening, reading, speaking 
and writing. Speaking is a productive skill that is unavoidable for everyday 
communication. Blundell (1992: v) states that people speak with a certain 
purpose in mind. Speaking enables people to share  their opinions, 
feelings, ideas and information, to show symphaty and condolences, to ask for 
something, and many other functions. 
Role play is a technique to teach speaking with many benefits. 
According to Anderson (2006: vi), those benefits are: role play provides 
spoken language practices which are vital for language learning, it gives 
opportunities for students to use language in real world settings, it leaves 
students’ inhibitions and worries because the structured role play allows them 
to be other persons, and it involves an element of play that is enjoyable for 
language learning. In addition, Claxton (2008: 103) states that role play 
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promotes critical thinking and creativity, encourages students to take risk with 
a new language, and helps developing corporative skills in a safe setting. Kurt 
(2003: 41) uses term “structured” in contrast to regular structured role play 
which students are given a set of instructions, asked to imagine themselves in 
certain roles, come up with appropriate language and perform immediately. 
Structured role play is different in that it provides students with language 
scaffolding and time to prepare.   
In Indonesia English is commonly taught from junior high schools. 
SMPN 1 Piyungan is one of junior high schools in Yogyakarta that taught 
English. In speaking performances, students of VIIIB Class of SMPN 1 
Piyungan had relatively low speaking skills compared to other classes 
according to an English teacher of this school. Regarding this matter, the 
researcher conducted observation to the VIIIB class in the academic year of 
2014/ 2015 to determine problems in students’ speaking skills. Based on the 
observation and an interview with the English teacher, the researcher found 
some problems. Those problems were related to teaching and learning process, 
and students’ speaking performance. Examples of those problems were lack of 
students’ involvement and language exposures in speaking activities, and 
limited chances for speaking practices. 
Concerning students’ problem in speaking skills, the researcher tried to 
solve those problems. Regarding the benefits of using structured role play and 
students’ problems in speaking, the researcher and the English teacher agreed 
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to use structured role play to improve the students’ speaking skills of Grade 
VIII B students at SMP N 1 Piyungan in the academic year of 2014/ 2015. 
 
B. Identification of the Problems 
Based on observation at VIII B class of SMPN 1 Piyungan in the 
academic year of 2014/ 2015 the researcher identified problems related to the 
students’ low speaking skills. Those problems are described on the paragraphs 
below. 
Firstly, it is related to the method used by the teacher to teach speaking. 
The method as suggested by 2013 curriculum must support discovery learning 
which teachers should not directly give answers to students’ questions. 
Students must discover the answers by using avaible learning recources. 
However, based on the observation the researcher found that the English 
teacher used grammar translation method which did not encourage the students 
to discover their answers. Instead, she answered directly to students’ questions 
which usually about Indonesian translations of difficult words.  Prator and 
Celce-Murcia in Brown (2007:19) states that the grammar translation method 
mostly uses students’ mother tongue in English teaching and learning 
processes. The class was exposed using Indonesian or Javanese with little use 
of English. It was reasonable because using students’ mother tangue could 
make the teaching processes easier since English is a foreign language in 
Indonesia, but exposure of English was important to make students familiar 
with it. In addition, grammar was taught explicitly in a long explanation. It 
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made the students bored. Furthermore, the English teacher provided texts 
which were intended to explain grammar with inadequate explanations of their 
context. Students found it hard to understand the texts. Another problem was 
the students mostly had to do learning activities individually which gave them 
fewer chances to develop their communication strategies with their friends.  
Secondly, the problems related to the students. They got difficulty to 
speak English fluently. Some of them said that the most difficult part in 
speaking was to find idea about what to speak since the teacher directly asked 
questions without any example or clue how to answer those questions. In 
addition, their proficiency levels were diverse because some students had good 
command of English and others did not have it. Moreover, only some students 
were accustomed to listening and speaking activities. However, other students 
rarely listened conversation in English and they were shy to speak. 
Consequently, not all students took part in speaking activities. Some students 
even talked very little in English. In general, the students only answered the 
questions when the teacher asked them. Lastly, the students had to do activities 
individually in most cases that gave few chances to them to develop their 
communication strategies with their friends. 
Thirdly, the problems related to teaching media. The teacher used only 
two media. They were the teacher’s own writing on a white board and an 
English textbook. The teacher wrote learning materials and the students wrote 
them down on their notebook. Sometimes the teacher drew pictures to 
elaborate her explanations. Usually the teacher wrote questions and asked the 
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students to answer those questions on the white board. Then the students 
copied everything on the white board to their notebook. It took time and made 
the students bored. Moreover, some students testified that not all of them 
understood what they wrote as only a few of them got chances to answer 
teacher’s questions and the allocated time to understand them was short.  
The problems related to teaching media were also found on how the 
teacher used the English textbook. The teacher asked some of the students to 
answer questions from the textbook orally. It seemed to encourage the students 
to speak spontaneously, but they could not review what they learned as the 
teacher did not write correct answers. Some students who tried to write down 
the correct answers got difficulty because time given was short and the teacher 
did not check their spellings. Media used to introduce new vocabularies was 
less interesting. The teacher did not prepare slide shows or posters that would 
be helpful to students. Instead of showing the posters, she only referred to 
small pictures on the English textbook and she explained orally some difficult 
words related to them. Students had to find other difficult words by themselves. 
It was a problem because the availability of dictionaries was inadequate. Only 
a few students brought dictionaries. Futhermore, the time needed to finish 
reading activities on the textbook was too long. The students had to answer 
questions by studying the materials by themselves. However, sometimes the 
teacher forgot to confirm students’ understanding.  It made the students 
confused and made them slow to do the activities. Therefore, until the time was 
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up they did not finish those reading activities. They had no chance to move on 
to speaking activities. 
 
C.  Delimitation of the Problems 
On this study in relation to the identification of the problems, the 
researcher focused on using structured role play to improve students’ speaking 
skills. It was based on a discussion with the English teacher and some reasons.  
There were some reasons why the researcher focused on structured role 
play technique. Firstly, structured role play provides students with language 
scaffolding and time to prepare. Second, it enables students to practice the real 
use of language. Third, it provides opportunity to speak based on a scenario so 
the students know exactly what they would do which could help them to 
develop fluency. Fourth, practicing structured role play gives masks to shy 
students so they would not shy to speak in English. Structured role play was 
expected to improve students’ speaking skills. 
 
D. Formulation of the Problem 
Based on delimitation of the problem, the formulation of the problem 
was “How could structured role play be implemented to improve speaking 
skills of Grade VIIIB students at SMPN 1 Piyungan in the academic year of 
2014/ 2015?” 
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E.  Objective of the Study 
According to the delimitation of the problem, the objective of the 
research was to improve speaking skills of Grade VIIIB students at SMPN 1 
Piyungan in the academic year of 2014/ 2015 by using structured role play. 
 
F.  Significance of the Study 
It was expected that there were two significances of the research. They 
were theoretical and practical significances. 
1. Theoretical Significance 
a. This research was expected to provide an important theoretical reference 
related to improving students’ speaking skills through using structured 
role play. 
b. Other researchers who would conduct similar study could use this 
research to enrich their references. 
c. For students of English Department of Yogyakarta State University, they 
could use this research as a valuable reference to an action research 
associated with improving students’ speaking skills through using 
structured role play. 
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2. Practical Significance 
a. For English teachers, this research could be implemented in their 
teaching to improve students’ speaking skills by using structured role 
play. 
b. The VIII B Grade students of SMPN 1 Piyungan would get benefits 
from using structured role play because the study was expected to 
improve their speaking skills. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
This chapter presents theories related to speaking skills, how to teach 
speaking, theories of structured role play, review of related studies, and 
conceptual framework.  
A. Literature Review 
1.  Theories of Speaking 
a. Definitions of Speaking 
There are several definitions of speaking according to 
experts. On this part, the researcher presents those definitions to 
make clear what speaking is. 
Firstly, the researcher refers the definition of speaking 
according to dictionaries. In Concise Oxford Dictionary, speaking is 
defined as the action of expressing oneself in speech or giving 
speech. Cambridge Advance Learner Dictionary defines speaking as 
to say words, to use the voice, or to have a conversation with 
someone.  
Thornbury (2005:2) emphasizes that speaking is linear or 
takes place in real time. In speech production, utterance-by-utterance 
and word-by-word are responses to whom the speaker is talking to or 
an interlocutor. Regarding this fact, speaking is spontaneous by 
nature as an utterance produced depends on the previous one. It 
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requires quick response in real time processing with limited time 
available. The longer it takes the response, the more likely to give 
rise to an ineffective communication. However, an instant response 
is perceived differently by different cultures. Some cultures consider 
it as a good thing; some others consider it as a bad thing as explained 
by Harmer (2001: 271). 
Luoma  in Richards (2008: 19) mentions some features of 
spoken discourse. They are: 
1. It is composed of idea unit (conjoined short phrase and clauses), 
2.  It can be planned (e.g., a lecture) or unplanned (e.g., a 
conversation), 
3. It employs fixed phrases, fillers, and hesitation markers, 
4. It contains slips and errors reflecting online processing, 
5.  It involves reciprocity (e.g., interaction are jointly constructed), 
6. It shows variation (e.g. between formal and casual speech), 
reflecting speaker roles, speaking purposes, and the context). 
 
In short, speaking involves speech production of utterances in 
real time with our interlocutor to perform certain purposes in real 
world. 
 
b. Elements of Speaking 
Harmer (2001:269) cites that in order to speak well a speaker 
needs to understand both elements of speaking: language features 
and mental processing. Note that the first element differs from 
speech production in language practice like drills. Those elements 
are explained below. 
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1) Language Features 
These are language features required in spoken production: 
a) Connected Speech 
Normal conversation between English native speakers 
use connected speech. Fluency in speaking marked not only 
by the ability to use individual phonemes in English (e.g. in 
we are going to the beach) but also the use of connected 
speech (e.g. in we‘re going to the beach). There are sound 
changes in connected speech. They are: assimilation, 
elision, linking, contraction, and stress patterning. Their 
definitions based on Longman Dictionary of Language 
Teaching and Applied Linguistics are: 
1. Assimilation is a speech sound change which is identical 
to another sound that follows it, e.g. in impossible and 
intolerant).  
2. Elusion is the leaving out of sounds in speech,   
3. Linking is a process in continuous speech which connects 
the final sound of one word or syllable to the initial 
sound of the next.  
4. Contraction is the reduction of a linguistic form and 
often its combination with another form.  
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5. Stress is the pronunciation of a syllable or a word with 
more respiratory energy or muscular force than other 
syllables or words in the same utterance. 
b) Expressive Devices 
To be an effective communicator, the speaker needs 
to know how to use expressive devices for an example: 
varying volume or pitch in part of an utterance to show 
additional meanings. The use of non-verbal means is also 
useful to show feelings or emotions. They are especially 
effective in face-to- face interaction. 
c) Lexis and Grammar 
Lexis is the vocabulary of a language in contrast to its 
grammar. For an example is a question of a bank teller: 
How do you like the money? For Indonesian speakers, it can 
be perceived quite differently to its original meaning. 
Certain phrases are only suitable to perform a specific 
function. Non-native English speakers cannot create new 
lexis by themselves and therefore an English teacher should 
give authentic materials to the students to learn lexis. 
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d) Negotiation Language 
Face-to-face communication is not always going 
smooth. Sometimes, one must ask for clarification to make 
sure that what one understands is right. It could happen 
because of various reasons for examples: distraction from 
the environment, lack of attention, an ambiguous utterance, 
and a demand for agreement. It is crucial to know how to 
ask for clarification.  
Negotiation language is also useful to structure oral 
communication. It helps the listener to avoid “getting lost” 
to the speech, especially in longer monologue such as 
giving presentation or storytelling.  Some examples of this 
kind of highlighting message are:  
1. What I mean is …, 
2. To begin with …, 
3. And finally …, 
4. … or, to put it another way ….   
2) Mental/ Social Processing 
Beyond linguistic aspects, an effective 
communicator also has the ability to process a flow of 
information in real time. This abilitiy consists of: 
a) Language Processing 
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Rapid language processing is essential in 
communication. This is about how the speaker is able 
to produce a meaningful utterance, which is 
comprehensible, and convey an intended purpose. 
Language processing is also related to retrieval of 
words and phrases, and processes them into 
syntactically and proportionally appropriate 
sequences. Finally, the listener understands the 
message given.  
b) Interacting with Others 
In most case, speaking involves one or more 
participants. It results in necessaries for understanding 
of how the hearer feels, good skills in listening, how 
to take turn in conversation, a technique for hesitating, 
and how to hide feelings and other important skills. In 
reality, what the speaker would say depends on the 
listener.  
c) (On-the-spot-) Information Processing 
The speaker and the listener usually demand 
relatively a fast response to any given information. 
However, this instant response is not prized by all 
cultures.  
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c. Types of Spoken Language 
Brown (2007:303) divides two types of oral language. 
They are monologue and dialogue. 
Monologue occurs when one speaker uses spoken 
language for any length of time with continuous stream of 
information to the listener. It usually goes on without 
consideration whether the hearer understands or not. The 
hearer is unable to propose negotiation language nor interrupt 
it. Some examples of this type of spoken language are: 
lecturing, storytelling, sermon, and news broadcasting. 
Monologue is divided further into two categories based on 
their discourse structure. They are planned and unplanned. 
Unplanned monologue is usually easier to comprehend 
because it has more redundancy to make the content clearer. 
Different from monologue, dialogue involves two or 
more speakers. Each speaker can use negotiation language to 
solve any possibility of misunderstanding. Dialogue is divided 
further into two categories. They are interpersonal dialogue, 
which the purpose is to maintain social relationship, and 
transactional dialogue which is intended to convey 
propositional or factual information. Remember that those 
dichotomies are not distinctive because everyday conversations 
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usually contain both elements: interpersonal and transactional 
dialogue. 
 
d. Micro- and Macro-skills of Speaking 
Brown (2007:327) proposes marco- and micro-skills of 
oral communication. The consequence is the teacher needs to 
teach whole picture of the language as well as the small details. 
It can be compared with learning archery. An archery 
instructor teaches archery students how to aim and shoot an 
arrow to its target accurately as the macroskills. He also 
teaches the students about small details such as: right posture 
of holding a bow, how to nock an arrow to its bowstring, how 
to draw a bowstring, the effect of distance and wind blowing to 
an arrow flight as the microskills. The application in teaching 
speaking is the importance of focusing on both form and 
function of language.  
1) Microskills 
As stated previously, Brown proposes micro- and 
macro-skills of oral communication. An English teacher 
should teach micro-skils to make students speak well. 
Below are the macro-skills as proposed by Brown. 
a) Produce chunks of language of different length, 
b) Orally produce differences among the English 
phonemes and allophonic variants, 
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c) Produce English stress pattern, words in stress and 
unstressed positions, rhythmic structure, and intonation 
contours, 
d) Produce reduced forms of words and phrases, 
e) Use an adequate number of lexical unit (words) in order 
to accomplish pragmatic purpose, 
f) Produces fluent speech in different rate of delivery, 
g) Monitor your own oral production and use various 
strategic devices: pauses, fillers, self-correction, and 
backtracking to enhance the clarity of the message, 
h) Use grammatical word classes (for examples: nouns, 
and verbs), system (for examples: tenses, agreement, 
and pluralization), word order, pattern, rules and 
elliptical forms, 
i) Produce speech in natural constituents- in appropriate 
phrases, pause groups, breath groups, and sentences, 
j) Express particular meaning in different grammatical 
forms. 
 
2) Macro-skills 
 To make students become a skilfull speaker, an 
English teacher also needs to teache them the macro-skills 
of speaking. Below are macro-skills of oral 
communication. 
a) Use cohesive devices in spoken discourse, 
b) Accomplish appropriate communicative functions 
according to situations, participants, and goals, 
c) Use appropriate register, implicature, pragmatic 
conventions, and other sociolinguistics features in face-
to-face conversations, 
d) Convey links and connections between events and 
communicate such relations as main idea, supporting 
idea, new information, given information, 
generalization, and exemplification, 
e) Use facial features, kinesics, body language, and other 
nonverbal cues along with verbal language to convey 
meanings, 
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f) Develop and use a battery of speaking strategies, such 
as emphasizing key words, rephrasing, providing a 
context for interpreting the meaning of words, 
appealing for help, and accurately assessing how well 
your interlocutor is understanding you. 
 
2. Teaching Speaking 
a. Principles for Teaching Speaking Skills 
Below are the principles of teaching speaking skills as 
proposed by Brown (2007: 331). 
1) Focus on both fluency and accuracy, depending on the 
teacher’ objective 
Communicative language teaching today may lead 
to speaking activities which put too much emphasis on 
fluency. However, lack attention to accuracy lead to 
fluent stream of utterances, but barely comprehensible 
because it lacks appropriate grammar and pronunciation. 
The application of focusing on both fluency and 
accuracy is found on structured role play.  
2) Provide intrinsically motivating techniques 
A teacher should try to use all motivating 
techniques to teach speaking and meet students’ need for 
status, knowledge, achieving competence and autonomy, 
all their motivations to learn English. Note that the 
teacher has to be careful not to send his students into too 
much enjoyment as in teaching there are certain 
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objectives to achieve. Frequently the students do not 
know why they must do certain activities. Tell them how 
those activities would benefit them. 
3) Encourage the use of authentic language on meaningful 
context 
It is important to use an authentic language-
learning source. It helps the students to get ready in real 
life communication since the goal of English teaching is 
to prepare them in meaningful international 
communication. Meaningful context learning would give 
students an opportunity to try language in use. They 
would be competent in communicative skills, not only 
good at learning with their teachers in a classroom. 
4) Provide appropriate feedback and correction 
In a state, which English is used as foreign 
language, feedback and correction from the teacher are 
expected. Even in a state which English is second 
language, it is still expected that the teacher give positive 
feedback. The teacher should remember to use corrective 
feedback to avoid discouragement in learning English.  
 
 
20 
 
 
 
5) Capitalize on the natural link between listening and 
speaking. 
What the speaker says, no matter how competent, 
depends on the listener as the interlocutor. In most cases, 
it is not only about giving fluent and accurate speech 
alone, but also about the ability to listen well and take 
turn in an appropriate way. Both listening and speaking 
reinforce each other. It is important to have listening 
activity in speaking activity because both naturally 
coincide. 
6) Give students oopportunity to initiate oral 
communication 
It is important for a teacher to give an adequate 
opportunity to initiate oral communication to students. 
An oral communication competence is not about the 
ability to answer or response questions alone. 
Unfortunately, a typical classroom routine is students 
only answer when they are asked to do so. To solve this 
problem, the teacher should allow the students to initiate 
a conversation, to nominate a topic, to maintain a topic, 
to check for understanding, to ask for clarification, and to 
use other important funtions in speaking. 
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7) Encourage the development of speaking strategies 
Speaking strategies can make the message clearer. 
When the students have no idea how to express 
themselves they may use speaking strategies to keep 
communication going. This concept is important even for 
beginner learners. Sometimes they do not know how to 
use such strategies. Giving a chance for students to 
develop and practice speaking strategies can help them to 
reach oral communication purposes.  Some examples of 
the strategies are: asking for clarification (What?), asking 
someone to repeat something (Huh? Excuse me?), using 
fillers to gain time to process (Uh, I mean, well), and 
using conversation maintenance cues (Uh- huh, right, 
yeah, okey, hm). 
 
b. Characteristics of Good Teachers 
Teachers play an important role in English teaching and 
learning processes. In order to be successful the teachers 
should have characteristics of good teachers. Below is a list of 
those characteristics based on Harmer (2001:1). 
1) Good teachers should make their lesson interesting 
Teachers should manage her time to prepare for the 
lesson: making slide shows, pictures, tables, choosing 
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interesting topics, design appropriate games and other 
preparation. When they teache, they can use them 
effectively and they do not make students bored. 
2) Teachers must love their job 
Teacher is a reputable job. It deals with people, but 
sometimes teachers may feel unhappy. However, they still 
put a warm and friendly face when the lesson starts.  
3) Teachers should share their personality 
At first glance, the students are curious about their 
teacher. They may wonder who she is. Nicely introducing a 
teacher personality appropriately results in better future 
relationship with the students. 
4) Good teachers have lots of knowledge 
Within reasonable way, teachers should not be afraid 
to bring their broad knowledge in the classroom so it is not 
only about the lesson. They could lead certain speaking 
activities to discuss current social topics such as how to stop 
poverty, free education for all people, and juvenile 
delinquency. 
5) Good teachers are able to balance between entertainment, 
and teaching and learning aspect 
23 
 
 
 
Students like entertainment in their teaching and 
learning process. However, too much of it may lead to a 
waste of precious time. 
6) Teachers should be approachable 
Good teachers have good relationships with their 
students. They should be approachable to make students 
feel comfortable and eager to share their difficulties related 
to the lesson. English learners, especially adult learners, 
might have problems which affect their learning progresses. 
To be approachable teachers can be useful to make sure that 
the teaching process goes smoothly. 
7) Good teachers have sympathy towards their students 
Ideal teachers not only give lesson, but also pay 
attention and respect students’ characteristics.  The ideal 
teachers give students meaningful aspirations to be great 
persons in the future. 
8) Good teachers manage the whole class members from the 
shyest student to the most talkative one 
In the classroom, it is common to find different kinds 
of students in one place. Some of them may be introverts, 
extroverts, quiet, talkative students, bright students, or slow-
learners. Teacher should be able to identify and develop an 
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approach to make the whole students take part in classroom 
activities. 
9) Teachers should be able to correct students without 
offending them 
Teachers need to be careful and tactful in the matter of 
correcting their students’ mistakes. It could weaken their 
spirit to get high achievement when the teachers correct 
their mistakes with bad judgment. The teachers should 
correct students’ mistakes in the right time and in the right 
way to avoid embarrassment.  
10) Good teachers are capable of managing indiscipline 
students 
Students who have bad behavior give bad effect to 
other students who are serious in learning. Those bad 
students would make create an uncomfortable atmosphere 
in the class. The art of managing those bad students 
successfully is a fundamental concept in teaching. 
11) Good teachers know their students well 
Class management is easier to do when the students 
believe that their teachers know them well. They would 
become inspired students if the teachers pay attention to 
them, know exactly what their mistakes are, and are 
available to assist them. 
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c. Characteristics of Good Learners 
Student are better in understanding the lesson because 
they have characteristics of good learners. They can use their 
own learning method to achieve goals of their study. Different 
cultures value different learning behavior (Harmer:2001:42). 
However, there are general characteristic of good learners 
because they share the same habit reagardless of their 
background. Below is a list of those characteristics as cited by 
Harmer (2001:10). 
1) A willingness to listen 
Good learners maximize their listening skills to 
understand the lesson. They realize that activities in 
teaching and learning process are important for them and 
they would try the best not to miss the important part. They 
do not talk to their friends about irrelevant topics outside 
the subject matter, but they really use opportunity to listen 
to the lesson. 
2) A willingness to experiment 
Learning involves using English in communication so 
good learners should not be afraid to make mistakes. They 
can learn from their mistakes and understand how to cope 
with them with the aid of the teachers. Successful learners 
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are not always to be extroverts, but having a willingness to 
use language is crucial, 
3) A willingness to ask question 
Creative students ask appropriate questions in an 
appropriate way. Some teachers may really get irritated by 
difficult and irrelevant questions, but in common they 
welcome the students to ask questions. It is a matter of how 
to ask questions in an appropriate way because the ability to 
ask questions is part of successful learning development.  
4) A willingness to think about how to learn 
Good students try their best to invent their best 
methods to learn. They may create their own summaries, 
highlight their course books, or create mind mappings. They 
realize that they need knowledge. 
5) A willingness to accept correction 
Students usually demand a positive feedback to help 
them learn. They would follow the correction accordingly 
and try to be better. It only happens when the teachers are 
wise to give correction to the students, and the teachers do 
not behave like judges to criminals. Constructive criticism 
is more important than exposing students’ mistakes. It is 
strongly recomended that the teachers praise successful 
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students and offer guidance for unsuccessful ones. Students 
would realize that the correction is beneficial to them. 
 
d. Types of Classroom Speaking Performance 
The speaking performance is similar to listening. Below 
are the types of classroom speaking performance (Brown: 
2007: 327-330): 
1) Imitative 
On this type of classroom speaking 
performance, learners imitate sound produced by a 
model of a native speaker. The focus is to pinpoint 
particular elements of language forms that help the 
learners to cope with phonological or grammatical 
difficulty. Immitative speaking performance gives 
learners an opportunity to learn certain difficulties in 
linguistic aspects. It is a legitimate form of a 
communicative language teaching to “loosen the 
tongue”.  
2) Intensive 
In intensive speaking, the learners perform any 
speaking performance, which is specially designed to 
deal with phonological or grammatical aspect of 
language. 
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3) Responsive 
It is in the form of short replies from both 
student- and teacher-initiated questions. In responsive 
speaking, it is necessary to provide meaningful and 
authentic replies to equip students for further type of 
speaking performance, 
4) Transactional (Dialogue) 
The purpose of transactional dialogue is to 
exchange information. It is an extension form of 
responsive speaking performance and it may contain 
more negotiative nature. 
5) Interpersonal (Dialogue) 
The purpose of interpersonal dialogue is more to 
maintain social relationship than to exchange 
information. It can be harder to comprehend by the 
learner since it contains real factors in real 
communication between people. Some examples of 
those factors are:  casual register, colloquial language, 
emotionally charged language, slang, and ellipsis. 
Learners need to know them before fully understand 
this type of speaking performance. 
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6) Extensive (Monologue) 
The register of this type is more formal and 
deliberative. It is only suitable for intermediate or 
advanced level students. It can be in the form of giving 
presentation, storytelling, or news broadcasting. 
 
e. Concept of the Scientific Approach on the 2013 
Curriculum 
According to Ministry of Education and Culture, 
Kementrian Pendidikan dan Kebudayaan in Indonesian, a 
teaching and learning process based on a scientific approach is 
more effective than a traditional teaching and learning proces. 
It is based on two consideration. The first consideration are 
information retention from the teacher is only 10% after 15 
minutes, and the students only get 25 % of contextual 
understanding in a traditional teaching and learning process. 
The second consideration are information retention from the 
teacher is 90% after two days, and the students get 50%- 70% 
of contextual understanding in a teaching and learning process 
based on the  scientific approach. 
The 2013 curriculum empazises on modern pedagogic 
dimensions of teaching and learning process which based on 
the scientific approach. Peraturan Kementrian Pendidikan dan 
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Kebudayaan Number 65 in the Year of 2013 about Process 
Standard states that there are six stages in the scientific 
approach. They are observing, questioning, experimenting, 
associating, communicating, and creating. Below are their 
descriptions according to Peraturan Kementrian Pendidikan 
dan Kebudayaan Number 65 in the Year of 2013. 
The first stage in the scientific appoach is observing. 
On this stage, the students use their senses to observe pictures, 
videos, texts, or other learning materials related to the lesson. 
Students can make notes based on their observation and 
prepare questions that would be used to the next stage.  
The second stage is questioning. Students ask questions 
based on their observation. Students could discuss about 
information which they did not understand or clarify their 
understanding to the teacher.  
The third stage is experimenting. The students collect 
data from sources by using interviews or questioners. 
The fourth stage is associating. The students analyze 
information they collected, categorize it, and associate it to 
find patterns and conclusions.  
The fifth stage is communicating. The students must 
communicate their findings after they finish the previous 
stages. It could be done in many ways, for examples: 
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informally communicating with colleges, making presentation, 
and writing a report. 
The last stage is creating. Students create product based 
on what they get from lesson in this stage. The products are 
varied. It can be in a form of creating dialogues in structured 
role play, or a model of mountain eruption. The creating stage 
encourages students to use their creativity which is important 
in 2013 curriculum.  
f. Teaching Speaking in Junior High School 
English is a compulsory subject on Junior High School. It 
is taught from Grade VII to Grade IX. The material is based on 
Kurikulum 2013 by Kementerian Pendidikan dan Kebudayaan. It 
is categorized into KI (Kompetensi Inti) or Core Competencies 
and KD (Kompetensi Dasar) or Basic Competencies. Core 
Competencies play role as organizing elements for Basic 
Competences. The latter competencies are the content of the 
subject derived from Core Competencies which consist of 
attitude, knowledge, and skills.  
 Although the 2013 curriculum integrates four skills in 
English as opposed to the 2006 curriculum, the researcher was 
still able to assess the speaking element. Below are the Core and 
Basic Competencies implemented on this study. 
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Table 1: Core Competencies and Basic Competencies in 
Grade VIII of Junior High School Semester Two 
 
Core Competencies Basic Competencies 
1. Appreciating and 
comprehending students’ 
own religious teaching, 
2. Appreciating and 
comprehending honesty, 
discipline, responsibility, 
care (tolerant, mutual 
cooperation), good manner, 
and confidence in effective 
interaction with social and 
natural environment on the 
students’ scope, 
3. Understanding and applying 
knowledge (factual, 
conceptual, and procedural) 
based on curiosity of 
science, technology, arts, 
and culture related to 
phenomena and visible 
events, 
4. Processing, presenting, and 
understanding in concrete 
domain (writing, reading, 
counting, drawing and 
composing) based on what 
were taught at school and 
other resources which have 
the same theoretical 
perspective. 
3.12. Understanding purpose, 
text structure, and 
language features of 
very short and simple 
spoken recount text 
about experiences, 
activities, and events, 
4.14. Understanding meaning 
on very short and simple 
spoken and written 
recount text. 
 
The ages of students enrolling Junior High School usually 
range from 12 to 15 years old. Harmer (2001) defines the ages as 
adolescence. He stated that one of key issues among adolescents 
is the search of individual identity. Identity has to be forged 
among classmates. Peer approval from their friends is regarded as 
more important than attention from the teacher. Students must be 
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encouraged to respond to texts and situations with their own 
thought and experience, rather than just doing a question and 
answer activity. The teacher should give students tasks that they 
are able to do, and avoid tasks that might humiliate them. 
Structured role play could be designed to put into consideration 
all crucial matters in teaching English to adolescents. 
 
f. Assessing Speaking 
Thornbury (2005:124-124) explains that a test can be 
conducted at both: the beginning and the end of a language 
course and at various time during the course. The aims of the test 
might be to measure the progress during the course or the 
students’ achievement in the end of it. 
An assessment without spoken components is inadequate to 
measure students’ language proficiency in speaking. The 
assessment of speaking can be done by an interview which 
includes different oral tasks. It is rather difficult to assess 
speaking skills since the assessment is done by interviewing 
students’ performance individually. It is different from a written 
test that is easier to manage. Different tests of speaking may also 
provide very different criteria compared to test of writing or 
grammar.  
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Despite its difficulty to assessing speaking, Thornbury 
(2005:125) mentions five most common spoken tests. They are: 
1) Interviews, 
2) Live monologues, 
3) Recorded monologues, 
4) Role plays, 
5) Collaborative tasks and discussions. 
 
After understanding types of spoken tests, there is a 
question related to assessing criteria. The tests administer needs 
to determine the assessment criteria in order to assess speaking. 
The assessment criteria based on Cambridge Certificate in 
English Language Speaking Skills (CELS) Test of Speaking in 
Thornbury (2005: 127) are: 
1) Grammar and vocabulary, 
2) Discourse management, 
3) Pronunciation, 
4) Interactive communication. 
 
 On this study, the researcher used analytical rating scale for 
speaking performance adapted from Nakatsuhara (2007: 102).  
Table 2 : Analytical Rating Scale For Speaking Performance  
 
Pronunciation & intonation 
5 Mostly  speaks  with  appropriate  word-stress/rhythm.  All  
individual  sounds  are unambiguous and sufficiently well 
articulated for easy understanding. Only occasionally,  
there may be some Javanese-influenced sounds. 
4  Javanese  language  interference  of  prosodic  features  and  
individual sounds  are noticeable.  However,  constant  attempts  
at  assimilation/elision  and  to  use  appropriate rhythm make 
utterances reasonably easy to understand.  
3 Javanese  interference  in  prosodic  features  and  individual  
sounds  is  marked.  Some attempts at assimilation/elision and to 
use appropriate rhythm are shown. Occasionally puts some 
strain on the listener, but does not really impede understanding.  
35 
 
 
 
2 Speaks  with  somewhat  Javanese -like  pronunciation/rhythm  
with  minimal assimilation/elision.  Frequently  puts  some  
strain  on  the  listener,  and  occasionally impedes 
understanding.  
1 Speaks  very  frequently  with  mispronunciations  and  with  
Javanese- like pronunciation/rhythm  (without  any  
assimilation/elision),  which  nearly  always  impedes 
understanding.  
0  Gross  errors  and  a  very  heavy  Javanese- like 
pronunciation/rhythm  make understanding impossible. 
Grammar 
5 Uses a wide range of structures (e.g. simple, compound and 
complex sentences with different tenses) to deal with most 
everyday topics and to expressopinions. There are no obtrusive 
inaccuracies.  
4 Most basic structures (e.g. phrases, simple/ compound 
sentences) are sound. There are some  inaccuracies,  which  
however  do  not  impede  meanings,  when  complex structures  
are attempted (e.g. complex sentence).  
3  Basic  structures  (e.g.  phrases,  simple/  compound  
sentences)  are  occasionally inaccurate.  Has  just  enough  
grammar  to  manage  to  get  meaning  across  in  everyday  
topics.  More  complex  structures  (e.g.  complex  sentence)  are  
not  attempted  or  not intelligible.  
2 Basic structures (e.g. phrases, simple/ compound sentence) are 
frequently inaccurate. Occasionally impedes communication. 
They do not have enough grammar to get meaning across in 
everyday-topics.  
1 Grammar  is  almost  entirely  inaccurate  except  for  some  
stock  phrases,  which  nearly always impedes communication. 
 0 No awareness of basic grammatical functions. 
Vocabulary 
5 Uses appropriate, sufficient range of vocabulary  that  allows 
for  flexibility in dealing with  most  everyday-topics  by  
conveying  information  and  expressing  opinions.   
4 Generally,  uses  adequate  range  of  vocabulary  to  manage  
most  everyday  topics, although experiences difficulty when 
required to expand on topics. 
3 Choice  of  words  is  occasionally  inaccurate  in  everyday-
topics.  Limitation  of vocabulary  may  prevent  discussion  at  
some  stages  of  the  interaction  (as  he/she  cannot express  
opinions  properly),  but  does  not  really  impede  
communication.   
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2 Choice of words is frequently inaccurate, and the vocabulary 
range is not adequate to deal with everyday-topics. Lack of 
vocabulary occasionally impedes communication.  
1  Shows  only  simplest  words  and  phrases.  Lack  of  
vocabulary  makes  even  basic communication difficult.  
0 Vocabulary  is  inadequate  for  even  the  simplest  
conversation.   
Fluency 
5  Has comfortable, nearly natural speed in most everyday 
contexts. There may be some natural hesitation while searching 
for language.  
4  Hesitation while searching for language may  be noticeable 
and speech may be slow, which, however, does not demand 
unreasonable patience of the listener.  
3 Speech  is  slow  and  hesitant  (e.g.  with  some  unevenness  
and  long  pauses  caused  by rephrasing and searching for 
language).  It occasionally demands unreasonable patience  
of the listener, but does not really impede communication.  
2  Speech is very slow and hesitant. It frequently demands 
unreasonable patience of the listener and occasionally impedes 
communication.  
1 Speech is very slow and disconnected. Almost impossible to 
follow, except for short or routine phrases.  
0 Speech is so halting and fragmentary that conversation is 
impossible. 
Interactive Communication 
5 Almost wholly effective at communicating both actively and 
receptively in everyday contexts.  Fully sensitive  to  turn-taking  
system.  Contributes  to  collaborative  topic development and 
maintenance by asking others to express/expand their opinions 
and by negotiating meanings both verbally and non-verbally 
(e.g. ask for clarification, indicate understanding,  establish  
common  ground,  correct  others’  utterance  and  respond  to 
requests for clarification).  
4 Communicates  effectively  by  appropriately  participating  in  
turn-taking.  Responds, comments (e.g.  agree/disagree), asks  
questions,  negotiates  meanings  verbally  and non-verbally and 
develops the interaction in some but not all the occasions.  
3  Communicates adequately in most everyday contexts, but 
could be rather passive with responding and commenting. Asks 
for clarification (repetition, paraphrasing) verbally or non-
verbally, although occasionally it may be unsuccessful. Not 
effective enough to contribute to develop the interaction.  
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2  Interaction  is  ineffective  because  it  is  too  passive  (talks  
only  if  required),  it  lacks coherence or it is monologue only. 
May show some (verbal or non-verbal) attempts to ask for 
repetition or paraphrasing, which are frequently unsuccessful. 
 1  Gives simple responses only when required, but is unable to 
maintain or  develop the interaction.  May  show  a  few  
attempts  (mostly  non-verbally)  to  ask  for  repetition  or  
paraphrasing, which are nearly always unsuccessful.  
0  No  awareness  of  other  speakers.  Understanding  and  
communication  is  impossible. Neither verbal nor non-verbal 
attempt to ask for repetition or paraphrasing. 
 
 
3. Structured Role Play 
a. The Nature of Structured Role Play 
Ladousse (1987:5) prefers the definition of role play by 
analyzing the word. “Role” means when students assume 
themselves as having certain role in a specific situation. “Play” 
means they take the roles in a relatively safe environment which 
allowe them to be as playful as possible. Students are used to 
perform structured role play as heroes, princesses, animals, 
doctors, nurses, soldiers in various plays such as Malin 
Kundang, Cinderella, Pangeran Diponegoro, and Si Kancil. By 
doing role play, the students feel they are truly the persons want 
to be and play their roles as realistic as possible. Even they can 
manage their own costumes, properties, acting, voices, or 
expressions as realistic as possible. The teacher may wonder if 
they could manage the role plat since it has play part which the 
students, especially young learners like. 
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Structured role play is a kind of role play. Weaver (2003: 
41) prefers the definition of structured role play in contrast to 
regular role play. In regular role play, students are given a set of 
instructions, come up with appropriate language, and perform 
immediately. Structured role play is different in that it provides 
students with language scaffolding and time to prepare.  
Astuti (2014:25) suggests writing situation cards when 
implementing structure role play. An example of a situation card 
can be seen below. 
Instructions: you are making an appointment with your 
professor. You have to do this through the college secretary. 
1. Greet the secretary, 
2. Explain that you want to meet with your professor, 
3. State why you want to meet (to discuss course content, to 
explain an absence, to ask about your exam grade), 
4. List your avaible times, 
5. Ask the secretary when the professor is avaible, 
6. Ask if secretary need any other information, 
7. Thank the secretary for her time. 
 
b. The Advantages of Using Structured role play 
There are many advantages of using structured role play 
including many opportunities to meet language-focus or 
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massage-oriented goals. Below are the advantages of using 
structured role play according to Weaver (2014: 25) 
1) It gives the students time they need to think of their roles and 
be creative with the language they are being asked to use. 
2) During the preparation phrase, students help each other and 
have opportunity to ask teacher specific questionts about their 
work in progress 
3) It allows students to use language functions, small talk 
expressions, gestures and grammatical structures they have 
previously learned in class. 
 
c. Teaching English Using Structured role play 
There are some points to consider when using structured role 
play in teaching English. According to Anderson (2006: vi-vii), 
those points are: 
1) The lead- in 
A teacher should make sure that the students completely 
understand the description of how to play the structured role 
play as well as their roles. If the students seem to be confused, 
the teacher should explain clearly the structured role play again 
and explain vocabularies which are used on it. 
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2) Demonstration 
It is important to show the students how the structured role 
play works. It is strongly recommended to a teacher who teaches 
students with low speaking skills. By showing demonstration, 
the students can learn important part of the structured role play 
such as fluency, intonation, interactive communication, and 
acting. It also provides students with a real live listening 
activity. The teacher may use authentic material from videos 
demonstrating conversation in English or ask some bright 
students to demonstrate a model of structured role play with her. 
3) Classroom dynamics 
Set the chairs and the tables according to a chosen activity 
when it is necessary to make students feel that they are in a real 
situation. The teacher should ask the students to stand up if they 
act as people asking for direction on the street, or sit on chairs 
when they act as people ordering food at a restaurant. Make sure 
that the students are comfortable and face each other in a natural 
way. 
4) Starting the structured role play 
A starting point in the structured role play is crucial to 
make it really works. When the setting is at the post office, it is 
a good idea to ask some students to form a queue. The teacher 
41 
 
 
 
could ask students to go out and reenter the classroom as if it is 
in a real situation. 
5) Props and mime 
Props and mime are useful to make the structured role play 
more interesting. Using name cards for a business setting, 
laminated menus as if it is in a restaurant, or some interesting 
toys as if it is at a toys store could encourage students to use 
more body language. If it is rather hard to prepare the props such 
as at the airport, make sure that the demonstration of structured 
role play contains rich mime (e.g. stand still a while to indicate 
entering the portal). 
6) Acting 
Remember that some students might have difficulties to 
cope with the conversations in structured role play. So, the 
teacher should not expect very good acting from students with 
low speaking skills. However, if the teacher teaches advanced 
students, she could encourage them to use facial expressions, 
emotions and body languages in their acting. 
7) Intonation 
Structured role play gives good opportunity for drilling 
certain target language before it starts. Short and meaningful 
demonstration would help the students to use appropriate 
intonation. 
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8) Rapport and trust in the class 
Certain situations in structured role play are not ideal to 
use in the first meeting, for an example is an argument between 
friends. The teacher should choose appropriate situations for the 
students and make sure that they do not have any difficulty to 
express themselves in those situation. If acting as police officers 
makes some students feel uncomfortable, the teacher should try 
other options. Structured role play works better when the 
students feel comfortable with their acting. 
 
B. Relevant Studies 
There are some studies related to teaching English using 
structured role play. Susanti (2007) concluded that structured role play 
increased the students’ score in speaking performance. She also 
mentioned that structured role play made the teaching of speaking 
more enjoyable and interesting. It is because structured role play gives 
masks to shy students so their difficulties in speaking are liberated. 
The structured role play offers enjoyment accodding to Susanti. She 
mentioned that most students would agee that enjoyment in speaking 
leads to better learning. She added that structured role play makes 
classroom activities more active and alive. Students would participate 
willingly in speaking activities. 
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Sunardi (2013) who conducted a study related to using 
structured role play to teach speaking also come to similar conclusion. 
He mentioned that structured role play increased students’ speaking 
proficiency. He stated that structured role play provide a wide range of 
speaking activities because the classroom is broadened to include 
outside world. On his thesis, he warned that there are possible 
difficulties of using structured role play. Examples of those difficulties 
are lack of students’ confidence, and lack of students’ vocabulary 
mastery. Those two difficulties should be solved to make sure that 
structured role play would go smoothly. 
Kunto (2015) who conducted a relevant study relating to 
structured role play stated some important findings. Those were: 
structured role play led students to have more speaking practices 
which improved their speaking skills, preparing worhsheet, pictures 
and videos helped students to understand the material, and preparing 
hot issues enhanced students’ understanding. 
In conclusion, previous researchers proved that role pay 
improves students speaking skills. There are some reasons for it. 
Firstly, it allows important language practices to students. Secondly, 
the structured role play offers opportunities for students to speak in a 
safe setting. Thirdly, The structured role play is enjoyable in speaking 
activities to students.    
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C. Conceptual Framework 
Speaking deals with real time processing and is used to 
communicate with other people. It is important to teach speaking in a 
meaningful context. 
However, based on researcher’s observation he found that the 
are some problem of students’ speaking performance at VIIIB class of 
SMPN 1 Piyungan. Firstly, the students were shy to communicate 
using English. Secondly, the students’ speaking skills were relatively 
low on pronunciation and intonation, grammar, vocabulary, fluency, 
and interactive communication aspects. Thirdly, the students had 
difficulty in generating idea on speaking activities. Lastly, Speaking 
activities were limited. 
Structured role play is one of suitable techniques to teach 
speaking. Rich aspects of linguistic experiences in speaking can be 
found in the  structured role play. It offers a fun and lively way to 
learn English. It also helps students to develop their speaking skills. 
There are some benefit of using structured structured role play. 
Those benefits are explained below. 
1. Structured role play provides students with language scaffolding 
and time to prepare. 
2. Structured role play gives opportunity to students to use speaking in 
real language use. It leads to a rich experience of speaking elements 
of language features such as: connected speech, expressive devices, 
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lexis and grammar and negotiation language as well as mental/ 
social processing. Later those elements might be limited to certain 
target language. 
3. Structured role play gives masks to shy student in which would help 
them to express themselves in a safe environment. 
4. Structured role play offers adequate appropriate spoken language 
practice to students in easy to follow steps. That because they had 
certain roles with clear description of the setting, what, when and to 
whom they should speak to.  
Regarding the students’ problems in speaking and the benefits 
of using structured role play, the researcher and the English teacher 
agreed that structured role play could be used to improve students’ 
speaking skills. It is expected that the use of structured role play 
would improve students’ speaking skills in pronunciation and 
intonation, grammar, vocabulary, fluency, and interactive 
communication aspects of Grade VIIIB at SMPN 1 Piyungan. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Type of Study 
The research conducted in this research was action research. The key 
principles of action research as explained by Winter’s  in Cohen (2000: 228) 
are: 
1. Reflexive critique, which is a process of becoming aware of our own 
problems, 
2. Dialectical critique, which is a way to understand the relationship between 
elements involving the purpose of the research, 
3. Collaborative, which means each research members’ opinion is noted, 
4. Risking disturbance, which means an understanding of our own taken-for-
granted process and the researcher is willing to accept critique, 
5. Creating plural structures, which needs not only a single interpretation, but 
also considers various accounts, 
6. Theory and practice internalized, which means a close connection between 
theory and practice in the process. 
On action research, the English teacher who acted as the collaborator of 
the research became an investigator of her or his own personal teaching to 
question and to develop new ideas. The aim of the research is to bring about 
better learning and teaching in education context. The problems found would 
be solved and improvement would be reached by implementing action 
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research. The improvement was not based on assumptions, but it was based on 
analysis from data collected systematically. The purpose of the research was to 
improve students’ speaking skills in an actual classroom situation. 
The stages of action research based on Kemmis and McTaggart in Burns 
(2010: 9) involves four board stages in a circle. The first stage is the start of 
continuing spirals that recurs until the intended outcome is reached. Those 
spirals stages consisted of: planning, action, observation, and reflection. The 
model of the action research is illustrated on the diagram below: 
 
Figure 1: cyclical AR model based on Kemmis and McTaggart in Burns 
(2010: 9) 
 
B. Research Setting 
1. Place Setting 
The place of the research conducted was at SMPN 1 Piyungan. The 
school is located at Srimulyo Village, Piyungan, Bantul, Special Region of 
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Yogyakarta. The school is near a market and rice fields surround the school. 
On this school there are a mosque, a language laboratory, a library, a science 
laboratory, a computer laboratory, a canteen, a school health care room, a 
counseling room, a headmaster’s room, a teacher’s room, toilets, parking areas, 
and a school yard.   
 The school has 7 classrooms for each grade with 21 classrooms in total. 
The classrooms in each grade are classified according to alphabetical order 
from A to G. The size of each classroom is about 9 x 7 meters which is large 
enough for teaching and learning process. The classrooms have good lighting 
and the environment is clean. Each class has a white board, a LCD and its 
screen, 12 tables and 24 chairs. 
The subject of the research was VIIIB class which consisted of 10 male 
students, 14 female students with 24 students in total.  
English is taught twice a week on VIIIB Class which each meeting is 
conducted in two hours lesson (2 x 40 minutes’ duration). However, the 
researcher was only allowed to use one meeting a week for his research which 
was on Saturday at 09.15.  
2. Time Setting 
 The research was conducted from January to April 2015 which included 
observation, planning and the implementation of structured role play to 
improve students’ speaking skills at SMPN 1 Piyungan. It was done on the 
second semester of 2014/ 2015 academic year. The teaching and learning 
process was conducted once a week on Saturday. 
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C. Participant of the Research 
The participants of the research were the researcher, and the research 
members: the English teacher, and all students of VIIIB Class in the academic 
year of 2014/ 2015. There were 24 students on this class. 
The English teacher was the collaborator  of the research. She gave 
information in reconnaissance stage,  gave opinions on planning and reflection 
stage, became an observer in action stage, and became the second rater of the 
students’ speaking performance. 
 
D. Data Collections 
 The data collections consist of qualitative and quantitative data. The 
qualitative data were in the form of interview transcripts and observation 
checklists, and quantitative data were students’ scores in speaking 
performance. 
1. Data Collection Instruments 
Data collection instruments on this research consist of two categories. 
Those categories were tests and non-tests. The tests consist of a pre-test, 
tests on Cycle I and Cycle II, and a post-test. Non-tests consist of 
observation checklists, and interview guidelines.  The instruments are 
explained below. 
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a. Observation Checklists 
Observation checklists were used as guidelines to observe the 
teaching and learning process. The researcher and the English teacher as 
the collaborator applied them in the reconnaissance and action stage. 
During the reconnaissance stage, observation checklist were used to 
understand the existing problems in the classroom. The English teacher 
used the checklist as self-relfection instruments to her teaching and 
learning process on this stage. During the action stage, the checklist gave 
valuable information about what happened in the implementation of 
structured role play. The researcher used the checklist as self-relfection 
instruments to his teaching and learning process on this stage. 
b. Interview Guidelines 
Interview guideline were used as guidelines to interview the teacher 
and the students. They were instruments to get the research members’ 
opinions on reconnaissance and action stages. The researcher used their 
answers to understand deeper about what happened during the teaching 
and learning process. The existing problems on the process were 
identified on reconnaissance stage by using the interview guidelines. On 
action stage, the guidelines were used to obtain the students’ and the 
teacher’s opinions, feelings, and suggestions during the implementing of 
the structured role play. The interview guidelines apllied on this study 
were guided interviews as suggested by Burns (2010). The guided 
interviews are organized and structured interviews, but they are open to 
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flexibility for the interviewees’ responses. Burns (2010: 74) explains that 
the guided interviews would likely to find out about some things in more 
depth than structured interviews.  
c. Speaking Tests 
The researcher and the English teacher administered the tests used to 
measure the students speaking performance four times. They were a  pre-
test, speaking tests at the end of Cycle I and Cycle II, and a post-test. 
The researcher would  be able to identify the improvement on students’ 
speaking skills by comparing the mean of students’ scores on all tests 
and analyzing them using Normalized Gain Score proposed by Hake 
(1998:65). There were five criteria used to measure students’ speaking 
performance which based on the speaking rate scale proposed by 
Nakatsuhara (2007:102). Those criteria were: pronunciation and 
intonation, grammar, vocabulary, fluency, and interactive 
communication. The researcher used five rating scale starting from 0 for 
no speaking competence to 5 for the most proficient speaker.   
 
2. Data Collection Techniques 
Data collected on this study were qualitative and quantitative data. 
Qualitative data were in the forms of field notes, photograpghs, and interview 
transcripts. The quantitative data were students’ scores on speaking 
performance. The researcher conducted data collections in every stage. 
Below are the data collection techniques used on this research. 
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 a. Observation 
Observation conducted on the reconnaissance and the action stages. 
The data taken were qualitative in nature and they were used to identify the 
existing problems in the classroom on the reconnaissance stage. On the 
action stage, the observation were used to find out what happened in the 
implementation of the structured role play so the researcher would be able 
to determine the best actions to improve the students’ speaking skills. The 
researcher and the English teacher filled the observation checklists and 
transformed them in the form of field notes, and took photographs during 
the observation. 
b. Interviews 
Qualitative data were also collected by using interviews in the form of 
interview transcripts. The researcher interviewed the VIIIB students and the 
teacher on the reconnaissance stage to support the observation related to the 
existing problems in the teaching and learning process. On planning stage, 
the researcher conducted interviews with the English teacher and some 
members of English MGMP(Musyawarah Guru Mata Pelajaran or an 
English Teachers’ Conference)  on Bantul. On this stage, interviews were 
used to decide the best technique to improve students’ speaking skills. On 
the of action stage, the researacher used the interviews with the English 
teacher and the students to gain information about the strengths and 
weaknesses of the actions.  Interviews conducted on the end of each cycle 
were used to indentify students’ improvement on speaking performance. 
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c. Tests 
The data taken from the tests were quantitative in the form of 
students’ scores on speaking performance. The tests were conducted four 
times. They were a  pre-test, tests on the end of Cycle I and Cycle II, and a 
post-test. The researcher collaborated with the English teacher to administer 
the tests. The students’ speaking scores from the researcher and the 
collaborator were used to analyze students’ speaking skills improvement. 
 
E. Data Analysis Techniques 
There were qualitative and quantitative data on this research.  Each kind 
of data were analyzed differently. The steps of qualitative data analysis 
technique based on Burns (2010:104) were presented below. 
1. Assembling the data 
The researcher collects the data and its ongoing reflections. It is the step 
where the researcher reviews the initial questions and looks for broad 
answers. Data assembling occurs on all time and it can be in the forms of 
field notes and interview transcripts. 
2. Coding the data 
On this step, the researcher refines the broad patterns into some 
categories. Data sources are classified into qualitative and quantitative data 
and they are classified further into specific categories to indentify the 
specific patterns. It is useful to identify the patterns more specifically to 
make them more managebale to the researcher. Coding itself means a 
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process of attempting to reduce the large amount of data collection to more 
manageable categories or concepts. 
3. Comparing the data 
After the data are coded into manageable categories, the researcher 
compares the categories to different sets of data to identify whether they 
show the same thing or not. The researcher can see the patterns developing 
from various data collecting instruments. The main aim on this step is to 
display the data rather than to interpret them. 
4. Building meaning and interpretation 
At this point, the researcher move from categorizing, comparing and 
coding into making sense of the data. It needs creative thinking because it is 
closely related to why particular patterns, behaviors, or attitudes appeared. 
The researcher can refer to the data several times to develop an explanation 
of bigger pictures underpinning the research. Discussions with other 
students of English Department can be used as catalyst to new useful 
discoveries that help the researcher. 
5. Reporting the outcome 
The final stage was reporting the result of the research to others. One 
important thing to consider was the report must set the major process of the 
research and the findings were well supported with examples from the data. 
The quantitative data the form of students’ scores on speaking 
performance were analyzed through descriptive statistics and Normalized 
Gain Score proposed by Hake (1998: 65). Firstly, the students scores from 
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the pre-test,  the tests on the end of Cycle I and Cycle II, and the post-test  
were processed using Microsoft Exel 2010 software to find their mean 
scores. Secondly, the researcher compared the mean scores of the tests to 
indentify whether there is improvement or not. If the sudents’ mean scores 
increase from pre-test, Cycle I, Cycle II,  to post-test, so it can be concluded 
that there is improvement on students’ speaking skills. Thirdly, the mean 
scores of pre-test and post-test were analyzed by using the Normalized Gain 
Score to identify how much the improvement of students’ speaking skills is. 
 
F. Validity and Reliability 
There are five types of validity according to Burns (1999:161). They are: 
democratic validity, outcome validity, process validity, catalytic validity, and 
dialogic validity. Those five types of validity are explained below. 
1.  Democratic Validity 
This validity is related to the extent that the research is truly 
collaborative and allows the stakeholders’ perspective in his study. The 
researcher held discussions with VIIIB students, the English teacher, some 
students of English Education Department from UNY and UAD, and some 
members of English MGMP on Bantul (Musyawarah Guru Mata 
Pelajaran) or an English Teachers’ Conference to meet this validity.  Their 
opinions, feelings, suggestions and criticisms about the research were 
noted. The purpose of the discussions was to identify the existing problems 
56 
 
 
 
in the classroom and to determine their solutions. The data taken were in 
the form of interview transcripts. 
 
2.  Outcome Validity 
This validity is related to notion of actions lead to the successful 
outcome within the research context. To meet this validity, the researcher 
would improve the speaking skills of the VIIIB students by using structured 
role play. Anderson in Burns (1999) suggests that the most effective 
outcome is not only the problem solving, but also reformulate the problem 
in orderly manner that would lead to new questions. The researcher would 
reframe the problems in the end of the action that other researcher could 
draw new questions for further research.  
3. Process Validity 
This validity is closely related to the researcher’s competency. To meet 
this validity, the researcher chose the learning material based on 2013 
curriculum for the second semester of Junior High School at Grade VIII. In 
addition, the researcher invited the English Teacher to observe the teaching 
and learning process and to become the second rater of students’ speaking 
performance to void bias interpretation. The researcher also collected the 
data from different sources: field notes and interview transcripts. 
4. Catalytic Validity 
This validity is related to the extent which the researcher allows 
participants to deepen their understanding of the social realities and how 
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they can make changes within them. The researcher asked the students’ and 
the teacher’s perceptions before and after the implementation the action. 
5. Dialogic Validity 
It is related to peer reviews in an academic context. To fulfill this 
validity, the researcher asked the teacher’s review about the ongoing 
research process. The researcher also had discussions with the students of 
English Education Department from UNY and UAD, and some English 
Teachers from the Bantul MGMP or the Bantul English Teachers’ 
Conference. 
Above criteria are about validity of the research. Besides it, the research 
has to be reliable. The reliability to guarantee trustworthiness on this research 
is by using triangulation. The purpose of the triangulation is to gather multiple 
perspectives on the situation studied. The forms of triangulation as stated by 
Denzin in Burns (1999: 164) are: 
1. Time Triangulation 
The data are collected over periods of time to understand what factors 
involving in change processes.  
2. Investigator Triangulation 
More than one observer is involved in the same research setting to 
avoid bias interpretation. On this setting, the researcher asked the English 
teacher to observe the action and to review the whole process. Then the 
teacher’s note would be compared to the researcher’s note.  
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3. Theoretical Triangulation 
Data are analyzed from more than one perspective. On this research, 
different theoretical perspectives taken some books and journal were used to 
analyze the same data. 
 
G. Procedure of the Research 
 Kemmis and McTaggard in Burns (2010: 7) mentioned that there are four 
stages in a cycle of an action research. They are planning, action, observation and 
reflection. The cycle is a continuing spiral which would recur until the objective is 
achieved. Below are the procedure applied on the research. 
1. Reconnaissance 
Before planning the research, the reconnaissance stage was 
implemented to identify the real classroom condition and the existing 
problems. The researcher made observation on the teaching learning process 
focusing on speaking activity, made field notes, interviewed the students and 
the English teacher to confirm the researcher’s findings. After the observation, 
the researcher worked collaboratively with the English teacher to identify the 
problems and an effective technique to deal with the problems.  
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2. Planning 
On this stage, the researcher further processed the problems to develop 
a plan of actions in order to bring about improvement on students’ speaking 
skills. The purpose of the actions was to improve students’ speaking skills by 
using structured role play. The researcher  involved the teacher as the 
collaborator to decide what KI (Kompetensi Inti or Core Competency) and KD 
(Kompetensi Dasar or Basic Competency) should be taught, what teaching 
materials should be used, how to use the structured role play effectively and 
other considerations to create lesson plans. The researcher also interviewed the 
English teacher to predict future obstacles related to the implementation of the 
actions and the solutions.  
3. Actions and Observations 
After the plan was made, it would be implemented on actions and 
observations stage. The researcher implemented the structured role play in the 
classroom and the teacher became the observer of the teaching and learning 
process. She also became the second rater of students’ speaking performance. 
The researcher and the English teacher made documentation by using 
observation checklists. 
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4. Reflection 
At this stage the researcher reflects, evaluates and describes the 
implementation of actions to make sense and to deepen his the understanding 
of it. When the intended objectives were not accomplished, the researcher used 
the reflection to revise actions which would be implemented on Cycle II. The 
researcher involved the English teacher to get her opinions to determine 
whether the actions implemented were successful or not. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Reconnaissance 
The researcher conducted reconnaissance as the first stage of the research 
to find facts related to students’ speaking performance and their problems. The 
researcher conducted observation and interviews with the teacher and the 
students to get deeper understanding of what happened on the teaching and 
learning process. He also conducted a pretest to measure students’ current 
speaking performance. The English teacher was the second rater on the pre-
test.  The detail processes of this stage were presented below. 
1. Identification of the Field Problems 
Identification of the problem at first was done through observation. 
The researcher conducted observation at VIII B Class on January 17th, 2015 
to identify existing problems on the the teaching and learning process. The 
result was in a form of a field note describing the situation of the classroom. 
Below is the field note.  
FIELD NOTE 
 
Topic : Classroom Observation 
Date, time : Saturday, 17th  January, 2015 
Place : VIIIB  Classroom 
 
The observation started at 09.45 am after a few minutes waiting the 
students to enter the classroom. The class was started by the teacher by 
greeting. She said “Assalamu’alaikum” and the students replied 
“Wa’alaikumsalam”. Next, she checked the attendance. That day none was 
absent. She was happy about it. She did not forget to check the homework 
and reviewed some of the previous lesson materials. The topic was “a 
degree of comparison” according to the English teacher. She used a book 
entitled “When English Ring the Bell” by Ministry of Education and Culture 
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on her teaching. It was on chapter VIII entitled “Bigger is Not Always 
Better”.  
She implemented scientific approach based on the book. At observing 
and questioning stage, she asked the students to pay attention to the example 
of comparison and she wrote all the important information. She sometimes 
stopped writing to explain grammar points. However, the students mostly 
continued writing everything on the white board. The explanation was long 
enough to make some students bored. Especially on the backside, male 
students seemed sleepy and neither wrote nor listened to the teacher’s 
explanation.  
She continued the lesson by drawing different sizes of balls. She asked 
the students to pay attention and tried to compare their sizes. The teacher 
switched the language into Indonesian to make the students understand. She 
asked students on the front seats to answer some questions related to the 
picture. Those students responded slowly. Almost all questions were 
teacher-initiated. Students rarely asked questions, except asking for difficult 
words. She wrote some questions and asked the students to answer them 
orally. Again, only the students who sat on the front seats were checked for 
their understanding by the English teacher. 
After that, the lesson continued by asking about students’ favorite 
foods. She asked them to compare the prices. Again, the teacher wrote all 
grammar points and additional tasks. It took some time to the students to 
write, but the teacher only gave short time to write. In question and answer 
activity, there was no adequate pronunciation practice. The teacher only 
checked students’ understanding for a few important vocabularies. In 
writing activity, the students looked confused and frequently checked 
examples how to answer questions from the textbook. Next, the teacher 
checked their understanding by asking some questions. Unfortunately, 
speaking activities were done without any model how to say expressions in 
English. In result, the students’ pronunciation and intonation accuracy were 
low. Then, the teacher dictated a conclusion of the lesson. She checked 
students’ understanding. However, the conclusion that supposed to be an 
interactive communication activity between teacher and students turned into 
a question and answer activity by the teacher herself. It means that the 
teacher asked for questions, but there is no answer from students for a long 
time. Therefore, the teacher answered all her own previous questions. 
The next step of teaching and learning processs was group discussion 
and presentation. Before the activity started, the teacher reviewed all 
materials on a summary written on the white board. It was time consuming 
activity because the students have to write down all the materials. However, 
in the presentation stage, only a small number of students were able to 
answer teacher’s questions. The use of Indonesian in the teaching process 
was still dominant. Some students who did not get attention from the teacher 
talked about topics outside the subject discussed. The teacher sometimes did 
not use English and translated her words into Indonesian. Instead, she just 
spoke in her mother tongue. 
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The class was closed by drawing the conclusion of the lesson and 
praying led by the chairman of the class. Finally, the teacher said. “See you 
later” and “Wassalamu’alaikum”. The students replied, 
“Wa’alaikumsalam”. 
 
(Appendix A/ page 2/ FN 02) 
 
To gain reliability related to the field problems, the researcher conducted 
an interview with the English teacher. The interview was done after the 
observation was done to find about what really happened in the classroom and 
what students’ problems in speaking performance were. Below is the transcript. 
R : Researcher 
ET : English Teacher 
 
R : Inggih Bu leres. Jadi sejauh ini, materi apa saja yang sudah Ibu 
terangkan? 
  ( Yes, Mom. So far, what are the materials you have already taught?) 
ET : Lo saya sesuai dengan kurikulum mas. Ini tadi sudah di chapter VII di 
buku “When English Rings a Bell”. Materinya tentang comparison. Ini 
masih awal- awal pelajaran kok 
  (The materials were based on 2013 curriculum. It was on chapter VII 
on the book entitled “When English Rings a Bell”. The material 
related to comparison. It was still on the early teaching and learning 
process.) 
R : Menawi tingkat kemampuan siswa VIII B dalam speaking pripun 
menurut Ibu? 
  (What is your opinion about speaking skills of the VIIIB students?) 
ET :  Secara umum cukup rendah. Lo dibandingkan kelas lastudents in 
terutama. Soalnya di UN kan tidak ada speaking, hanya reading saja. 
  (Generally, it is low especially when compared to other classes. The  
case is no speaking test on the National Examination.) 
R : Oh inggih Bu. Penyebab rendahnya kemampuan speaking itu lo menurut 
Ibu apa? 
  (Oh yes Mom. In your opinion, what is the cause of students’ low 
speaking performance?) 
ET : Ya itu mas, kurang latihan aja. Lo disuruh berlatih speaking mereka 
malu. Padahal ya sebenarnya punya potensi. Meski vocabnya juga masih 
kurang Mas. 
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  (It is only lack of practice. If they are asked to perform speaking 
practice, they would feel shy. In fact, they are potential. Even if their 
vocabulary mastery is low.) 
Appendix B/ page 14/ IT 01 
 
To support the researcher’s data, an interview with the students was 
conducted. The main purposes were to clarify the researcher’s findings on 
students’ problems in speaking, and to ask their opinions about what their 
problems were. The researcher also asked their point of view related to the 
teaching and learning process. The interview transcripts can be seen below. 
R : Researcher 
A : Aldi (student) 
I : Rizki (student) 
  
R : Selanjutnya, tadi Mas perhatikan sepertinya kalian merasa kesulitan. 
Apa se kesulitan kalian dalam speaking ?) 
  (Next, just now I have reckoned that you seemed to have some 
difficulties in speaking. What were your difficulties?) 
A : Saya susah bikin kalimatnya. Bingung mau ngomong apa. 
  (I got difficulty in making utterances. I was confused about what to 
say.) 
I : Vocabnya susah 
   (The vocabulary was difficult.) 
R : Oh gitu to. Emang pelajaran bahasa Inggris dari guru tadi gimana se 
menurut kalian?) 
  (Uh I see. Then, what do you think about the lesson just now?) 
A : Tadi jelas kok pelajarannya. Cuma kayaknya kurang menyenangkan deh 
Mas. 
  (It was clear for the explanation. But, it seemed to be less attractive.) 
I : Ya bener Mas. Hiburannnya kurang aja. Ma tugasnya kebanyakan. 
  (That’s right. The entertainment was too little and the tasks were too 
many.) 
R : Oke sip. Terus pelajaran yang menarik itu yang gemana se? 
  (Okay, I see. Then, what is an attractive lesson in your opinion?) 
A : Ya yang menyenangkan ma pake tekonologi gitu. 
  ( The lesson that is fun and it uses technology.) 
I : Yang ada praktek bicaranya, terutama ma turis asing. Terus yang ada 
permainannya.) 
  (The lesson which has speaking practices, especially with foreign 
tourists.  Then, there is a game on it.) 
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R : Lo media yang menarik buat kalian gimana? 
  (What are attractive media in your opinion?) 
I : Ya yang variatif Mas, ada power pointnya juga. 
  (The media which are varied, and they contain Microsoft Power Point 
slide shows.) 
A : Setuju Mas. Yang ada gambarnya juga. 
  (I agree. The media should contain pictures too.) 
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R : Researcher 
L : Lilis (student) 
P : Punki (student) 
E : Restu (student) 
 
R : Terus ada kesulitan di bahasa Inggris enggak, terutama speaking ya? Lo 
ada tentang apa? 
   (Then, do you have any difficulty in English , especially in speaking? 
If that so, what is your difficulty?) 
E : Lo aku yang susah ya vocab-nya Mas. Ma gramernya tu lho. 
  (For me, the problems are difficult vocabulary and grammar.) 
P : Ya sama ma Restu se. Sama ehm kurang pede aja soalnya emang 
vocabku terbatas sekali. 
  (My answer is the same as Restu’s answer. And, ehm lack of 
confidence because I have a limited vocabulary.) 
L : Lingkungannya kurang mendukung aja. Latihannya cuma di kelas se. 
Terus susah bener cari ide buat ngomong pokoknya. 
  (The environment is not supportive. I can only practice English in the 
classroom. In addition, it is really difficult to find idea what to say.) 
R : Menurut kalian, media apa yang perlu Mas persiapkan sehingga latihan 
speakingnya jadi menarik? 
  ( In your opinion, how should I prepare the teaching media to make 
the speaking practice more attractive?) 
P : Ya, yang ada gambar menariknya sama pake video Mas. 
  (I think it should have interesting pictures and videos.) 
L : Latihan speaking yang realistis. Jadi kita bener- bener bisa temui di 
kehidupan sehari- hari. 
  (The speaking practice is realistic. So, we can really find it in our 
daily life.) 
E : Lo bisa ada bagannya Mas, jadi kita lebih mudah buat memahaminya. 
  (If it possible, the speaking practice shoud contain mind mapping. So, 
we can understand it easily.) 
 
Appendix B/ page 17/ IT 03 
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To gain more data, the researcher conducted a pre-test to find out the 
speaking performance of the students. By conducting the pre-tet, he also was able 
to determine what aspects of speaking performance they lacked. On this test, he 
used speaking rating proposed by Nakatsuhara (2007:102). The scoring system 
ranged from 0 to 5. Note that 0 indicated no speaking skills, and 5 indicated very 
good speaking skills. 
The pre-test was a speaking activity. Students were asked to perform a 
simple dialogue with a topic of “Finding My Belongings”.  All the students did it 
with their partners. Here is the pre-test result. 
 
Table 3: Mean, Minimum Score, and Maximum Score 
of Students’ Speaking Performance in All Aspects 
  
Pronunciation 
and 
intonation 
Grammar Vocabulary Fluency 
Interactive 
Communi-
cation 
Mean 1.85 1.44 1.81 1.80 1.75 
Maximum 3 3 3 3 3 
Minimum 1 1 1 1 1 
 
As seen on the table, students have low speaking skills on all aspects: 
pronunciation and intonation, grammar, vocabulary, fluency, and interactive 
communication. In each aspect, the mean scores were below 2 which were 
categorized as poor or having relatively low speaking performance. The lowest 
score, based on the table, was found on the grammar aspect.  
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The students’ total score can be found on the table below. 
Table 4: Mean, Minimum Score, Maximum Score, and Standard Deviation 
of Students’ Total Score in Speaking Performance 
 N Mean Maximum Minimum Standard Deviation 
Pretest 
Valid N 
24 
24 
8.65 10.5 7 0.88 
 
The mean of students’ total score was 8.65, the maximum score was 10.5, the 
minimum score was 7, and the standard deviation was 0.88. They indicated that 
the students had relatively low speaking performance. 
Based on the observation, the interviews, and the pre-test, the researcher 
and the collaborator concluded that the students’ speaking performance was 
relatively low and there were some problems related to the teaching and learning 
process. Those problems were summarized on the following table. 
Table 5: The Field Problems in Class VIII B of SMPN 1 Piyungan 
No Problems Aspects 
1. A explanation of new material mostly used oral presentations 
based on a textbook and students were asked to write the 
material down to their notebooks.  
M 
2. The students were shy to communicate using English. S 
3. Speaking activities were limited. M 
(continued) 
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(continued) 
No Problems Aspects 
4. The students’ speaking skills were relatively low on 
pronunciation, grammar, vocabulary, fluency and interactive 
communication aspects. 
S 
5. Interaction in the teaching and learning process was 
dominated by the teacher-initiated questions. 
M 
6. The students frequently talked to their friends when the 
teacher explained lessons and they made the classroom 
noisy. 
S 
7.  The teaching and learning process mostly focused on reading 
comprehension and it gave only limited attention to speaking 
activities.  
M 
8. The students had difficulty in generating idea on speaking 
activities. 
S 
9. The teaching media was less attractive to the students. M 
10.  The teacher and the students frequently spoke Indonesian in 
the classroom interaction. 
M 
11. The teacher paid attention only to some of the students. T 
12. The students responded slowly to the teacher’s instruction. S 
13. The teacher made the conclusion of the lesson by herself. M 
 
Description 
M : Method 
S : Students 
T : Teacher 
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2. Identification of the Urgent Problems 
 After identifying the field problems, the researcher conducted a discussion 
with the teacher as the collaborator. They agreed that all problems occurred were 
unmanageable to be solved within the limited time available. Regarding this fact, 
they tried to determine urgent problems. Since the research dealt with the 
speaking skills, they focused their discussion on the problems which were related 
to speaking. The urgent problems were presented on the table below. 
Table 6: The Urgent Problems of Speaking Performance 
at Class VIII B of SMPN 1 Piyungan 
No Problems Aspects 
1. The students were shy to communicate using English. S 
2. The students’ speaking skills were relatively low on 
pronunciation and intonation, grammar, vocabulary, fluency, 
and interactive communication aspects. 
S 
3. The students had difficulty in generating idea on speaking 
activities. 
S 
4.  Speaking activities were limited M 
Description 
M : Method 
S : Students 
T : Teacher 
 
3. Determining Actions to Solve the Urgent Problems 
After the selection of the urgent problems, the researcher conducted a 
discussion with the collaborator to determine actions to solve them. The 
discussion concluded that structured role play is one of ideal ways to improve 
students’ low speaking skills. The English teacher added that she sometimes used 
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structured role play on her teaching and learning process, but it was only for a 
short time. In addition, the students were familiar with structured role play as a 
speaking activity.  However, some of them think that it could be done in more 
interesting way than they were used to. 
Structured role play is able to overcome the urgent problems. The students 
who were shy to speak in English would have masks in structured role play, so 
they would have the courage to speak. Many opportunities to practice speaking 
are avaible in structured role play. It would improve students’ low speaking skills 
with its richness of speaking practices, availability of using realistic situations, fun 
activities, and it provides chances to use newly acquired vocabulary. The students 
would not get difficulty in generating idea to speak because they have certain 
roles and tasks to perform in structured role play. 
 
B. Research Process 
On this part, the researcher reported the research process of Cycle I and 
Cycle II. Each cycle conducted in two meetings. Each stage of planning, actions 
and observations, and reflection in all cycles were presented below.  
1. Cycle I 
a. Planning 
On this research, all actions conducted before implementing 
structured role play were part of learning activities based on 
scientific approach of 2013 curriculum. Those activities were based 
on the discussions with the English teacher of SMPN 1 Piyungan and 
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some members of Bantul MGMP (Musyawarah Guru Mata 
Pelajaran Kabupaten Bantul or English Teachers’ Conference of 
Bantul Regency). The discussions reached a conclusion that 
scientific approach integrated the teaching of all four main skills in 
English at every meeting. The researcher would implement this 
approach.  
Besides having discussion about the nature of the curriculum, 
on this stage the researcher, by the assistance of the English teacher, 
designed course grids and lesson plans for three meetings. She 
explained materials which were taught so the researcher would not 
teach them. The English teacher also helped the researcher by 
explaining the use of scientific approach applied on 2013 curriculum. 
She explained that the curriculum integrates the teaching of four 
skills and contains three aspects of assessments: attitude, cognitive, 
and action. However, the researcher mainly focused on speaking 
skills. 
In designing teaching materials, the researcher implemented 
scientific approach which the teaching and learning process consists 
of six stages. They are observing, questioning, experimenting, 
associating, communicating, and creating . However, on this research 
the researcher implemented simplified stages proposed by Wachidah 
and Gunawan (2012) as suggested by the English teacher. They are: 
observing and questioning, collecting information, associating, and 
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communicating which all those stages would be done two meetings. 
The structured role play would be implemented in the end of the 
second meeting in communicating stage. All previous stages were 
used to equip students with requirements needed to perform the 
structured role play well. 
The researcher made a plan of actions. Those actions were 
based on existing problems of students’ speaking performance and a 
discussion with the English teacher. The discussion reached an 
agreement to actions that must be implemented in Cycle I. Those 
actions were presented below: 
1) First Meeting 
a) Creating a students’ worksheet that promotes speaking activity, 
b) Creating a mini dictionary so that the students would not spend a 
lot of time finding the meaning of difficult words, 
c) Giving pronunciation drills, 
d) Implementing brainstorming to make students easier to share 
their idea. 
2) Second Meeting 
a) Providing situation cards as suggested by Astuti ( 2014: 25),  
b) Asking the students to perform a structured role play to improve 
their speaking skills. 
The researcher also designed blue prints for interviewing the 
teacher and the students. The topics of the blue prints were related to 
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teaching and learning process, problems in speaking, and suggestions 
to the researcher about how to conduct the structured role play. 
Finally, the researcher designed observation checklists which would 
be used by the collaborator as guidelines to observe teaching and 
learning process during the research.  
b. Actions and Observations 
Actions and observations in Cycle I were done in two 
meetings, they were on March 28 and on April 4, 2015. Each 
meeting conducted in 80 minutes. The actions done by the researcher 
were based on lesson plans made before the implementation of the 
research. 
English teacher as the collaborator filled observation checklists, 
and she wrote field notes about situation on the classroom. Her field 
notes and her observation checklists were used to gain more 
information about the research process and as triangulation to the 
researcher’s data. The detail descriptions of the first and the second 
meetings are presented below. 
1) First Meeting 
On the first meeting, the researcher implemented scientific 
approach which starting with observing and questioning, and ended 
with associating stage. The English teacher gave feedback not to 
use the whole stages at one meeting because the 2013 curriculum 
was new for the students new and their speaking skills were low. 
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The researcher sometimes skipped difficult questions on the 
worksheet because the students seemed to have difficulty in 
understanding those questions. 
The first stage was observing and questioning stage that 
required students to use pictures as stimulus to attract their 
attention. However, the researcher had difficulty in using a 
projector. Fortunately, the students helped him to use it. 
R introduced himself and explained the objective of the 
lesson. R disturbed the students’ worksheet. It was noisy because R 
had difficulty in using a projector. The operation system was Linux 
that made the R confused for a moment. With the help of Ss, R was 
able to prepare the slide show. 
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Students had difficulty in guessing the English words for 
describing the pictures. The researcher asked them to look at the 
mini dictionary. It would solve the students’ problem. The next 
activity was pronunciation based on the sentences provided. The 
students were happy with the pronunciation because it was rarely 
done before. 
R showed several pictures of daily activities and asked the 
students “What are they doing?” There was a silent. R explained 
that Ss could see a clue on the next page which entitled “Mini 
Dictionary”. Ss could answer all the questions. R guided Ss to 
pronounce the words. R explained that the next activities closely 
related to those words. R continued the activities by reading some 
sentences related to the pictures. Ss repeated after him.  R 
pronounced “He studied English” and he asked the students 
“Repeat after me please”. Ss pronounced it and the rest of the 
sentences. Ss looked happy because they had little speaking 
practice before and it was something new. R asked “Kalian jarang 
latihan pronunciation apa?”  and Some Ss answered “Ya Pak”.  
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Teaching and learning process was smooth because of the 
mini dictionary and examples provided. For a while, they looked 
confused. The researcher then explained that they might use some 
of  the examples as their own answer if they really did it at home.  
They could handle the task afterward.  
The teaching and learning continued on question number 4. 
They were asked to find five activities before going to school. 
They needed more time. R explained that they could use the 
examples if they really did them at home, but R warned “Jangan 
sama semua tapi, nggak kreatif he he”. In addition, R encouraged 
Ss to use dictionaries and to ask for assistance from him. 10 
minutes later, R asked Ss to write the answer on the white board. R 
asked Ss to correct the spelling and grammar together. Most of Ss 
were correct because they used verbs on the mini dictionary and 
paid attention to the examples provided. 
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On collecting information stage, the students did not have 
difficulty making conversation with their partners about activities 
done before going to school. The questions were similar to the first 
stage and the difference was they had to make interactive 
communication with their friends on this stage. The problem 
occurred when they were asked to tell about their family members’ 
good activities on Part B: associating, question number 2. The 
researcher encouraged them and he said that they should not worry 
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about making mistakes. Then, he asked them to list the good 
activities together. 
Since the purpose for speaking on this part was fluency, the 
researcher focused on speaking practice. The students requested to 
read their answers aloud and the researcher made some corrections 
on their pronunciation. The researcher read aloud the example 
followed by imitation how to read it  by the students and he made a 
model how to pronounce verbs in past tense. After that, the verbs 
in past tense taken from the students’ answers were listed and were 
pronounced. The researcher explained that they would use the 
verbs frequently. 
After 10 minutes most of Ss finished the task. R invited three 
of Ss to read their answer aloud. R made some correction on their 
pronunciation. Almost their answers were similar, but their 
pronunciation was better. R read aloud the example once more 
“My parents woke up at 04.00 then they took wudlu. Then they 
went to the mosque. After that my mother cooked for breakfast”. 
Ss imitated him and R emphasized the importance of pronouncing 
verbs in past tense accurately. R pronounced the verbs three times. 
 
Appendix A/ page 4/ FN 03 
The students got difficulty in composing sentences even after 
the researcher explained about how to make negative sentences. 
They seemed confused about the list of regular and irregular verbs. 
To overcome it, the researcher skipped some activities and 
explained the grammar point on the next phase: associating. 
Ss seemed to answer the question by giving negative form of 
good activities. Realizing this fact, R showed that Ss could add 
“did not” followed by V1 (infinitive). R asked Ss to look at the 
dictionary. “The second row is past tense and first is present tense. 
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Perhatikan kolong satu dan dua. Kalian cari di kolom satu ya buat 
present tense-nya” R explained. S seemed confused about the 
explanation. 
To handle the above problem R decided to skip the questions 
and explained materials on “Grammar Point” at associating stage. 
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The researcher conducted pronunciation drilling when 
reviewing verbs in present and past tense. The students’ 
pronunciation was better compared to the beginning of the lesson.  
Learning that the students were slow to finish their tasks, the 
researcher led brainstorming. He requested students to write their 
answers starting from the students who sat on chairs at the front to 
the back row. The technique worked after the researcher explained 
that the students could ask him for the difficult words and their 
answers should be different with the previous ones. He also told 
them that the result would be reported to the English teacher. The 
last activity was reading aloud the students’ answers with guidance 
of the researcher. 
R told that he would chose randomly and the result would be 
reported to T. After about 10 minutes, R conducted brain storming 
to make Ss faster doing the tasks. R asked randomly Ss to give 
their answers starting from the Ss who sat on chairs at the front to 
the back row and to write the answers on the white board. One by 
one, Ss wrote their answers. Eight students answered one question, 
so total all of 24 students gave their answer for the three questions. 
Unexpectedly, they gave various different answers. It was because 
R openly invited S to have different answers and he explained that 
they could ask him about the difficult words. R guided Ss to read 
aloud their own answers. 
 
Appendix A/ page 5/ FN 03 
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  2) Second Meeting 
The beginning of second meeting was conducted to review the 
previous lesson. It was on Saturday, April 4, 2015. At first, the 
class was noisy so the researcher remained silent for a moment and 
asked the students whether they were ready to study or not. Then, 
he reviewed previous lesson by asking about it to some students. 
They remembered it. 
R opened the lesson by greeting and checking the attendance. 
In the beginning, R asked some Ss about the previous lesson. One 
of Ss answered “Bad activity dan good activity Pak”, other S 
answered “Present and past tense” and another S said “Tentang 
recount Pak” 
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That day the researcher continued the scientific approach on 
associating and communicating stage. The researcher explained the 
grammar from the beginning because the students said that they did 
not study it at home. At first, the researcher described verbs in past 
tense. He guided them to pronounce the verbs and the students’ 
pronunciation was better than the previous meeting. After that, 
they were asked to find 15 verbs in present and past tense with 
their meaning. When the have finished the task, the students wrote 
their answers on the white board and read them aloud with 
guidance from the researcher. 
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R asked “Did you learn the material”, Ss answered “Belum 
Pak”. Even many of Ss did not bring the worksheet. R distributed 
the worksheet. R explained verbs in past tense. He guided Ss to pay 
attention and to pronounce the verbs in past and present tense. Ss’ 
pronunciation was better than the previous meeting. Ss searched 15 
verbs in past tense and their meaning. About five minutes later, R 
asked them to write their answers on the white board and read  
them aloud. R made fewer corrections to their pronunciation 
compared to the previous meeting. 
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To overcome students’ difficulties in understanding grammar 
explanation, the researcher used table of “To Be in Past Tense”.  
The students paid attention because the material was short and it 
contained Indonesian translation. After the researcher explained the 
material, one student was chosen randomly in order to clarify his 
understanding and it was proved successful.  The task based the 
material was a listening activity. At first, the students were 
reluctant to do the activity, but after the researcher clarified that the 
task was simple and they just needed to use “To Be in Past Tense”, 
they understood it. In the end, most of the students’ answers were 
correct. 
In the explanation of time signaling and sequencing, the focus 
was writing. The speaking activity was reading aloud. Before the 
speaking activity started, the students were requested to write their 
friends’ good activities before going to school. The grammar 
explanation of time signaling and sequencing, and text structure of 
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recount made some of students confused, so the researcher 
explained in Indonesian and he simplified the explanation.  
There were sleepy students. One of the sleepy students was 
invited to come in front of the class. The researcher motivated him 
by saying that the answers would come from his friends and he just 
wrote them on the white board. The researcher directed other 
students to give their idea orally. The students wrote the idea 
selected by the researcher. The researcher wrote unnused idea 
beside the student’s writing. There were many questions for 
English translation after the researcher invited the students to ask 
about it. The researcher answered those questions before told the 
students to create simple recount text. However, their works were 
relatively similar to the example on the worksheet.  
The researcher examined the whole class. When he got the 
students’ answers, which were different from the example, he 
asked them to write their answers on the white board. The 
researcher made corrections on their spelling and grammar, and he 
read the text aloud. The researcher asked the students to imitate 
him. Then, he motivated them by inviting other students to give 
applause. 
R asked one of Ss to write his answer. The S was confused, so 
R encouraged him by saying “Don’t worry be happy. Maju aja 
dulu”. R asked the whole class about the question. R took some of 
Ss idea and requested the student to write those idea with guidance 
of spelling from R. Unused idea was written besides the student’ 
answers. R made correction on the student’s spelling and. R helped 
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Ss to find the meaning of difficult words. There were many 
questions, for examples: “Pak lo berdoa bahasa Inggrisnya apa?”, 
“Pak, solat apa bahasa Inggrisnya?”, “Olahraga apa bahasa 
Inggrisnya Pak?”  R ordered Ss to do the creating simple recount 
task. After about 10 minutes, R checked Ss’ answer. Most of Ss 
copied the example from the workseet. However, R found some 
Ss’ answers which were different from the rest. R asked the Ss to 
write their answers on the white board. R made correction on their 
spelling and grammar. After that, R guided the Ss to read those 
answers aloud.  R said “Let’s give applause to your friends!”   
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The last task in associating stage was done by brainstorming. 
The researcher motivated the students by promising that they who 
took part would get bonuses or additional grades. The activity was 
smooth. The students, who got difficulty to write in English, might 
write in Indonesian. The researcher asked other students to give the 
English version. By giving bonus, the students were motivated to 
translate the Indonesian sentences into English. The researcher 
corrected their translation afterward. 
Ss who sat on chairs at the back row listed good activities. 
They were muddled. R said him “Lo sulit, bahasa Indonesia dulu 
aja”. The Ss wrote: Siti belajar bersama temannya. R encouraged 
other Ss by promosing bonuses or additional grades and he said 
“Hayo yang bisa bantu dapet bonus. Siapa yang bisa?” One of Ss 
answered : Siti studied together friends. R made correction and ask 
the Ss to write: “Siti studied with her friend”. The teaching and 
learning process continued. One by one, Ss wrote their answers in 
turn. R made corrections on their grammar. He asked Ss 
“Consequence-nya nggak bawa kamus apa?” Ss answered “Nggak 
 bisa belajar”. R questioned them by saying“Bahasa Inggrisnya? 
Yang bisa jawab dapet bonus”. One of Ss answered “Cannot 
Study”. R corrected “She could not study well. Sip, bagus”. 
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On communicating stage, the students performed the 
structured role play. The structured role play entitled “Giving 
Advice Activity”. They had to work in groups of three. The 
researcher told that they could freely choose their partners. The 
students were confused when reading the instruction. Knowing that 
using English would make them more confused, the researcher 
read the instruction and explained it in Indonesian. He introduced 
some functions which would be used on the structured role play. 
Those functions were: asking how someone is, showing sympathy, 
saying how you are, thanking, saying that you do not know, saying 
that you know about something, and explaining a reason why a 
student did not attend the lesson. The researcher conducted 
pronunciation drill to the functions and he told that the students 
could freely choose one of expressions for each function in the 
situation cards.  
Students were able to use all functions, except the function 
used to explain a reason why a student did not attend the class. To 
solve it, the researcher explained in Indonesian a tip box on the 
worksheet. The students understood the explanation. After that, 
they performed the structured role play. The researcher made a 
comment after each group’s performance. The role last 
performance ended at 10.45, ten minutes later than the schedule. 
 
83 
 
 
 
c. Reflection 
In the end of Cycle I, the researcher and the collaborator made 
reflection on the actions. The English teacher and the students were 
invited to give their comments, suggestions, opinions, even criticism 
through discussions. The discussions were intended to meet 
democratic and dialogic validity. In addition, they were intended to 
know whether the research objective was fulfilled or not and they 
were intended as feedback for the Cycle II. The data taken were 
analyzed from interview transcripts and field notes. Below are the 
results. 
1) Creating Students’ Worksheet that Promoted Speaking 
Activities 
One of the urgent problems found was lack of speaking 
activities. To solve this problem, the researcher composed 
worksheets containing many speaking activities. It gave chances 
for students to speak. The interview transcript with the English 
Teacher showed it. 
R : Yang pertama tentang worksheet saya. Apakah activity-
nya sudah cukup memberi kesempatan siswa untuk 
berlatih speaking? 
   (The first question is about my worksheet. Did the 
activities on it give enough speaking practice to the 
students?) 
T : Kalau saya lihat ya sudah cukup baik kok Mas. Dipandu 
aja buat pronunciation drilling. Seringnya memang 
reading, tapi sebenarnya mereka suka speaking practice 
juga. 
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    (In my opinion, those activities were good. Please lead 
the students to a pronunciation drill. The teaching and 
learning activity usually focus on reading, but the 
students like speaking practice too.) 
 
Appendix B/ page 19/ IT 04  
 
The students thought that the speaking practice in the 
worksheet was attractive. The speaking activities were fun for 
the students. They believe that those activities would make their 
speaking skills better. Below is the evidence. 
 
R :  Oke. Yang pertama ne tentang pengajaran speaking tadi. 
Menurut kalian gimana? 
    (Okay. At first, it is about the teaching of speaking 
just now. What are your opinions about it?) 
I :  Ya menyenangkan Mas. Di LKS-nya Mas banyak latihan 
speaking se. Saya sekarang pengin speakingnya bagus. 
  (It is fun. The worksheet contained many speaking 
practices. Now, I want to have good speaking skills.) 
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2) Creating a Mini Dictionary  
A mini dictionary is a list of difficult words and their 
meaning in Indonesian. The words were listed based on the text 
on the worksheet. Mini dictionary made students easier to look 
for difficult words. The students could find the meaning of the 
words quickly. The interview with the English teacher described 
it. 
R : Kalo mini dictionarynya gimana Bu? Apakah itu juga 
membantu vocab-nya siswa? 
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    (What do you think about the mini dictionary Mom? 
Does it help the students to improve their vocabulary 
masery?) 
T : Ya bisa Mas. Mereka memang biasanya malas bawa 
kamus. Mencari kata di kamus juga malas. Pake mini 
dictionary, mereka jadi bisa langsung cari. 
    (Yes, it helps them. The students are usually reluctant 
to bring dictionaries. Looking difficult words on the 
dictionaries is something which they are lazy to do. 
Using mini dictionary made them could find the 
meaning of difficult words instantly.) 
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Mini dictionary helped students to finish their tasks. When 
they did not know the meaning of certain words, they just 
simply looked at the mini dictionary. The situation is described 
in the field note below. 
R showed several pictures of daily activities and asked the 
students “What are they doing?” There was a silent. R explained 
that Ss could see the clues on the “Mini Dictionary”. Ss could 
answer all the questions. 
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The mini dictionary made the students able to give correct 
answers to the tasks given. In the composing simple sentences 
task requiring them to use verbs in past tense, they used mini 
dictionary to help them to look for verbs related to activities 
done at home. 
The students were asked to find five activities done before 
going to the school. They needed more time. R explained that 
they could use the examples if they really did them at home, but 
R warned “Jangan sama semua tapi, jadi nggak kreatif he he”. 
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In addition, R encouraged Ss to use the mini dictionary or to ask 
for assistance from him. After about 10 minutes, R asked them 
to write their answers on the white board. R asked Ss to correct 
their spelling and grammar together. Most Ss were correct 
because they used verbs on the mini dictionary and they paid 
attention to the examples provided. 
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3) Giving a Pronunciation Drill 
The pronunciation drill is important to make students 
accustomed to speaking in English correctly. The researcher 
guided them to pronounce words that they rarely pronounce. 
The English teacher agreed that the drill could make the students 
more aware of their pronunciation. 
R : Pronunciation drilling-nya gimana Bu? Bikin siswa 
lebih bagus nggak buat speaking? 
    (How about the pronunciation drill Mom? Did it 
improve the students’ pronunciation in speaking?) 
T : Tentu Mas. Mereka memang jarang drilling. Tapi ya 
harus sabar Mas, memang kemampuan speakingnya 
cukup rendah. 
    (Of course, it did improve their pronounciation. 
They seldom practiced any pronunciation drill. But, 
you have to be patient, their speaking skills were 
low.) 
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The students believed that their speaking skills would 
improve by the pronunciation drill. It was fun for them because 
they did not do that in their usual teaching and learning process. 
R : Setelah mengikuti pelajaran tadi, apa yang membantu 
kalian dalam meningkatkan speaking skills? 
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  (After joining the lesson, what help you to improve 
your speaking skills?)  
A : Tentu pronunciation drilling-nya Mas. Jarang bener 
lho latihan kayak gini. Awalnya lucu, soalnya nggak 
pernah ngelakuin itu. Cuma jangan kelamaan juga 
Mas, bikin lidahku jadi pegel. 
  (It is the pronunciation drill for sure. It was rare to 
do. At first, it was funny because we never did any 
pronunciation drill before. Just, don’t do it for a 
long time. It made my tongue stiff.) 
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The pronunciation drill made the students’ pronunciation 
better. When the researcher checked their pronunciation in 
reading aloud activity, the improvement appeared. Here is the 
evidence. 
R invited three of Ss to read their answers aloud. R made 
some correction to their pronunciation. Almost their answers 
were similar, but their pronunciations were better. 
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4) Implementing brainstorming  
Brainstorming on this research was an open invitation to 
the students to give their opinions and idea related to the task 
given. Then, their opinions and their idea were listed. The 
brainstrorming could speed up time needed to finish the 
students’ assignments,  and it helped them to share their idea. 
About 10 minutes later, R conducted brainstorming to avoid 
long time needed for students to finish their assignments. R 
asked Ss to give their answers starting from Ss who sat on chairs 
at the front row and they had to write those answers on the white 
board. One by one, Ss wrote their answers. Eight students for 
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one number, so total all 24 students gave their answer for the 
three questions. 
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Brainstorming made the students more active in the 
teaching and learning process. They did not have difficulty in 
finding idea. They generated the answers all by themselves and 
their questions were only related to translation of Indonesian 
words. 
R asked the whole Ss about the questions by using 
brainstorming. R took some of Ss’ idea and requested them to 
write their idea on the white board. Unused idea was written by 
R beside the Ss’ writing. R made correction on the Ss’ spelling 
and helped them to translate Indonesian words to English. There 
were many questions, for examples: “Pak lo berdoa bahasa 
Inggrisnya apa?”, “Pak solat apa bahasa Inggrisnya?”, 
“Olahraga apa bahasa Inggrisnya Pak?” R ordered Ss to create 
simple recount text. 
 
Appendix A /7/ FN 04 
 
Shy students could be more active and they participated in 
the teaching and learning process. It was because they could 
speak up their idea with their friends. This interview  proved 
that. 
R : Bu, yang saya lihat dari observation, siswa agak lama 
nyelesein tasksnya Bu. Karena itu saya pake 
brainstorming. Dari pengamatan Ibu, apakah itu sudah 
membantu siswa dalam generating their idea? 
    (Mom, from what I saw on the observation, the 
students were rather slow at finishing the task. 
Because of it, I used brain storming. From your 
observation, did it help them in generating their idea?) 
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T : Ya, betul Mas. Sebenarnya mereka kurang paham saja 
instruksi dalam bahasa Inggris jadi agak lama 
ngerjainnya. Dengan brainstroming kan mereka sama- 
sama kasih jawabannya jadi nggak malu- malu. Kalau 
ditanya satu- satu malah memang agak sulit kasih 
jawaban mereka, 
    (Yes, It di. In fact, they just did not understand the 
instruction in English so they did the tasks slowly. 
Using brainstorming made them to speak up with 
their friends, so they were not shy. If they were asked 
to speak up one by one, they got difficulty in giving 
their answers.) 
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The students could organize their idea easily. It made them 
having much idea to speak. It solved the problem of confusion 
on what to speak. 
R : Oke. Yang pertama ne tentang pengajaran speaking 
tadi. Menurut kalian gimana? 
    (Okay. At first, it is about the teaching of speaking 
just now. What are your opinions about it?) 
I : Ya menyenangkan Mas. Di LKS-nya Mas banyak 
latihan speaking se. Saya sekarang pengin speakingnya 
bagus. 
  (It was fun. On the worksheet, there were many 
speaking practices. Now, I want to have good 
speaking skills.) 
L : Bikin semangat Mas. Nilai bonus saya jangan lupa ya? 
  (It made me enthusiastic. Do not forget my bonus. ) 
R : Iya Lis, pasti. 
  (Of course, I will not forget it, Lis.) 
F : Saya sama kayak Lilis.  
  (My answer is exactly the same as Lilis’ answer). 
A : Menyenangkan Mas. Pas pake brain storming aku jadi 
bisa punya banyak ide buat speaking. 
  (It was fun Brother. By using brain storming, I had 
much idea to speak.) 
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5) Providing situation cards  so that the students would not 
have problems in generating their idea in speaking 
The students got a benefit from using situation cards. They 
could organize their idea easily so they were not confused about 
what to say. The interview transcript below showed it. 
R : Kalo role cards-nya gimana Bu? Saya jelaskan 
expressions-nya dalam bentuk table di karto tersebut. 
Informasi yang siswa butuhkan dalam structured role 
play juga ada di sana. 
 (How about the role cards Mom? I explained the 
expressions in a table on the cards. Information 
needed in structured role play was included too.) 
T :  Lo cards-nya itu memang membantu siswa. Siswa jadi 
tidak bingung harus ngomong apa. Sebenarnya mereka 
bisa kok Mas, hanya nerves aja. Nah, table itu 
membantu mereka mengurangi nerves karena 
informasi yang dibutuhkan ada semua. 
 (That cards helped the students. They were not 
confused about what to say. They truly could speak 
well, but they were nervous. The table helped them 
to reduce their anxiety because information needed 
was provided.) 
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6) Asking the Students to Perform a Structured role play to 
Improve Their Speaking Skills 
Structured role play as explained before could improve 
students’ speaking skills. It would improve students’ speaking 
skills on pronunciation and intonation, grammar, fluency and 
interactive communication aspects. To achieve the objective, 
the researcher conducted several actions to make the students 
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prepared to perform the structured role play well. Those actions 
were explained on the previous points.  
The structured role play practiced entitled “Giving 
Advice Activity”. On this activity, the students were expected 
to explain and to understand events in recount because they 
were asked to explain why one of their friends was absent. The 
detail description of the structured role play was presented 
below. 
a) The students found it difficult to comprehend the 
structured role play instruction. To solve it, the researcher 
gave an explanation in English and in Indonesia. 
Ss seemed to be having difficulty to understand the 
instruction. R elaborated it in Indonesian. R described 
“Itu yang pake kolom maksudnya kalian milih salah 
satu”. R explained the language functions of saying how 
you are, asking how someone is, showing sympathy and 
giving advice of good activities in English and 
Indonesian. The Ss understood it. 
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b).  In grouping, the students were free to choose their 
partners. The students tend to perform well with their 
close friends. It occurred on this structured role play as 
described below. 
After that, R explained “Okay, now we are practicing a 
structured role play: giving advice. Sekarang kita praktek 
structured role playnya. Read the instruction ya”. Ss 
asked “Pak kelompoknya gimana?” and R replied 
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“Bebas aja ya”. The Ss were happy because they could 
freely choose their partners. 
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c). The researcher explained and led the students to 
pronounce expressions on the cards used in the structured 
role play.  
d). The researcher asked the students to perform the 
structured role play by chose them randomly. At first, 
they were reluctant, but after the researcher mentioned 
three names randomly, they agreed to perform it. 
e). The researcher gave comments as feedback to each group 
performing the structured role play. It would give an 
insight into good structured role play, so they could learn 
from it.  
After the implementation of the structured role play, the 
researcher conducted interviews to comprehend the classroom 
situation. The English teacher as the collaborator testified that 
structured role play improved students’ speaking performance, 
especially on their fluency and pronunciation. They also were 
not shy to speak in English. The interview below proved it. 
R : Oh oke. Terus, structured role playnya gimana Bu? 
Apakah Ibu melihat adanya peningkatan speaking 
skills yang dialami oleh siswa? 
  (Uh okay. Next, how about the structured role 
play Mom? Did you see any improvement on 
students’ speaking skill?) 
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T : Tentu saja ada peningkatan Mas. Terutama dari sisi 
kelancaran berbicara siswa, mereka mulai tidak 
malu berbicara dalam bahasa Inggris dan 
pronunciationnya juga lebih bagus. Sepertinya 
kegiatan drilling sebelum structured role play 
memang mengena.  
   (Of course, there was an improvement. Expecially 
on the students’ fluency and they were not shy to 
speak in English. Their pronunciation was better. 
I think pronunciation drill before practicing 
structured role play was usefull.) 
 
Appendix B/ page 22/ IT 05 
 
The students were aware of the importance of structured 
role play. Student testified that their vocabulary mastery was 
better and they were not likely to forget a newly acquired 
vocabulary. This transcript captured it. 
R : Setelah mengikuti pelajaran tadi, apa yang 
membantu kalian dalam meningkatkan speaking 
skills? 
  (After joining the lesson, what helped you to 
improve your speaking skills?) 
L : Rola play pastinya. Dapet vocab banyak trus nggak 
dipraktekin entar juga ilang Mas. Structured role 
play bikin kita bisa langsung nerapin vocab jadi 
nggak lupa- lupa gitu. 
  (It was the structured role play for sure. Getting a 
new vocabulary without practicing how to use it 
made us forget it easily.  
 
  Structured role play enables us to use a newly 
acquired vocabulary, so we will remember them.) 
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Moreover, the structured role play was fun for the 
students. It was entertaining to watch their friends performing 
structured role play. It was like watching drama on TV.  
R : Lanjut ke structured role playnya. Apakah structured 
role play membantu kalian ningkatin speaking skills? 
Tolong dijelasin jawabannya ya. 
  (Let’s continue with the structured role play. Did 
structured role play help you to improve your 
speaking skills? Please elaborate your answer.) 
A : Pasti Mas. Structured role play-nya nyenengin. 
Apalagi pas lihat temen lagi meranin adegan itu. 
Asyik. 
  (Surely it did. The structured role play was 
entertaining. Furthermore, when I watched my 
friends performing it was wonderful.) 
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The students got a benefit from practicing the structured 
role play. They would likely to remember what they learned 
because they put what they learn into practice. 
F : Latihan speakingnya Mas. Structured role play bikin 
kita harus sering latihan speaking. Pokoknya 
pelajaran grammar, vocab yang baru dipelajarin 
bisa langsung praktek. Jadi bisa kita inget terus. 
  (It is the speaking practice on the structured role 
play. The structured role play allowed us to 
practice speaking more often. In short, the 
grammar and vocabulary which we learned could 
be used in practice. It allows us to remember 
them for a long time.) 
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More chances to practice speaking would make the 
students have better fluency. Lack of fluency occurred because 
they seldom practiced speaking activity. After doing the 
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structured role play with their friends, the students were more 
accustomed to speaking.  
L : Bener Mas, memang praktek speakingnya yang 
penting. Kita jadi lebih lancar ngomong soalnya jadi 
sering latihan di structured role play. 
  (That’s true my. Speaking practice in structured 
role play is important. We get fluency on more 
speaking practice.) 
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Based on the result of reflection, the researcher and the 
collaborator had a discussion to determine findings of Cycle I. The 
following points were the result of the discussion. 
1)  The successful actions 
a) The students had sufficient speaking practice, 
b) The students’ vocabulary mastery was improved, 
c) The students’ speaking skills were better, 
d) The students were less shy to communicate using English, 
e) The students were better in generating their idea in speaking 
activity, 
f) The students’ understanding and interest in grammar were 
improving, 
g) The students were more willing to communicate using 
English. 
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2)  Problems still existed 
a) Not all students active in speaking practice, 
b) The students had difficulty in giving their idea in speaking 
activity, 
c) Some students’ pronunciation were inaccurate, 
d) The students still relied on script in performing structured role 
play, 
e) The students interactive communications were still unnatural, 
f) The students’ intonations were frequently inappropriate, 
g) The students had difficulty in understanding the situation in 
structured role play. 
2. Cycle II 
a. Planning 
After the reflection in Cycle I, the researcher found some problems 
still existed. To solve those problems, the researcher had a discussion with 
the collaborator. They agreed that meetings in Cycle II would lay more 
emphasis on speaking activites and they would have fewer writing activities 
compared with Cycle I. They also discussed an integrated approach on 2013 
curriculum. An integrated teaching of four skills in English, which are 
listening, speaking, reading, and writing, was the characteristic of the new 
curriculum.  However, the researcher had difficulty because of limited time 
avaible given by the school. After the having the discussion, the English 
teacher agreed with the researcher to have more speaking activities in Cycle 
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II than in the Cycle I. In consequence, the researcher would apply structured 
role play in all meetings as more speaking activities were allowed.  
In speaking performance, the students still had problems in some 
aspects. The first problem was on pronunciation. They had difficulty in 
pronouncing verbs in past tense with –ed ending.  The second problem was 
on intonation. They were confused about the use falling and rising intonation. 
The third problem was that the students’ interactive communication was still 
unnatural. They seemed to read aloud a text and they performed the 
structured role play without acting accordingly. The researcher and the 
collaborator agreed about some actions which should be implemented in the 
Cycle II. They were: 
1) First Meeting 
a) Using interesting media to make the lesson more interesting, 
b) Creating a worksheet that contained more speaking activities than in 
the Cycle I, 
c) Giving a pronunciation drill on verbs in past tense with –ed ending. 
2) Second Meeting 
a) Using interesting media that helped students to understand the 
situation in the structured role play, 
b) Giving pronunciation drills on rising and falling intonations,  
c) Creating situation cards with various expressions that help students to 
organize their idea, 
d) Performing structured role play to improve students’ speaking skills.  
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b. Actions and Observations 
1) First Meeting 
The researcher opened the lesson by greeting, checking students’ 
attendance and explaining the objectives of the lesson. The learning and 
teaching process then continued by presenting the story of a winner in 
National Science Olympiad to motivate the students. At the end of the 
presentation, the researcher stated that they had to study hard at home as 
well as at school to be a winner. Then, they went on Task 1 Part A: 
observing and questioning that required students to ask their friends about 
their preparation before studying at the school. The classroom was noisy 
because of the questioning and answering activity. The researcher 
distributed dictionaries. He told the students to find difficult words on the 
dictionary  and to ask him if only they could not find the difficult words. 
Then, he asked them to read their answers aloud and he made correction. 
On the next task, the students were asked to list their friends who came 
late and who never came late to the school . When the researcher checked 
their answer, only a few students confessed that they came late. This 
extract below explained the situation. 
 
The first stage was observing and questioning or the Part A on the 
Ss’ worksheets. In the beginning, R motivated Ss with the story of an OSN 
winner (Olimpiade Sains Nasional or National Science Olympiad). R 
showed the power point slide show which explained about the OSN. He 
then showed the prizes of the winner. Ss seemed to be motivated. R hoped 
that Ss would be the next champions. Ss said “Insya Allah Pak”. R told 
that the OSN winner studies hard at home. Task 1 Part A: observing and 
questioning required Ss to question their partners about their preparation 
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before the lesson began including wheteher they studied at home or not. 
Before Ss did the task, R asked Ss to listen and to repeat the questions 
after him. Ss then did the task. The class was noisy because Ss were doing 
question and answer activity. The researcher distributed dictionaries. He 
told Ss to find difficult words on the dictionaries and Ss could ask R if 
only Ss could not find the difficult words. R went around the classroom to 
check Ss’ pronunciation. Then R asked some Ss to perform question and 
answer activity by reading the questions and their answers aloud. R made 
correction on their answers and wrote difficult words asked by Ss. After 
that, they moved to Task 2 Part A: observing and questioning which Ss 
were inquired to list their friends who came late and who never came late 
to the school. R went around the classrom again to check Ss’ answers. 
When R checked their answer, just a few Ss mentioned that they came late 
to the school. R stated “You are very smart students. Selamat! Wah kalian 
lulus ujian pertama jadi pemenang”. 
 
Appendix A / page 8/ FN 05 
 
The students then tried to guess a recount story based on the picture 
provided. They guessed it in Indonesian. The researcher wrote important 
words based on their answer s and encouraged them to use dictionaries to 
find their meaning. Some students came and wrote those words in English. 
Their answers were correct. Then, the researcher asked all students to 
finish their task. Ten minutes later, the researcher invited some students to 
write their answers on the white board. After that, the researcher asked the 
rest to correct their friends’ answers. He guided them to get the correct 
answers. The following extract captured this event. 
Ss shared their idea when finishing the Task 3. There was a funny 
picture of a student who just got up. R invited them to guess the story by 
looking at the picture as it was instructed on Task 3a. One of Ss answered 
“Bangun kesiangan jadi telat ke sekolah Pak”. R wrote some important 
words and said “Saya tulis: bangun, kesiangan dan telat. Hayo siapa yang 
tahu bahasa Inggrisnya?” Ss gave correct answers to R’s question. “Lo 
ada kata- kata susah tolong cari di kamus ya, lo mentok baru tanya 
Bapak” R clarified. R gave 10 minutes for Ss to guess the story. Then, R 
requested some Ss to write their answers on the white board and R made 
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 necessary correction. At Task 3b, R asked two of Ss to write down their 
answers on the white board. R invited the rest to make correction to their 
friends’ answers with the help of R.  
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The students then listened to the story based on the picture. Some of 
them smiled because what they guessed were so close to the story. They 
then did a guessing task based on the text. Soon after that, the researcher 
asked some of them to read their answers aloud and he made correction to 
their pronunciation and grammar. Next, the researcher explained how to 
pronounce verbs in past simple with –ed ending. Based on the text given, 
the students were asked to find verbs that should be pronounced as /ɪd/, 
/d/, and /t/. Some of students said that it was difficult, so the researcher 
advised them to touch their adam’s apple when pronouncing the verbs. He 
explained that if they find vibration on it, the verbs must be voiced. After 
the researcher checked their answers, only a few mistakes were found. The 
researcher gave more examples to make them understand more about the 
pronunciation and he used a phonetic transcription as an aid. Those 
examples would be used to complete missing words in listening activity 
entitled “At the School Gate”. They could complete the missing verbs 
correctly. Afterward, they answered the questions related to the text. They 
could answer them with ease. The extract below caught the event. 
The second stage or Part B in the worksheet was collecting 
information. Firstly, Ss listened the story based on the previous picture in 
Task 1a Part B: collecting information. Some Ss were happy because they 
knew that their guesses were close to the story. R repeated reading aloud 
the story two times. Next, Ss answered guessing questions on Task 1b. 
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After some time, R invited randomly some of Ss to read their answers. R 
made necessary correction on their grammar and pronunciation. Before 
gping on Task 2, R explained how to pronounce verbs in past simple with 
–ed ending. Then, Ss were requested to find verbs that should be 
pronounced as /ɪd/, /d/, and /t/ based on the text. Ss complained “Pak 
susah banget”. R gave a hint “Lo bagian ini (pointing at his own Adam’s 
apple) bergetar maka itu voiced lo nggak maka unvoiced”. Ten minutes 
later, R checked Ss’ answers. Only a few mistakes were found. More 
examples of the material could be found on Task 3 to make Ss understand. 
R instructed them to pronounce verbs in the examples using the phonetic 
transcription as their aids. On Task 3b, they used those words to complete 
missing verbs in the listening activity. They could complete the missing 
verbs with ease. They also have to answer questions related to the text 
entitled “At the School Gate”. They could answer them easily. 
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The last activity was performing a structured role play. On that 
time, the researcher performed monologue with appropriate acting 
depending on the roles and the situation of the structured role play. The 
students would use it as a model. They also were instructed to write what 
they see as it was instructed on Task 3 Part C: associating. Later on, they 
could use the model as an example for their acting. Before the students 
performed the structured role play, the researcher guided them to 
pronounce correctly each of the sentences in the text correctly. He chose 
performing group randomly to avoid students’ hesitation. The students 
made an improvement in term of intonation, even if with some errors. 
Realizing this fact, the researcher planned to explain about the use of 
appropriate intonation . Before the class ended, he asked students to study 
the structured role play entitled “At the Classroom” as they would perform 
it later. This extract captured that situation. 
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The last part was practicing structured role play in the 
communicating stage. R performed monologue from the text entitled “At 
School Gate” with appropriate action depending on the roles and the 
situation.  Ss were asked to write the R’s acting as it was instructed on 
Task 3 Part C: associating. Many Ss laughed. R said “Yang ketawa jangan 
lupa ngerjain dan acting yang lebih bagus lho”. Then, R guided Ss to 
pronounce the sentences on the text. After that, R asked Ss to perform the 
structured role play. At this time, they performed a scripted structured role 
play. When R invited them to perform  it, none dared. So R chose 
randomly. From the first group, there was an improvement. They used 
acting as if they were at the school gate and the student who acted as 
security guard used different voice as a real actor. In other words, their 
acting was more natural. To motivate Ss, after a group performed the 
structured role play, R asked Ss to give applause and R gave feedback to 
the next group. Ss started to use different intonation, but it was not so 
accurate. It was considered as an improvement since the previous 
performance showed that most of Ss used flat intonation. Knowing this, R 
planned to explain about how to use intonation appropriately on the next 
meeting. 
Finally, the last group performed the structured role play. R told Ss 
to study the structured role play entitled “At The Classroom” at home. He 
said that the next meeting R would conducted assessment and the result 
would be reported to the teacher. The bell finally rang and R closed the 
lesson by saying a farewell to Ss. 
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2) Second Meeting 
The researcher prepared the research early. He had a discussion 
with the English teacher about how to handle a noisy class. Then, the bell 
rang and they came to the classroom. However, the researcher postponed 
the class until all students were present. It  happened about 3 minutes later.  
The researcher opened the lesson by saying “Assalamu’alaikum” 
and greeted students. He also checked the students’ attendance. Then he 
asked questions related to the material taught previously. He continued the 
lesson by explaining the objective and a brief comment about the students’ 
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previous structured role play. Those were the beginning of the lesson. The 
extract below captured the situation. 
At 09.00, T met R  and they had a discussion before the action. R 
consulted with T about the material, and about a plan how to deal with Ss 
who had low attention to the lesson. They also made the classroom noisy. 
Then, R gave the lesson plan, the observation checklist, and the speaking 
assessment rubric. 
The bell rang indicating it was the time to start the lesson. R 
postponed the lesson until all Ss came to the class. About 3 minutes later, 
all of Ss were present. T sat on the back chair and she wrote everything 
that happened on the teaching and learning process. R opened the lesson 
by saying “Assalamu’alaikum” and greeted Ss. He also checked Ss’ 
attendance. Then R asked “Did you remember the previous lesson?” Some 
Ss answered “Praktek structured role play Pak” and “Pronunciation past 
tense Pak”. R continued the lesson by explaining the objective and giving 
a brief comment of the structured role play in the last meeting. Those were 
the beginning of the lesson. 
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The next activity was collecting information. The researcher asked 
the students to listen and to repeat important vocabulary. He also made 
correction on their pronunciation. Some words were difficult for the 
students to pronounce, so the researcher pronounced the words slowly. He 
asked the students to guess the story they were about to listen by looking 
at the picture. Students gave various answers and their answers were close 
to the story. Then, he read the story that made some students satisfied 
because their answers were really close to it. They could understand the 
story even if some words were missing. When a student commented that 
the researcher read the story too fast, he read it slowly one more time. 
After that, students completed the missing words by using the vocabularies 
taught before. Most of their answers were correct. The researcher 
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performed the structured role play with appropriate acting as a model for 
the students. Using acting is a compulsory task to the students for the next 
performance. They watched the researcher’s performance and smiled at 
him, but he reminded that those who smiled must perform better. The 
activity proceeded with giving an opinion activity related to the story. On 
all students’ opinions, it was a bad idea to use deception to solve a 
problem. The extract below displayed the situation. 
The next activitiy was completing the missing words by listening at 
the collecting information stage. At first, R asked Ss to listen and to repeat 
key vocabulariy on Task 4a Part B: collecting information. The words on 
key vocabulary would be used to complete the missing words on the 
listening activity. Ss pronounced the words several times and R made 
correction to their mistakes. Some words that were difficult to pronounce 
were found. They were: “curious”, “remember” and “excuse”. To solve it, 
R pronounced those words slowly. Then, R asked Ss to guess the 
structured role play using the pictures as a clue. There were several 
answers and those answers were close to the real story. After that, R read 
the structured role play script with some missing words on Task 4b. Some 
Ss seemed satisfied because their answers were really close to the real 
story. They could understand the story even if some words were missing. 
After that, Ss were asked to complete those missing words by using words 
on key vocabulary taught before. Ss said “Pak itu terlalu cepat lho”. R 
read the text one more time. Then, he checked Ss’ answers. Most of their 
answers were correct. After that, R performed the structured role play with 
necessary acting as a model, but Ss smiled at him. R spoke with a smile 
“Yang ketawa nanti harus lebih baik actingnya soalnya habis ini kalian 
harus pake acting”. On Task 4c, R questioned some Ss to give their 
opinions about telling a lie to solve a problem. Some Ss answered orally in 
turn. All of them thought that it was a bad idea. 
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The students studied rising and falling intonation. The researcher 
presented the material shortly and he led them to read the examples with 
correct intonation. He called on some students to read the sentences one 
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more time by themselves. They could read them with appropriate 
intonation. The researcher asked the students to give mark of rising (↗) 
and falling intonation (↘) at the end of each sentence on “At the 
Classroom” text. Their answers were correct. He also helped the students 
who got difficulties. The extract below captured the situation. 
Ss studied how to use intonation correctly on associating stage or 
Part C: associating on the worksheet. At first, R explained the material 
shortly then he led all Ss to pronounce the examples by using appropriate 
intonation. Next, R called on several Ss to try reading the examples on the 
worksheet once more. They could read them with appropriate intonation. 
After Ss seemed to understand rising and falling intonation, R directed 
them to give a mark of rising (↗) and falling intonation (↘) at the end of 
each sentence on “At the Classroom” text. R checked their answers by 
asking them to read the text aloud. Their intonation was accurate. Some Ss 
said that they still have difficulties. Then, R helped them to decide which 
sentences should be pronounced with rising intonation and which ones 
should be pronounced with falling intonation.  
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The last activity was performing the structured role play. The 
students were asked to use their observation on the teacher’s acting as an 
example for them. To increase students’ motivation, the researcher also 
played a video as a model of acting. The students were interested and they 
asked the researcher to play more videos. He played one more video. The 
researcher instructed the students to form groups which each group 
consisted of two students. They were free to choose their partners. After 
the groups were formed, he made a lottery to determine the order of 
performing group. The researcher distributed situation cards to be studied 
by the students. He explained the expressions that could be used. Some of 
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students seemed to get difficulty in pronouncing the expression, so he 
taught how to pronounce them again. Next, the researcher asked them to 
perform the structured role play. He said that better marks would be given 
to students who did not use notes or the situation cards as their aids. The 
students asked about a narrator and the researcher answered that they 
could ask one of their friends who did not perform the structured role play 
to be the narrator. They also asked for more time to practicing the 
dialogue. The researcher agreed to give them five minutes. The extract 
below captured that event. 
The last part was performing the structured role play in 
communicating stage. R asked them to review their answers on Task 3b 
Part C: associating. He explained that their answers could be used as 
reference to prepare their acting. R emphasized that Ss must apply 
appropriate acting in performing the structured role play. Before they 
performed it, R played an authentic video as a model of acting for Ss. 
They enjoyed that video. When R finished playing it, some Ss said “Pak 
puterin lagi video lucunya”. R played another video. Later on, R 
instructed Ss to form groups which each grup consisted of two students. Ss 
were free to choose their partners. R made a lottery to determine the order 
of performing groups. R also distributed the situation cards and he told Ss 
to study them. When all group got them, R explained the expression on the 
cards. Ss asked “Pak tolong ajari lagi cara pengucapannya ya!”. R 
agreed and he taught them how to pronounce each expression. Later on, R 
asked Ss to perform the structured role play. R told “Yang nggak baca 
dapet nile lebih banyak”. Performing Ss asked “Pak narrator-nya 
gimana”. R answered “Panggil salah satu temen aja”. Ss also begged 
“Pak minta waktu bentar ya buat hapalin”. R replied with a smile “Okey 
five minutes. Lebih tepatnya waktu buat memahami ya bukan ngapalin”. 
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The structured role play was smooth. The students used of various 
expressions, and they used appropriate acting. After a group performed the 
structured role play, the researcher asked the studetns to give applause. He 
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gave comments on the students’ performance too. In the end of the lesson, 
the researcher closed it by saying “Wassalamu’alaikum” and  he bade a 
farewell to the students. The extract below displayed that situation.  
The structured role play was smooth and Ss made improvements in 
every aspect. After a grup performed the structured role play, R asked Ss 
to give applause as appreciation. R also gave comments to remind Ss 
about important points in performing the structured role play. This time, 
Ss performed well and they used various expressions. Ss also used 
appropriate action to illustrate the situation of the structured role play. 
Finally, all groups performed the structured role play. R 
  
said “Thank you for your performance”. In the end, R closed the lesson by 
saying “Wasalamu’alaikum” and bade farewell to Ss. 
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c. Reflection 
In the reflection stage, the researcher involved the English teacher and 
the students to give their opinions about what happened during the action. 
Below are the results. 
1) Using interesting media to Make the Lesson More Interesting 
The teaching media used on this research were Microsoft Power 
Point slide shows, cartoons describing the structured role play, and 
authentic videos. The researcher used them to make the lesson more 
interesting, to entertain the students, and to help them to understand the 
material in an easy way. 
The Microsoft Power Point slide shows made the lesson more 
interesting. Usually the students had to write down everything on the white 
board to their notebooks, but the use of slide shows changed that habit. 
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They just needed to copy the handout of the researcher’s presentation. In 
addition, they could have more time to pay attention to the lesson. 
Furthermore, the students could understand easily important points of the 
material by looking it at the handout. 
Cartoons entertained the students. They also made the lesson fun. 
The students got a benefit from the cartoons because they were able to 
guess the story in the structured role play by observing the cartoon. The 
cartoons prevented students from being stress too.  
Authentic videos helped the students to learn from the real 
conversation and they made the lesson interesting. The researcher could 
inspire the students to act better by showing the videos. Below is the 
evidence. 
R : Thank you. Yang pertama terkait media. Apa menurut kalian slide 
show yang Mas berikan itu membantu kalian belajar? 
  (Thank you. The first is related to media. Did you think that 
the slide shows which I gave would help you to learn?) 
I : Tentu Mas. Pelajarannya jadi lebih menarik dan nggak mbosenin. 
Biasanya cuma nyatet materi di papan tulis e. 
  (Of course it did. The lesson became more interesting and it 
was not boring. Usually we must write anything on the white 
board.) 
R : Lo menurut akbar gimana? 
  (What is your opinion Akbar?) 
A : Sama Mas. Memang slide show tadi membantu kita lebih 
memahami materi soalnya nggak susah- susah nyatet. 
  (My answer is the same as Rifan’s answer. The slide shows 
truly helped us to understand the material because we don’t 
have to struggle writing it down on our notebooks.) 
R : Okey. Lanjut ke gambar kartun. Sebelum Mas kasih structured role 
play khan ada kartunnya ne. Menurut kalian, apakah itu berguna 
untuk pelajaran? 
  (Okay. We go on the cartoon. Before practiced the structured 
role play, there were cartoons. In you opinion, were they useful 
in teaching and learning process?) 
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A : Gambar lucu itu? Pasti Mas. Aku terhibur dengan kartun itu. Bikin 
pelajaran lebih menyenangkan. Kita juga jadi bisa nebak isi cerita 
dari gambar tadi. 
  (Were they the funny pictures? Yes, they were useful. Those 
cartoons entertained me. They made the lesson funnier. We 
could guess the story from its pictures.) 
I : Bener banget Mas. Asyik tuh gambarnya. Pengin lho tiap 
pelajaran ada gambar lucunya biar nggak stress.) 
  (That is totally true. Those pictures are exiting! I wish there 
are many funny pictures in every lesson so that I won’t get 
stress.) 
R : Ya jangan stress gitu he he. Nah lo videonya gimana? Apakah itu 
juga membantu kalian belajar? 
  (Don’t be stress. How about the videos? Did they help you to 
learn?) 
I : Iya Mas. Bikin pelajaran jadi menyenangkan. Kita bisa denger 
percakapan yg asli jadi mbantu speaking juga. Videonya juga lucu,  
pengin lihat lagi. 
  (Yes they did. They made the lesson fun. We could hear real 
conversations, so they helped us to speak English. The videos 
were funny too. I want to watch them again.) 
A : Betul sekali. Kita jadi dapet inspirasi acting buat structured role 
play. Mas boleh copy videonya? 
  (That’s right. We got inspiration for acting in the structured 
role play from the videos. Can I copy those videos?) 
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2) Creating Worksheet that Contained More Speaking Activities 
The worksheets were designed to have more speaking activities than 
in Cycle I. The students would get adequate chances to practice speaking to 
improve their fluency, grammar, vocabulary, and other important aspects of 
speaking skills. In addition, the new material was equipped with speaking 
practice related to it, so the students would easily remember it. Below is the 
evidence. 
R : Ya, boleh. Sabtu depan ya. Ne sekarang tentang work sheet atau 
LKS-nya. Bagaimana menurut kalian kegiatan speaking yg ada 
dalam work sheet tersebut. 
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  (Yes, you can copy it next Saturday. Now, we go on with the 
worksheets. What do you think about speaking activities on 
them?) 
A : Menurutku se bagus. Benar- benar kasih kita kesempatan buat 
berlatih speaking. Tiap materi baru ada latihannya jadi nggak 
lupa. 
  (I think those worksheets are good. The activities on them truly 
gave us enough chances to practice speaking. For new material, 
there was speaking practice related to it, so we would not 
forget it.) 
I : Sama Mas. Kita jarang dapet banyak latihan speaking jadi LKS 
Mas tuh membantu kita biar tambah bagus speakingnya.) 
 
 
  (I have the same opinion. We rarely got speaking practice, so 
your worksheets helped us to be better in speaking.) 
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Moreover, the English teacher stated that the worksheets were good 
because they gave adequate speaking practice. It would make the students 
get used to speaking in English and it would improve their fluency. The 
interview transcript below showed that. 
R : Jadi menurut Ibu siswa sudah mendapatkan latihan speaking yg 
memadai dari worksheet saya? 
  (In your opinion, did the students get enough speaking practice 
from my worksheets?) 
T : Ya Mas. LKS-nya bagus karena banyak latihan speaking. Lebih 
banyak latihan membuat mereka terbiasa dan lebih lancar dalam 
speaking. 
  (Yes, they did. The worksheets were good because there was 
more speaking practice. More practice would make the 
students get used to speaking activity and they would become 
better in fluency.) 
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3) Giving a Pronunciation Drills on Verbs in Past Tense with –ed Ending, 
and on Rising and Falling Intonation 
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Pronunciation drills on verbs in past tense with –ed ending and on 
rising and falling intonation were given to the students based on a 
discussion with the English teacher on planning stage in Cycle II. The 
researcher and the collaborator agreed that the students still had some 
problems on pronunciation. By giving the pronunciation drills, the students 
could understand how to pronounce verbs in past tense with –ed ending 
correctly. They tended to give additional /nəd/ sound on those verbs before. 
Later on, their habit was changed because of the pronunciation drills.  
The students mentioned that the the pronunciation drill on how to use 
intonation appropriately helped them to perform better. They knew how to 
vary their intonation appropriately and the pronunciation drill prevented 
them from speaking monotonously in a conversation. Even if some of the 
studetns knew that there must be different intonation in speaking. However, 
they did not know how to use them appropriately. The drill strengthened 
their belief and guided them to use intonation correctly. The interview 
transcript below is the evidence. 
R : Ne tentang pronunciation drill sama structured role play-nya. 
Menurut kalian apakah pronunciation drill yang –ed ending dan 
penggunaan intonation itu membantu kalian dalam speaking? 
  (The topic is about the pronunciation drills and the structured 
role play. In your opinion, did pronunciation drills on verbs in 
past tense with –ed ending and on the use of intonation help 
you to practice speaking?) 
L : Ya pasti Mas. Kita jadi tahu cara ngucapin “learned, greeted, 
introduced” yang benar. Yang intonation juga membantu banget, 
jadi speakingnya nggak datar- datar gitu. 
  (Yes, of course they did. We could pronounce “learned, 
greeted, introduced” correctly. The intonation drill was also 
very helpful, so our speaking was no not monotone.) 
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F : Setuju ma Lilis. Biasanya kita cuma ngucapin pake tambahan /nəd/ 
aja. Lo intonation tuh mantap. Aku sebenarnya dah nebak lo 
speaking yang bagus ya pake intonation. Materi dari Mas bikin 
aku tambah yakin. 
  (I agree with Lilis. At past, we pronounced the verbs with 
addition /nəd/ sound. I guessed that good speaking should use 
appropriate intonation. Learning material from you 
strengthened my belief.) 
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4) Creating Situation cards with Various Expressions to Help the 
Students to Organize Their Idea 
Situation cards contained expressions used in the structured role 
play. What made it different from Cycle I was there were several 
expressions to each language function. According to a discussion with the 
English teacher, more expressions would help students to develop the 
students’ creativity and they would allow the students to choose one of the 
expressions given which was easy for them.  
 The students stated that they got benefits from using the cards. At 
first, they helped the studetns to solve one of their crucial problems, which 
was difficulty in generating idea. Secondly, the students could easily look 
at the cards when having difficulty in speaking practice.  
R : Oke, sekarang lanjut ke structured role play-nya. Yang pertama, 
apakah menurut kalian apakah situation cards membantu kalian 
dalam speaking?  
  (Okay, now we go on with the structured role play. At first, did 
you think that the situation cards help you in speaking 
activity?) 
L : Ya, pastinya Mas. 
  (Yes, of course they did.) 
R : Membantunya gimana? 
  (How did it help you?) 
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L : Ya jadi nggak pusing mikir mo ngomong apa. 
  (It prevented us from getting a head ache to think about what 
to say.) 
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 Because of the simple nature of the cards, the students also stated 
that they could remember what to say and what to do in their acting.  
R : Kalo menurut Alfi gimana 
  (What did you think Alfi?) 
F : Kartu speaking-nya membantu kita inget harus ngapain. 
Sebenarnya se lebih bagus ada bahasa Indonesianya Mas he he) 
  (The speaking cards helped us to remember what to do. Truly, 
it would be better if there was Indonesian translation.) 
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5) Performing a Structured role play to Improve Students’ Speaking 
Skills  
Structured role play improved students’ speaking skills. Their 
improvements appeared on all aspects. It can be seen from the increasing 
score of students’ speaking performance from the pre-test to Cycle II. The 
students also realized their improvements. They explained that their 
improvements in term of better fluency and self-confident, and they were 
not shy to speak English. They further explained that besides those 
improvements, they also were not bored in the English class. All actions 
mentioned earlier supported students’ performance in the structured role 
play that in fact improved their speaking skills. 
R : Oh ya, makasih sarannya Alfi. Kalo structured role play-nya 
sendiri gimana? Apakah kalian merasakan peningkatan 
kemampuan speaking setelah bermain peran? 
  (Uh okay, thanks for your advice Alfi. How about the 
structured role play itself? Did you felt any improvement in 
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your speaking performance after practicing the structured role 
play?) 
F : Tentu saja Mas. Kita jadi lebih lancar, lebih pede, terus nggak 
malu- malu lagi latihan speaking. 
  (Yes, I did. We got improvements in fluency, self-confident and 
we were not shy to practice speaking.) 
L : Sama Mas. Intinya kita lebih lancar speakingnya. 
  (I have the same opinion. The essence was that we were better 
in speaking.) 
R : Lancarnya di sisi apa? Grammar, vocabulary atau hal lainnya? 
  (In which aspect you were better, was it on grammar, 
vocabulary, or other aspects?) 
L : Ya semuanya. Juga bikin nggak bosen waktu belajar. 
  (All of them. The structured role play also prevented us from 
getting bored when learning English.) 
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Steps in implementing the structured role play were similar to the 
steps in Cycle I. The differences were: there was less Indonesian 
translation, the students watched the researcher’s acting and some authentic 
videos as their reference, and they used situation cards for practicing the 
structured role play. When performing the structured role play, they did not 
use the cards. The researcher allowed them to use the situation cards when 
practicing the structured role play in front of the classroom. However, in 
the assessment, they must not use those cards.   
    The English teacher supported and she added the students’ 
opinions about structured role play. She testified that the students’ 
improvements appeared almost in all aspects of speaking performance. She 
added that on of crusial problems , which was lack of confidence to speak 
English, was solved.  
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C. Research Findings and Dicussion 
On this part, the researcher presented the comparison between findings 
on Cycle I, and on Cycle II. The discussion of the research was also presented 
on this part. Below is the table that showed the comparison between Cycle I, 
and Cycle II. 
Table 7: The Comparison between Cycle I and Cycle II 
No Actions Cycle I Cycle II 
1. Creating students’ 
worksheet that 
promoted 
speaking activity, 
 They provided 
students with 
adequate speaking 
activities, and there 
were listening, 
reading, and writing 
activities too.
 More speaking 
practice provided 
than in Cycle I.
 The students stated 
that those speaking 
activities were fun.
2. Creating a mini 
dictionary, so the 
students would 
not spend much 
time to finding 
the meaning of 
difficult words, 
 It provided easy 
access to find 
difficult words used 
in teaching and 
learning process.
  Because the students 
seemed to develop 
their independence in 
learning, so the 
researcher gave them 
dictionaries instead 
of the creating mini 
dictionary.
 It helped students to 
accomplish the task 
given by providing 
essential vocabulary. 
  
 (continued) 
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(continued) 
No Actions Cycle I Cycle II 
4. Implementing 
brainstorming to 
make students 
easier to share 
their idea 
 It speeded up students’ 
pace to finish their 
tasks.
 It helped students to 
solve their probems in 
finding idea on certain 
topics.
 The students’ pace to 
finish their tasks was 
better in Cycle II, so it 
was not conducted.
 It helped shy students 
to be more active in 
teaching and learning 
process because they 
shared their answers 
with their friends.
5. Using interesting 
media to make 
the lesson more 
interesting 
 The researcher did not 
develop interesting 
media.
 The media used were 
limited to commonly 
used in the classroom: a 
white board, students’ 
worksheets and a 
projector.
 Media used in Cycle II 
were Microsoft Power 
Point slide show, 
cartoons describing the 
structured role play, and 
authentic videos.
 Microsoft Power Point 
slide shows made the 
lesson more interesting 
and they helped students 
to understand the 
important points of the 
lesson.
       Cartoons helped 
students to guess the 
story of the structured 
role play.
 Authentic videos 
equipped students to 
language exposure from 
real conversations.
 (continued) 
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(continued) 
No Actions Cycle I Cycle II 
6 Creating 
situation cards to 
help students to 
organize their 
idea, 
 There was only 
one expression to 
each language 
function. 
 It helped students 
to organize their 
idea in speaking. 
 There were several 
expressions to each 
language function. 
 More expressions made 
the students creative 
and those expressions 
allowed the students to 
choose which one was 
easy to them. 
  It helped students to 
solve their difficulty in 
generating their idea 
when speaking.
 It helped the students to 
remember their acting 
in the structured role 
play.

7 Performing 
structured role 
play to improve 
students’ 
speaking skills. 
 The researcher 
explained the 
structured role play 
in English and in 
Indonesian.
 Students were free 
to choose their 
partner when 
performing 
structured role play 
and made them 
tend to perform 
well.
 Steps in implementing 
structured role play 
were similar to those 
used in Cycle I. The 
difference between 
Cycle I and Cycle II 
were: less Indonesian 
translation to the 
instruction, the students 
watched the 
researcher’s acting, they 
watched some authentic 
videos, and they used 
situation cards to 
practice the structured 
role play. In performing 
the structured role play, 
they did not use the 
cards.
 The researcher 
explained about 
the expressions 
used on the 
structured role play 
and he guided the 
students to 
pronounce those 
expressions 
correctly.

(continued) 
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(continued) 
No Actions Cycle I Cycle II 
   The researcher chose 
randomly the 
performing group to 
make the students not 
shy when performing 
structured role play. 
 The researcher gave 
feedback each time 
the group finished 
performing the 
structured role play. 
 The structured role 
play improved 
students’ speaking 
performance, 
especially on fluency, 
pronunciation and 
vocabulary mastery. 
 The structured role 
play gave adequate 
chance for students to 
practice speaking. 
 The students were not 
shy to speak English. 
 The structured role 
play made the lesson 
fun for students. 
 
 Overall students’ speaking 
performance was better 
than in cycle I in all 
aspects. 
 The students got more 
courage in speaking 
practice and were not shy 
to speak English. 
 The structured role play 
made the lesson more 
interesting for students. 
 
 
Beside students’ improvement on speaking performance in the 
teaching and learning process, quantitative data analysis also showed the 
students’ improvement. To know if there was an improvement, the researcher 
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compared the students’ mean score from the pre-test to the post-test. Below is 
the result of students’ means score on all aspects of speaking performance. 
Table 5: The Students’ Mean Score in All Aspects of Speaking 
Performance from Pre-test, Cycle I, Cycle II, and Post-test 
Tests 
Pronunciation 
and 
intonation 
Grammar Vocabulary Fluency 
Interactive 
Communication 
Pre-test 1.85 1.44 1.81 1.79 1.75 
Cycle I 2.13 2.17 2.35 2.21 2.73 
Cycle II 3.02 2.79 2.98 2.96 3.52 
Post-test 3.49 3.28 3.41 3.45 3.60 
 
As shown on the table above, the students’ score on all aspects 
increased from the pre-test to Cycle I, from Cycle I to Cycle II, and from 
Cycle II to the post-test. It proved that structured role play improved students’ 
speaking performance. Those aspects were pronunciation and intonation, 
grammar, vocabulary, fluency, and interactive communication as proposed by 
Nakatsuhara (2007: 102).   
Students’ mean of total score in the pre-test, Cycle I, Cycle II, and the 
post-test also indicated an improvement on their speaking performance. The 
table below is the evidence. 
Table 8: Students’ Total Score from Pre-test,  
Cycle I, Cycle II, and Post-test 
Component Mean of Total Score 
Pre-test 8.65 
Cycle I 11.58 
Cycle II 15.27 
Post-test 17.23 
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The students’ mean of total score increased. In percentage, the 
students’ score increased 34% in Cycle I compared to pre-test. In Cycle II, it 
increased 77% compared to the pre-test. It increased 79% in the post- test 
compared to the pre-test. It proved that structured role play improved students’ 
speaking performance. 
In addition, the improvements of students’ speaking performance was 
also proved by using normalized gain score proposed by Hake (1998: 65). 
Normalized gain score was used to analyzed the students’ improvement in 
speaking performance.  
This is the formula of normalized gain score: 
 
Description:  
<g> = normalized gain score 
<S post> = post-test score 
<S pre> = pre-test score  
100% = maximum score 
The result of normalized gain score can be categorized as follow: 
High : <g> > 0.7 
Medium : 0.3 ≤ <g> ≤ 0.7 
Low : <g> < 0.3 
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Below is the result of the normalized gain score: 
 
 = 17.23 -  8.65 
 25 – 8.65 
 = 0.52 
The result of normalized gain score was 0.52. It showed that the improvement 
of students’ speaking performance was categorized a medium improvement 
according to Hake (1999:1). 
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CHAPTER V 
CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
A. Conclusions 
The purpose of the research was to improve students’ speaking 
performance by using structured role play. The subjects of this research were 
VIIIB Grade students of SMPN 1 Piyungan in the academic year of 2014/ 
2015. The research was begun on Mach 28, 2015 and ended on April 18, 
2015. The research conducted in two cycles because the objectives of the 
research were achieved in Cycle II according to a discussion with the English 
teacher as the collaborator in this study. 
Structured role play in Cycle I improved students’ speaking 
performance with some additional actions. The actions were based on a 
discussion with the collaborator during planning stage. Those actions were: 
creating students’ worksheet that promoted speaking activity, creating a mini 
dictionary, giving pronunciation drills, implementing brainstorming, and 
creating situation cards. However, there were still problems found  in Cycle I  
to solve in Cycle II. 
To solve problems in Cycle I, the researcher  and the collaborator 
agreed  to conduct six revised actions in Cycle II. Those actions were: using 
interesting media, designing students’ worksheet that contained more 
speaking activities compared with Cycle I, giving pronunciation drills, using 
situation cards with various expressions, and performing the structured role 
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play. All the actions in Cycle II successfully improved students’ speaking 
performance based on qualitative data analysis taken from field notes and 
interview transcripts.   
Quantitative data analysis was taken from the results of the students’  
speaking assessment by the researcher and the collaborator based on the  pre-
test, Cycle I, Cycle II, and the post-test. Compared with the pre-test result, the 
students’ mean of total score increased 34% in Cycle I, it increased 77% in 
Cycle II, and it increased 79%. It proved that structured role play improved 
students’ speaking performance. In addition, the result of normalized gain 
score was 0.52. It showed that students’ speaking performance was improved. 
The improvement was categorized as a medium improvement.  
 
B. Implications 
The research proved that performing structured role play improved 
students’ speaking skills. It also improved teaching and learning process of 
speaking, for examples: students got more courage to speak English, it 
allowed more chances to speaking activity, it made the lesson more 
interesting, and it increased their involvement in speaking activity. The 
researcher also believes that structured role play is suitable for students with 
low speaking skills.  
However, the researcher trusts that some actions should be conducted to 
make the structured role play run effectively in a class which the studetns 
have low speaking skills. Those actions are: creating a students’ worksheet 
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that promotes speaking activity, creating a mini dictionary to help students to 
find the meaning of difficult words, giving a pronunciation drill, 
implementing brainstorming to help the students to share their idea, using 
interesting media, and creating situation cards. 
 
C. Suggestions 
After conducting the research, there are some suggestions for English 
teachers, students, and other researchers. Those suggestiosn related to how to 
implement structured role play technique efficiently and effectively.  
1. For English teachers 
First, they should plan the time allocation well before implementing 
structured role play. Firstly, using this technique requires teachers to give 
chances for all students to practice speaking several times before they 
perform the structured role play. In addition, the structured role play itself 
requires considerable length of time to make it works well for all students. 
Secondly, English teachers should give authentic models for the structured 
role play because students could learn how the language actually works in 
the real life. Thirdly, English teachers need interesting media to make the 
students perform the structured role play eagerly. There are many 
languages experiences that they need to understand. If they have lack of 
interest, structured role play would turn into a boring activity. 
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2. For students 
Firstly, they should have positive attitude towards the structured role 
play. If they do not think that the structured role play gives them useful 
skills, it would not work well. Secondly, they should practice various 
expressions outside the classroom. English is a foreign language in 
Indonesia and it is usually difficult to have a chance to speak English, so 
they should practice speaking with their friends. Thirdly, the students must 
not bored with speaking practice. Note that to speak fluently and 
accurately, they have to practice regularly. 
3. For other researcher 
Firstly, they should design the structured role play with topic 
familiar to the students and they should use relatively short and simple 
dialogues. Secondly, classroom management is important as there would 
be noises during structured role play, so they should know their students 
well. By knowing their characteristics, researchers should be able to decide 
the best way to manage them. Thirdly, as the 2013 curriculum 
implemented scientific approach, the researchers should master this 
approach and integrate it on the structured role play. 
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FIELD NOTE 
No.  : FN 01 
Activity  : Classroom Observation 
Date, time : Saturday, 17th  January, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
The observation started at 09.45 am after a few minutes waiting the students 
to enter the classroom. The class was started by the teacher with greeting.  She said 
“assalamu’alaikum” then the students replied “Wa’alaikumsalam”. Next, she checked 
the attendance list. That day none was absent. She was happy about it. She did not 
forget to check the homework and reviewed some of the previous lesson materials. 
The topic was degree of comparison. To teach she used “When English Ring the 
Bell” book composed by Ministry of Education and Culture. It was on chapter VIII 
entitled “Bigger is not always better”.  
She implemented scientific approach based on the book. At observing and 
questioning state she asked the students to pay attention to the example of 
comparison after she wrote all the important information. She sometimes stop writing 
to explain the grammar point, however the students mostly continue writing 
everything on the white board. The explanation was long enough to make some 
students bored. Especially on the back side, male student seemed sleepy and wrote a 
little nor listened.  
She continued the lesson by drawing different size of balls. She asked the 
students to pay attention and tried to compare their size. The teacher switched the 
language into Indonesian to make the students understand. She asked students on the 
front seat to answer some question related to the picture. Those students were 
responded slowly. Almost all questions are teacher initiated. Students rarely asked 
question, except asking difficult words. She also wrote some question and asked 
students to answer them orally. Again, only the front seats of the class were checked 
for understanding. 
After  that, the lesson continued by asking about students’ favorite foods. She 
asked them to compare the prices. Again, the teacher wrote all the grammar point and 
additional tasks. It took some time to the students to write, but the teacher only gave 
short time to write. In question and answer session there was no adequate 
pronunciation checking. That was only a few vocabularies checking. While writing 
the students looked confused and frequently checked the examples. Next, the teacher 
checked their understanding by asking some questions, unfortunately the oral replies 
were without model. The students’ pronunciation and intonation were lacking. Then 
the teacher dictated the conclusion. She also checked what she has said to the 
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students. However, the conclusion that supposed to be interactive too turned into 
question and answer by the teacher herself. 
The next step of teaching and learning was group discussion and presentation. 
Before the activity started, the teacher reviewed all material on a summary wrote on 
the white board. It was the second time consuming for students to write down all the 
materials. However, in presentation, only small number of students were able to 
answer teacher’s questions. The use of Indonesian was still dominant so far. Some 
students who did not get attention talked topic outside the subject. The teacher 
sometimes did not use English then translate what she have said into Indonesia. 
Instead, she just speak about the explanation in their mother tongue. 
The class then closed by conclusion and praying lead by the chairman of the 
class. Finally, the teacher said. “See you later” and “wassalamu’alaikum”. The 
students replied, “wa’alaikumsalam”. 
 
No.  : FN 02 
Activity  : Pre-test 
Date, time : Saturday, March 21, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   Ss : the students 
 
R came to classroom with ET at 09.45. They waited for 10 minutes to before 
all Ss came in. After greeting, the ET teacher explained that there would be a pre-test 
by the researcher. R greeted the Ss and introduced himself. After that, he explained 
how the pre-test should be conducted. The English teacher sat down on the back chair 
and took a note about activity in the classroom. 
R distributed texts for the role play. R read the role play instruction and its 
translation in Indonesian. R checked Ss’ understanding by saying “Is it clear?” Ss 
answered “Yes, Sir”. R asked students to make a group of two Ss. R explained that 
performing group started from Ss who set on front chair. At first, Ss who acted as 
students A gave their belongings to Ss who acted as Students B. Students A closed 
their eyes and Students B hid the belongings.  
Ten minutes later, R instructed Ss to perform the role play. He explained that 
they must not read the text. R gave 20 minutes for Ss to read and to understand the 
role play. Ss performed the role play. Each time a grup finished performing, R 
ordered other Ss to give applause. In the end of the last grup performance, R said 
“Thank you very much”. He ended the class by saying “Wassalamu’alaikum. See you 
later”. 
 
 
132 
 
No.  : FN 03 
Activity  : First Meeting (Cycle I) 
Date, time : Saturday, March 28, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
 
The researcher arrived at the school at 06.30 am. It was the first meeting so 
that he came early to greet the students in front of the school gate. He also met the 
headmaster and the teachers who were having schedule to greet students. It was the 
tradition at SMPN 1 Piyungan. The researcher was with them until 07.00 am. After 
closing the gate, R went to the canteen to have a breakfast. Then, he prepared the 
teaching materials at the school lobby for about 20 minutes. After that, for about an 
hour later he had a discussion with other teachers. The lesson itself would start at the 
fourth and fifth hour or at 09.15 am- 10.35 am so that R went to the library. At 09.00 
am was the time for the first break. R went back to the school lobby to meet T. He 
waited for five minutes. He met T then, but she asked him to wait a moment. After a 
moment T met E. They had discussion related to the teaching and learning process. T 
asked for the lesson plan and the teaching materials. R gave her those documents then 
they went to the classroom at 09.15. 
It was 09.15, the bell rung as a sign to the students to enter the classroom. 
However, most S were still outside the classroom. Both R and T waited inside the 
classroom then T asked the chairman to ask other S to come in. After about 10 
minutes all S finally came in the classroom. T opened the lesson by saying 
“Assalamu’alaikum” and replied by all students “Wa’alaikumsalam”. She introduced 
R to the S and told them that R would conduct a research for several weeks. T gave 
the chance to R to start the research then she exchanged her seat with R. There were 
two tables and chairs in front of the classroom. Both seats were having wide viewing 
to the whole class. 
R stated the class by saying “Assalamu’alaikum” then the students answered 
“Wa’alaikumsalam”. R introduced himself then explained the objective of the lesson. 
R disturbed the students’ worksheet. It was noisy because R was having difficulty in 
applying the LCD projector afterward. The operation system was Linux that made the 
R confused for a moment. With the help of S, R was able to prepare the slide show. 
In the beginning R using Microsoft Power Point Slide Show to motivate students. R 
showed several pictures of daily activities and asked the students “What are they 
doing?” There was a silent. R explained that S could see clue on the next page of 
“Mini Dictionary”. S could answer all the questions. R guided S to pronounce those 
activities. R explained that the next activities closely related to those words. R 
continued the activities by reading some of sentences related to the pictures. S 
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repeated after him.  R pronounced “He studied English” then asked the students 
“Repeat after me please”. S pronounced it and all next the sentences. S looked happy 
because may be they had little speaking practice and it was something new as R asked 
“Kalian jarang latihan pronunciation apa?” Some S answered “Ya Pak”. The 
teaching and learning continued on questions no. 4. They were asked to find five 
activities done before go to school. They needed more time. R explained that they 
could use the examples if they really did them at home, but R warned “Jangan sama 
semua tapi, nggak kreatif he he”. In addition R encouraged S to use dictionary or to 
ask for assistance from him. After about 10 minutes R asked them to write the answer 
down in the white board. R asked S to correct the spelling and grammar together. 
Most students were correct because they use verbs on the mini dictionary and paid 
attention to the examples provided. 
The next stage was collecting information. They needed to answer relatively 
similar questions related to their activity before go to school, but they had to ask their 
chair mate. Because it was familiar R asked S to answer it orally. It was smooth. The 
problems appeared on the question no.2 part B: collecting information. They had to 
write a simple recount about good activities done by their family member. Some S 
asked, “Pak, sulit banget”. R anwered, “Okey I will explain more clearly. Bapak 
jelaskan lagi ya. Jadi perhatikan contohnya”. R requested S to try again and not 
worrying the mistakes they made. Many S did not do the tasks. Then, R guided S to  
list more examples by giving feedback to the whole class “Ayo kita daftar sebanyak 
mungkin activitiesnya”. After listed about 10 activities suggested by S, R gave tips 
“You can write the similar answer if your family members did them. Ya kurang lebih 
boleh sama, tapi nggak boleh semuanya sama”. R asked them to look at the LCD 
projector. He underlined the words: at “04.00 am”, “then”, and “after that” on the 
example showed to S. He told S that the underlined words on the example are time 
signaling. He noted “Don’t forget to put time signaling, penanda waktunya jangan 
lupa. Seperti ini lho”. After 10 minutes most S finished the task. R invited three of S 
to read their answer aloud. R made some correction on their pronunciation. Almost 
the answers were similar, but their pronunciation getting better. R read aloud the 
example one more “My parents woke up at 04.00 then they took wudlu. Then they 
went to the mosque. After that my mother cooked for breakfast”. S imitated him and 
R put emphasized on the verbs by pronouncing them three times. He then asked the 
three of S again to write down their answer on the white board. R reviewed their 
answers. They forget to put time signaling. R guided the rest of the students to put 
time signaling by reading the materials on part C: associating at point b: time 
signaling. R then underlined  students’ answers that use verbs in past tense before 
pronounced them with S. R explained that they would use verbs in past tense 
frequently.  
On question number three R explained “Bad activities is the opposite of good 
activities. Coba cari contoh- contoh bad activities. Remember not to do that okay?” S 
tried to answer the question. Some S asked “Pak lo nggak ngerjain PR apa bahasa 
Inggrisnya”. R answered “ did not do the home work. Other S asked” Lo nggak 
134 
 
membersihkan rumah?” and R answered did not clean the house. S seemed to answer 
the question by giving negative form of good activities. Realizing this fact, R showed 
that S could add “did not” followed by V1. R asked S to look at the dictionary. “The 
second row is past tense and first is present. Perhatikan kolong satu dan dua. Kalian 
cari di kolom satu ya buat present-nya” R explained. S seemed confused about the 
explanation. 
To handle the above problem R decided to skip the questions and explained 
materials on “Grammar Point” at associating stage. R explained about present and 
past tense. Time signaling was further discussed.  The purpose of the recount text was 
also explained on this part. R requested S to open the book “When English Ring a 
Bell” on page 169.  
To make sure that students did not get difficulty on pronunciation, R invited S 
to pronounce verbs in present and past tense together. R said “learn, learned, meet, 
met, wear, wore and so on”. S were having trouble pronouncing them. R repeated 
three to four times and requested them to do the same. It seemed boring, but S do 
what R requested and they seemed enjoying it. Their pronunciation was getting 
better. After that, R requested S to answer the rest of the questions on part B: 
collecting information orally, starting on question no. 3 to no. 5 part B: associating, 
after they have finished them. R told that he would chose randomly and the result 
would be reported to T. After about 10 minutes, R conducted brainstorming to avoid 
long time needed for students to finish their assignment. R asked Ss to give the 
answers starting from students who sat on the front to they who sat on the rear and 
they had to write those answers on the white board. One by one Ss wrote their 
answer. Eight students for one number so total all 24 students gave their answer for 
the three questions remaining. Unexpectedly they gave various different answers. 
That was because R openly invited S to have different answer and explained that they 
could ask R about the difficult words. R guided S to read aloud their own answers. 
 
Finally, the bell rung at 10.35. R closed the lesson by telling students to study  
more part c: associating and saying “Wassalamu’alaikum waramatullahi wabarakatu”.  
 
No.  : FN 04 
Activity  : Second Meeting (Cycle I) 
Date, time : Saturday, April 4, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
As the previous meeting, R arrived to the school earlier and greeted the 
students coming to the school. At 07.00 am he and one of the teachers closed the gate 
then went to the school lobby to make necessary preparation. He made conversations 
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with teachers who were not teaching yet until the first break at 09.00 am. He met the 
T to discuss the next research. They agreed that T would only observing and making 
note. R then gave the lesson plan that day and the next meeting. T gave some 
correction to the next meeting. 
The bell rung at 09.15 am indicated the beginning of the lesson. R waited the 
students to get ready. He asked students “Are you ready for the lesson” then followed 
by answer “Yes Sir”. R opened the lesson by greeting and checking the present list. 
In the beginning, R asked some S about the previous lesson. One S answered “Bad 
activity dan good activity Pak”, other answered “Present and past tense” and another 
said “Tentang recount Pak”. R explained the objective of the lesson. 
The first phase of the lesson was associating. R asked “Did you learn the 
material”, S answered “Belum Pak”. Even many of S did not bring the worksheet. R 
distributed the worksheet. R explained verbs in past tense. He guided the students to 
pay attention and pronounce the verbs in past and present tense. S pronunciations 
were better than the previous meeting. S searched 15 verbs in past tense and their 
meaning. About five minutes later, R asked them to write their answers on the white 
board and read aloud them. R made fewer corrections to them. After that R explained 
“To Be in Past Tense”. This time he used a table. S paid full attention because it was 
shorter than usual long explanation of grammar and was using Indonesia. R asked 
randomly S to explain in front of the class. S could explain it fluently. R requested S 
to complete the recount text by listening. S protested “Duh Pak, mbok jangan 
listening-lah” and R replied “Nggak susah kok, kan kalian Cuma nglengkapi to be – 
nya aja”. S was silent and ready for the activity. After a moment, R finished reading it 
aloud and checked students’ answer. Most of them were correct. R asked some of S to 
read aloud their answer and he made correction on their pronunciation. 
The lesson continued by explanation of time signaling and sequencing, and 
text structure of a recount. R reminded S about last meeting that discussing the text 
structure. R described the grammar in English and Indonesia. Some S were sleepy. R 
asked “Ngantuk  ngopo e?” and S answered “Mumet Pak, ra donk”. R simplified the 
grammar by saying “Orientation ya garis besar cerita, event itu peristiwanya”. R 
asked the S to do the task of telling a friend’s good activity before go to school. S 
said “Pak grammar yang sebelumnya kan belum diajari” and R replied “Kita belajar 
itu sambil praktek”. R asked the whole class about the question by brainstorming. R 
took some of Ss’ ideas and requested them to write their ideas on the white board by 
a guide from R. Unused ideas were written besides the Ss’ writing. R made correction 
on the Ss’ spelling and helped other Ss to find the difficult words. There were many 
questions, for examples: “Pak lo berdoa bahasa Inggrisnya apa?”, “Pak solat apa 
bahasa Inggrisnya?”, “Olahraga apa bahasa Inggrisnya Pak?”. R ordered S to 
create a simple recount.. After about the next 10 minutes R checked S’ answer. Most 
of Ss wrote the example. However, R found some Ss who were different. R asked 
them to write on the white board. R made correction on spelling and grammar. After 
that R guided them to read their answers  aloud.  R said “Ayo give applause to your 
friends!”.   
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R guided S to finish task 2 on part C: associating. The last activity required 
students to list reward of good activity and consequences of bad activities. R 
instructed “After you gave consequences of bad activity, don’t forget to give advice. 
Jangan lupa kasih nasehat pada bad activity. You may open the dictionary”. R 
implemented brains storming on this task. S protested “Pak, dari bangku paling 
belakang ya”. R agreed. S who seated on the back chair listed good activities. He was 
muddled. R said him “Lo sulit, bahasa Indonesia dulu aja”. The S wrote: Siti belajar 
bersama temannya. R encouraged other Ss by promoting a bonus and said “Hayo 
yang bisa bantu dapet bonus. Siapa yang bisa?” One of Ss answered : Siti studied 
together friends. R made correction and ask the S to write: “Coba tulis Siti studied 
together with her friend”. The teaching and learning process continued. One by one 
Ss wrote their answers in turn. R made corrections to their grammar. He asked Ss 
“Consequence-nya nggak bawa kamus apa?” S answered “Nggak bisa belajar”. R 
questioned “Bahasa Inggrisnya? Yang bisa jawab dapet bonus”. One of Ss answered 
“Cannot Study”. R corrected “She could not study well. Sip, bagus”. 
The last phase was communicating. Ss seemed to be having difficulty to 
understand the instruction. R elaborated it in Indonesian. R described “Itu yang pake 
kolom maksudnya kalian milih salah satu”. R explaining the language functions of 
saying how you are, asking how someone is, showing sympathy and giving advice of 
good activity in English and Indonesian. The students understood it. After that, R 
explained “Okey, now we are practicing a role play: giving advice. Sekarang kita 
praktek role play-nya. Read the instruction ya”. Ss asked “Pak kelompoknya 
gimana?” and R replied “Bebas aja ya”. The Ss were happy because they could freely 
choose their partners. R performed monologue of a role play and asked Ss to pay 
attention. R led pronunciation drill to expressions used in role play.  About 15 
minutes later R asked S to perform the role play. R complained “Aduh Pak belum 
siap”. R chose randomly from the present list “Nama yang saya sebutkan siap nggak 
siap maju ya”. R mentioned three names. “Now perform in front of the class” said R. 
“Kalian boleh baca dulu” R added. R made correction on pronunciation and gave tips 
“Saat kalian ngomong, jangan kayak baca puisi ya, yang natural aja”. S performed the 
dialogue. Every time one group finished performing, R gave a comment and the the 
next group prepared themselves about it. The students listened and paid attention to 
the group performing the role play. They also prepared the strategies what to do to go 
after listening to the researcher’s feedback. The bell rung, but there were three groups 
remaining. R asked “Please, tambah dikit ya waktunya”. S agreed but said “Jangan 
lama- lama Pak, ada pelajaran lain”. 10. 45 am the last group performance. R close 
the lesson by saying “This is the end of our lesson. Wassalamu’alaikum”. 
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No.  : FN 05 
Activity  : First Meeting (Cycle II) 
Date, time : Saturday, April 11, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
R prepared everything early. As previous meetings he arrived at 07.00 am then 
waited at the school lobby and organized the meeting of cycle II. At 09.00 R met T. R 
and T had discussion about 2013 curriculum. R explained that he would focus on 
speaking skills. An integrated teaching of four skills was the characteristic of the new 
curriculum, but R had difficulty because of limited time given. T agreed him to focus 
more on speaking skills and less writing activities. R also gave the lesson plan, 
observation checklist, and the speaking assessment. R asked her to be the observer 
and the second rater of students’ speaking performance. 
R began the first meeting of cycle II. It was 09.15 am, but most of S were 
outside the classroom. R asked the chairman to call S for coming to the classroom. 
About five minutes later they all were inside the classroom. T sat on the back seat. 
She would make note about the teaching and learning activity. R opened the lesson 
by saying “assalamu’alaikum”, asking how students were, checking the present list, 
and explaining the objectives of the lesson.  
The first stage was observing and questioning or the part A on the Ss’ 
worksheet. In the beginning R motivated Ss with the story of OSN (Olimpiade Sains 
Nasional or National Science Olympiad). R showed the power point slide show of the 
introduction of OSN. He then showed the prize to the winner. Ss seemed to be 
motivated. R hoped that Ss would be the next champions. Ss said “Insya Allah Pak”. 
R told that OSN winner start with studying at home as their first task on the 
worksheet would ask. Task 1 part A: observing and questioning required Ss to 
question their partners about their preparation before the lesson begin. Before that, R 
asked Ss to listen and to repeat the questions after him. S then did the task. The class 
was noisy because Ss were doing question and answer activity. The researcher 
distributed the dictionary. He told them to find difficult words on it and ask him if 
only they could not find them. R went around the classroom to check Ss’ 
pronunciation. Then R asked some Ss to perform question and answer by reading it 
aloud. R made correction of their answers and wrote difficult words asked by Ss. 
After that, they moved to Task 2 part A: observing and questioning in which Ss were 
inquired Ss to list as many of their friends who have ever been or who have never 
been late to go to school. R went around the classrom again to see S’s answer. When 
R checked their answer, just few Ss mentioned that they have ever been late. R stated 
“You are very smart students. Selamat wah kalian lulus ujian pertama jadi 
pemenang”. Ss shared their ideas when finishing the Task 3. There was a funny 
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picture of a student who just got up. R invited them to guess the story by looking at 
the picture as what Task 3a was instructed. One S answered “Bangun kesiangan jadi 
telat ke sekolah Pak”. R wrote some key vocabulary and said “Saya tulis: bangun, 
kesiangan dan telat. Hayo siapa yang tahu bahasa Inggrisnya?” S gave correct answer 
to R’s question. “Lo ada kata- kata susah tolong cari di kamus ya, lo mentok baru 
tanya Bapak” R clarified. R gave 10 minutes for Ss to guess the story. Then R 
requested some Ss to write their answer on the white board and made necessary 
correction. At Task 3b, R asked two of Ss to write down their answer on the white 
board. R invited other Ss to make correction to their friends’ work with help of R..  
The second stage or the part B in the worksheet was collecting information. 
Firstly, Ss listened the story based on the previous picture in Task 1a part B: 
collecting information. Some Ss were happy because they knew that their guess were 
close to the story. R repeated it again two times. Next, Ss answered guessing 
questions on Task 1b. After some time, R invited some Ss randomly to read their 
answers. R made corrections on their grammar and pronunciation. Before moving to 
Task 2, R explained how to pronounce verbs in past simple with –ed ending. Ss then 
were requested to find verbs that should be pronounce as /Id/, /d/, and /t/ based on the 
text. Ss complained “Pak susah banget”. R gave hints “Lo bagian ini (pointing at his 
own Adam’s apple) bergetar maka itu voiced lo nggak maka unvoiced”. After 10 
minutes R checked S’ answers. Only few mistakes were found. More examples of the 
material could be found on Task 3 to make Ss understand more about it. R instructed 
them to pronounce verbs in the examples using phonetic transcript as their aid. On 
Task 3b they used those words to complete missing verbs in listening activity. They 
could complete the missing verbs with ease. They also have to answer questions 
related to the text entitled “At the School Gate”. They could answer them easily. 
The last part was practicing role play in communicating stage. R performed 
monologue from the text entitled “At School Gate” with appropriate action depending 
on the role and the situation.  S asked to write the R’s actions as instructed on task 3a 
part C: associating. Many S laughed. R said “Yang ketawa jangan lupa ngerjain dan 
acting yang lebih bagus lho”. Then, R reviewed the scrip by guiding S to pronounce 
each of the sentences. After that, R asked S to perform the role play. This time they 
performed scripted role play. When R invited them to perform, none dared to. So R 
chosed randomly. From the first group, there was an improvement. They used acting 
as if they were at the school gate and the student who acted as security guard used 
different voice as a real actor. In other words their acting was more natural. To 
motivate S, each time the group performed, R asked them to give applause and gave 
feedback. They started to use different intonations, but those were not so accurate. It 
was an improvement since the previous performance showed that most S used rather 
flat intonation the whole sentences. Knowing this, R planned to explain about 
intonation on the next meeting. 
Finally the last group had performed. R told S to study the role play entitled “At 
The Classroom” at home. He said that the next meeting they would have assessment 
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and it would be reported to the teacher. The bell finally rung and R closed the lesson 
by saying farewell to S. 
 
 
No.  : FN 06 
Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
R made preparation to conduct the research early. He arrived at 06.30 am. Then 
he had a conversation with teachers. About 07.20 R prepared the instruments and 
simulated the actions he would perform.  
R had discussion with T before the action. At 09.00 T met R. He consulted T 
related to the material and planned how to deal with Ss who had low attention to the 
lesson that made noisy in the classroom. Then R gave the lesson plan, the observation 
checklist and the speaking assessment rubric. 
The bell rang indicated it was the time to start the lesson. R postponed the 
lesson until all Ss came to the class. About 3 minutes later, all of Ss were present. T 
sat on the back chair and wrote everything that happened on the process. R opened 
the lesson by saying “Assalamu’alaikum” and greeted Ss. He also checked Ss’ 
attendance list. Then R asked “Did you remember the previous lesson?” Some S 
answered “Praktek role play Pak” and “Pronunciation past tense Pak”. R continued 
the lesson by explaining the objective as well as giving a brief comment of the role 
play in the last activity. Those were the beginning of the lesson.The next activities 
was completing the missing words by listening at collecting information stage. At 
first, R asked S to listen and to repeat key vocabularies on task 4a part B: collecting 
information in which those would be used to complete the missing words. S 
pronounced the words several times and R made correction to their mistakes. Some 
words that were difficult to pronounce were found. They were: “curious”, 
“remember” and “excuse”. To solve this, R pronounced them  slowly. Then R asked 
S to guess the role play using the pictures as the clue. There were several answers and 
they were close to the real story. After that, R read the role play script with some 
missing words on task 4b. Some S seemed to be satisfied because their opinions were 
really close to the real story. They could get the story even if some words were 
missing. After that S were asked to complete those missing words by using key 
vocabularies taught before. S said “Pak itu terlalu cepat lho”. R read the text again 
one more times. Then he checked S’s works. Most of their answers were correct. 
After that, R performed the role play with necessary acting as a model but S were 
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smiling. R spoke with smile “Yang ketawa nanti harus lebih baik actingnya soalnya 
habis ini kalian harus pake acting”. On task 4c, R questioned some S to give their 
opinion about telling a lie to void a problem. Some S answered orally in turn. All of 
them thought that it was a bad idea.  
Ss studied how to use intonation correctly on associating stage or part C: 
associating in the worksheet. At first, R explained the material shortly then led all Ss 
to pronounce the examples of sentences with appropriate intonation. Next, R pointed 
several Ss to try reading those examples on the worksheet once more. They could 
read them with appropriate intonation. After Ss seemed to understand rising and 
falling intonation, R directed them to give mark of rising (↗) and falling intonation 
(↘) on the end of each sentence on “At the Classroom” text. R checked their answer 
by asking them to read the text aloud. Their intonations were correct. When some Ss 
said that they got difficulty, R helped them to decide which sentences were raising 
and which ones were falling intonations. 
The last part was performing role play in communicating stage. R asked them 
to review their answer on Task 3b part C: associating. He explained that their answers 
could be used as a reference to prepare their acting. R emphasized that Ss must apply 
appropriate acting in performing the role play. Before they performed it, R played an 
authentic video as a model of acting for Ss. They enjoyed that video. When R 
finished playing it, some Ss said “Pak puterin lagi video lucunya”. R played another 
video. Later R instructed S to form a group of two freely. R made a lottery to 
determine the order of performing groups. R also disturbed the role play cards and 
told Ss to study them. When all group got them, R explained the expression on the 
cards. Ss asked “Pak tolong ajari lagi cara pengucapannya ya!”. R agreed and taught 
them how to pronounce each expression. Later, R asked Ss to perform the role play. 
R told “Yang nggak baca dapet nile lebih banyak”. Performing S asked “Pak narrator-
nya gimana”. R answered “Panggil salah satu temen aja”. S also begged “Pak minta 
waktu bentar ya buat hapalin”. R replied with smile “Okey five minutes. Lebih 
tepatnya waktu buat memahami ya bukan ngapalin”. The role play was smooth and Ss 
made improvement in every aspect. Each time the group finished playing, R asked the 
rest of the class to give applause as an appreciation. R also gave comment to remind 
important points for the next group. This time they performed well and used various 
expressions. Ss also used appropriate action to illustrate the situation on their role 
play. Finally all the groups have performed it. R said “Thank you for your 
performance”. In the end R closed the lesson by saying “Wasalamu’alaikum” and 
bade farewell to Ss. 
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No.  : FN 07 
Activity  : Post-test 
Date, time : Saturday, April 25, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   Ss : the students 
 
 
R and ET came in classroom at 09.45. They must waited for 10 minutes 
before all Ss were present in the classroom. ET sat on the back chair and observed the 
teaching and learning process. She would be the second rater of Ss’ speaking 
performance. R opened the class and checked Ss’ present list. All Ss were present. 
Then, R explained that there would be a post-test. R disturbed post-test papers. 
R made a lottery to determine order of performing grup. After that he let Ss to 
study the post-test. R read aloud conversation in the role play for two times. Ss asked 
to have more times studying the role play. R gave them 15 minutes. 
The role play was played in a grup of three Ss. One S acted as a teacher, and 
two Ss acted as students. The role play entitled “I Didn’t Bring My Homework”. Ss’ 
acting was amazing. They use different intonation according appropriate 
cincumstance, their pronunciation was accurate, their acting resembled real actor 
according to their play, and they were fluent at speaking. Ss did their best on post-
test. 
Finally R closed the class and bade farewell. He told Ss to study hard because 
they were great at role play. S seemed happy because they enjoyed the role play. ET 
gave her assessment to R. They agreed that Ss’ speaking skills were improved since 
pre-test. 
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No.  : IT 01 
Day/ date : Saturday, Mach 28, 2015 
Activity : Observation  
 
R : Researcher 
ET : English Teacher 
 
R : Assalamu’alaikum. Ibu, ada waktu bentar nggak? 
   (Assalamu’alaikum. Mom, did you have a spare time?) 
ET : Wa’alaikumsalam. Oh ya Mas. Pertanyaan tentang penelitian po Mas? 
  (Wa’alaikumsalam. Uh yes Brother. Are the questions related to the 
research Brother?) 
R : Inggih Bu leres. Jadi sejauh ini, materi apa saja yang sudah Ibu terangkan? 
   (Yes, Mom. So far, what are the materials you have already taught?) 
ET : Lo saya sesuai dengan kurikulum mas. Ini tadi sudah di chapter VII di buku 
“When English Rings a Bell”. Materinya tentang comparison. Ini masih 
awal- awal pelajaran kok 
    (For me the materials are based on 2013 curriculum. Ii was on chapter VII 
on the book entitled “When English Rings a Bell”. The material related to 
comparison. It is still on the early teaching and learning process.) 
R : Menawi tingkat kemampuan siswa VIII B dalam speaking pripun menurut 
Ibu? 
    (How about speaking skills of the VIIIB class according to your opinion?) 
ET :  Secara umum cukup rendah. Lo dibandingkan kelas lain terutama. Soalnya 
di UN kan tidak ada speaking, hanya reading saja. 
   (Generally, it is low especially when compared to other classes. The  case is 
no speaking text on the National Examination.) 
R : Oh inggih Bu. Penyebab rendahnya kemampuan speaking itu lo menurut Ibu 
apa? 
   (Oh yes Mom. According to your opinion, what are the causes of students’ 
low speaking performance?) 
ET : Ya itu mas, kurang latihan aja. Lo disuruh berlatih speaking mereka malu. 
Padahal ya sebenarnya punya potensi. Vocabnya juga masih kurang Mas. 
   (That is the lack of practice Brother. If they are asked to perform speaking 
practice, they will feel shy. In fact, they are potential. Their vocabulary 
mastery is also low.) 
R : Biar masalah itu bisa teratasi saat saya penelitian, Ibu punya saran buat 
saya? 
  (To solve those problems, do you have any suggestion for me?) 
ET : Ya coba dikenali karakternya siswa dulu Mas. Biasanya yang duduk di 
belakang tuh rame sendiri. Ya manajemen kelasnya saja yang bagus. Lo buat 
speaking pake role play ya bagus. 
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  (You can start by knowing the students’ characteristics first. Usually the 
students who seat on the back side are talkative and noisy. You should have a 
good classroom manajement. For speaking, role play is good way to solve 
it’s problem.) 
R : Jadi menurut Ibu role play itu bagus diterapkan untuk kelas VIIB? 
  (So, according o your opinion, role play is a good way to be implemented on 
VIII B Class?) 
ET : Ya Mas, dicoba saja. Jangan lupa RPP-nya ya? 
  (That’s right Brother. Don’t forget the lesson plan, okay?) 
R : Inggih Bu, akan saya serahkan lo sudah selesai. Matur nuwun Bu atas 
waktunya.  
  (Yes Mom, I will submit it when I have finished it. Thank you very much for 
your time Mom). 
ET : Ya, Mas. Sama- sama. 
  (Yes Brother. You are welcome.) 
============================================================= 
 
R : Researcher 
H : Hasan, a student of English Education Department UAD 
 
R : Menurutmu apakah teknik terbaik untuk AR buat speaking? 
  (In your opinion, what is the best technique for Action Research in 
speaking?) 
H : Lo menurutku se mas ya role play. 
  (In my opinion it is role play.) 
R : Kenapa harus role play? 
  (Why must we use role play?) 
H : Karena siswa bisa langsung menerapkan speaking skillsnya dan mereka juga 
senang latihan speaking yang ada unsur bermainnya. 
  (because students can apply directly their speaking skills and they are happy 
to practice speaking with element on play on it.) 
R : Oh okay, makasih ya opininya. 
  (Uh, okay. Thanks for your opinion) 
============================================================= 
 
============================================================= 
R : Researcher 
N : Rina, a student of English Education Department UNY 
 
R : Rina, saya udah ngobrol tentang role play dengan teman saya. Pasti kamu 
sudah tahu teknik ini. Apakah kamu setuju bahwa teknik ini bisa 
meningkatkan kemampuan speaking siswa? 
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  (Rina, I discussed with my friend about role play. You must knew about this 
technique. Do you agree that the technique can improve studetns’ speaking 
skills?) 
N : Ya tentu saja karena role play itu menyenangkan dan siswa akan termotivasi, 
apalagi jika cerita dalam role playnya menyenangkan bagi mereka. 
  (Yes I agree with it because role play is fun and the students would get 
motivated to learn, especially if the story in the role play is interesting for 
them.) 
R : Menurutmu, gimana agar role play bisa diterapkan dengan baik? 
  (In your opinion, what should I do to make the role play run smoothly?) 
N : Lo menurutku ya perlu mencontohkan dulu gimana cara bermain role play, 
diberi gambar lucu, dikasih role play cards dan classroom manajemennya 
harus bagus. 
  (I think there must be a model how the role play should be conducted, it has 
funny pictures and role play cards, and you must have a good classroom 
management.) 
============================================================= 
 
 
No.   : IT 02 
Day/ date : Saturday, 17th  January, 2015 
Activity : Observation  
 
R : Researcher 
A : Aldi (student) 
I : Rizki (student) 
  
R : Assalamu’alaikum Dik. Sorry lho ganggu istirahan kalian bentar. Oh ya 
namanya siapa aja ne? 
  (Assalamu’alaikum Little Brother. I’m sorry for disturbing you for a moment. 
By the way, what is your name?) 
A : Wa’alaikumsalam Mas. Saya Aldi.Ya nggap apa- apa kok. 
  (Wa’alaikumsalam Brother. I’m Aldi. It does not matter.) 
I : Saya Rizki Mas. Mau nanyain apa Mas? 
  (I’m Rizki Brother. What do you want to ask Brother?) 
R : Ya cuma tentang pelajaran bahasa Inggris tadi kok. Sebelumnya, Rizki ma 
Aldi suka bahasa Inggris enggak? 
  ( It’s only about the English lesson just now. At first, Rizki and Aldi do you 
like English?) 
A : Lo saya suka Mas. 
  (I like English Brother.) 
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I : Saya juga Mas. 
  (Me too Brother.) 
R : Okey. Terus apa yang bikin kalian suka bahasa Inggris? 
  ( Okay. So, what is the reasons that make you like English?) 
A : Apa ya. Suka aja Mas. 
  (What is it? I just like it Brother.) 
I : Bahasa Inggris itu menyenangkan buat dipelajari. 
  (English is fun to learn.) 
R : Selanjutnya, tadi Mas perhatikan sepertinya kalian merasa kesulitan. Apa se 
kesulitan kalian dalam speaking ?) 
  (Next, just now I have watched you seemed to have difficulty. What are your 
difficulties in speaking?) 
A : Saya susah bikin kalimatnya. Bingung mau ngomong apa. 
  (I got difficulty in making the utterances. I confused about what to say.) 
I : Vocabnya susah 
   (The vocabulary is difficult.) 
R : Oh gitu to. Emang pelajaran bahasa Inggris dari guru tadi gimana se 
menurut kalian?) 
  (Uh I see. Then, what do you thing about the lesson just now?) 
A : Tadi jelas kok pelajarannya. Cuma kayaknya kurang menyenangkan deh 
Mas. 
  (It was clear for the explanation. But, I seemed to me that it was less 
attractive Brother.) 
I : Ya bener Mas. Hiburannnya kurang aja. Ma tugasnya kebanyakan. 
  (That’s right Brother. The entertainment was lacking. And, the tasks were too 
many.) 
R : Oke sip. Terus pelajaran yang menarik itu yang gemana se? 
  (Okay, I see. Then, how is the attractive lesson?) 
A : Ya yang menyenangkan ma pake tekonologi gitu. 
  ( The lesson that is fun and uses technology.) 
I : Yang ada praktek bicaranya, terutama ma turis asing. Terus yang ada 
permainannya.) 
  (The lesson in which has speaking practice, especially with foreign tourist.  
Then, there is a game on it.) 
R : Lo media yang menarik buat kalian gimana? 
  (How is an attractive media according to you?) 
I : Ya yang variatif Mas, ada power pointnya juga. 
  (Media that is varied, there is power point slide show.) 
A : Setuju Mas. Yang ada gambarnya juga. 
  (I agree Brother. It should have pictures on it too.) 
R : Terakhir tentang role play. 
  (The last is about role play.) 
147 
 
A  : Role play itu apaan Mas? 
  (What is role play Brother?) 
R : Role play itu bermain peran, ya kaya main drama di TV itu lho. Nah role 
play yang kaya gimana se yang menyenangkat? 
   (Role play is playing as someone else, just like drama on TV. So, how is an 
attractive role play for you?) 
A : Lo kaya gitu saya lumayan suka role play Mas. Role play-nya yang 
dialognya pendek aja, ada leluconnya ma ada actionnya. 
   (If so, I rather like role play Brother.  The role play should have short 
dialogue, there is a joke and the is an action.) 
I : Role play yang ceritanya memotivasi. 
   (The role play in which contains motivated story.) 
 
 
No.   : IT 03 
Day/ date : Saturday, 17th  January, 2015 
Activity : Observation  
 
 
R : Researcher 
L : Lilis (student) 
P : Punki (student) 
E : Restu (student) 
 
R : Restu, Lilis, Punki kalian suka bahasa Inggris enggak? 
  ( Restu, Lilis, and Punki do you like English?) 
L : Suka lha Mas. 
  ( Of course Brother.) 
P : Ya dong Mas. 
   ( Yes, for sure Brother.) 
E : Suka donk. 
    (I like it.) 
R : Terus ada kesulitan di bahasa Inggris enggak, terutama speaking ya? Lo 
ada tentang apa? 
   ( Then, do you have any difficulty in English , especially in speaking? If that 
so, what is your difficulty?) 
E : Lo aku yang susah ya vocab-nya Mas. Ma gramernya tu lho. 
  ( For the, the problem is the difficult vocabulary. And especially the 
grammar.) 
P : Ya sama ma Restu se. Sama ehm kurang pede aja soalnya emang vocabku 
terbatas sekali. 
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  ( Same as Restu’s answer. And, ehm lack of confidence because I have 
limited vocabulary.) 
L : Lingkungannya kurang mendukung aja. Latihannya cuma di kelas se. Terus 
susah bener cari ide buat ngomong pokoknya. 
  ( The environment is not supportive. I can only practice English in the 
classroom. In addition, it is really difficult to find idea what to say.) 
R : Menurut kalian, media apa yang perlu Mas persiapkan sehingga latihan 
speakingnya jadi menarik? 
  ( According to your opinion, how should I prepare the teaching media to 
make the teaching practice more attractive?) 
P : Ya, yang ada gambar menariknya sama pake video Mas. 
  (I think it should have interesting pictures and video Brother.) 
L : Latihan speaking yang realistis. Jadi kita bener- bener bias temui di 
kehidupan sehari- hari. 
  (Speaking practice in which is realistic. So, we can really hear in daily life.) 
E : Lo bisa ada bagannya Mas, jadi kita lebih mudah buat memahaminya. 
  (If it possible, use mind mapping Brother. So, we can understand it easier.) 
R : Ne kan latihan speakingnya mo pake bermain peran. Adek- adek ada saran 
nggak bermain peran yang gimana yang kalian suka? 
  (We are going to perform a role play. Do you have any suggestion how is the 
role play you like?) 
P : Ya yang menyenangkan, ada gambar lucunya. 
  (Role play that is fun and there is funny pictures on it.) 
E : Bener yang kaya gitu aja Mas. Ma percakapannya yang pendek- pendek 
aja.) 
  (That’s right as Punki said Brother. In addition, the dialogue should be short.) 
L : Keterangannya jelas dan mudah dipahami. 
  (The explanation is clear and easy to understand.) 
R : Jadi pake kartu situasi gitu? 
  (So, is it using situation card?) 
L : Ya gitu lah. 
  (Yes, it is such that thing.)  
 
============================================================= 
R : Researcher 
S : Sriyanta, S.Pd., a member of English MGMP Home Base 1 Bantul 
A : Agus Tri, S.Pd., a member of English MGMP Home Base 1 Bantul 
 
 
R : Setelah melakukan do-and-see saya ada pertanyaan pak. Apa perbedaan 
utama antara KTSP dengan kurikulum 2013 dalam hal pengajaran skills in 
English? 
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  (After doing do-and-see activity I have a question Sir. What is the difference 
between KTSP and 2013 curriculum in teaching skills? 
A : KTSP membagi teaching skills menjadi empat yaitu: listening, speaking, 
reading dan writing. Pengajarannya pun terfokus pada salah satu dari 
empat skills tersebut dalam setiap pertemuan. Sedangkan dalam kurikulum 
2013 kita menerapkan integrated teaching yang artinya pengajaran 
keempat skills terintegrasi di setiap pertemuan. Jadi tidak bisa hanya 
mengajar speaking saja seperti dalam KTSP, tetapi harus menyertakan 
semua skills.  
  ( KTSP devided teaching skills onto four parts, those are listening, speaking, 
reading, and writing. The teaching focused on one of those four skills on 
every meeting. However, 2013 curriculum applied integreged teaching 
which teaching of four skills are intertegrated on every meeting. So, we 
could not only teach speaking as in KTSP, but we must teach other skills 
too). 
R : Lo menurut Pak Agus gimana? 
  (What is your opinion Mr Agus?) 
A : Saya setuju dengan Pak Sriyanta. Kita tidak bisa lagi mengajarkan skills 
secara terpisah seperti dalam KTSP. Sebagai tambahan, kurikulum 2013 
menerapkan pula thematic integrative teaching yang berarti kita mengajar 
dengan tema tertentu yang saling berkaitan antara satu pertemuan dengan 
pertemuan yang lain. Jadi konteksnya jelas dan aplikatif dengan kehidupan 
sehari- hari siswa. 
  (I agree with Mr. Sriyanta. We are no longer able to teach skills separately 
as in KTSP. In addition, 2013 curriculum applies thematic integrative 
teaching which mean we teach English with certain theme that relates one 
meeting with others. So, the context must be clear and aplikative to 
students’ dailiy life.) 
============================================================= 
 
 
No.  : IT 04 
Activity  : First Meeting (Cycle I) 
Date, time : Saturday, March 28, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
  
E : Assalamu’alaikum. Bu, permisi. Bisa interview bentar nggak? 
   (Assalamu’alaikum. Mom, excuse me. Could I have an interview for a 
moment?) 
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T : Wa’alaikumsalam. Ya, silahkan Mas. 
   (Wa’alaikumsalam. Okey, go on Brother.) 
R : Ini tentang pengajaran saya Bu. Saya ada beberapa pertanyaan ne. 
  (This is about my teaching Mom. I have some questions.) 
T : Ya, diajukan saja Mas. 
  (Yes, just ask me Brother). 
R : Yang pertama tentang work sheet saya. Apakah activity-nya sudah cukup 
memberi kesempatan siswa untuk berlatih speaking? 
  (The first is about my work sheet. Do the activities give enough speaking 
practice to the students?) 
T : Kalau ya  lihat ya sudah cukup baik kok Mas. Dipandu buat pronunciation 
drilling aja. Seringnya memang reading, tapi sebenarnya mereka suka 
speaking practice juga. 
  (In my opinion, they are fairly good Brother. Please lead the students to 
pronunciation drilling. The teaching and learning activity usually focus on 
reading, but they like speaking practice too.) 
R : Kalo mini dictionary-nya gimana Bu. Apakah itu juga membantu vocab-nya 
siswa? 
  (How is the mini dictionary Mom? Does it help students to develop their 
vocabulary masery?) 
T : Ya bisa Mas. Mereka memang biasanya malas bawa kamus. Lo mencari 
kata di kamus juga malas. Pake mini dictionary mereka jadi bisa langsung 
pake. 
  (Yes, it can help them Brother. They are usually reluctant to bring 
dictionary. Looking difficult words on it is something they are lazy too. 
Using mini dictionary made they found them instantly.) 
R :  Pronunciation drilling-nya gimana Bu? Bikin siswa lebih bagus nggak 
buat speaking? 
  (How about the pronunciation drilling Mom? Did it help students’ 
awareness in pronunciation? 
T : Tentu Mas. Mereka memang jarang drilling. Tapi ya harus sabar Mas, 
memang kemampuan speakingnya cukup rendah. 
   (Of course it does Brother. They were seldom practicing the pronunciation 
drilling. But, you have to be patient, their speaking skills were rather low.) 
R :  Bu, yang saya lihat dari observation, siswa agak lama nyelesein tasks-nya 
Bu. Karena itu saya pake brain storming. Dari pengamatan Ibu, apakah itu 
sudah membantu siswa organizing their ideas? 
    ( Mom, from what I saw on the observation, the students were rather slow 
at finishing the task. Because of it, I used brain storming. From your 
observation, does it help the students in organizing their ideas? 
T : Ya, betul Mas. Sebenarnya mereka kurang paham saja instruksi dalam 
bahasa Inggris jadi agak lama ngerjainnya. Dengan brain stroming kan 
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mereka sama- sama kasih jawabannya jadi nggak malu- malu. Kalau 
ditanya satu- satu malah memang agak sulit kasih jawaban mereka. 
 (Yes, that’s right Brother. In fact, they just didn’t understand the instruction 
in English so they did it slowly. Using brain storming made them to speak 
up with their friends so they didn’t feel shy. If they were asked one by one, 
they got difficulty to give their answers.) 
R : Oh ya, terimakasih banyak Bu. Untuk RPP, saya revisi lagi ya? 
   (Okay, thank you very much Mom. For the lesson play, could I revise it 
first?) 
T : Sama- sama Mas. Pertemuan berikutnya jangan lupa RPP-nya. 
  (You are welcome Brother. The next meeting, please don’t forget the 
lesson plan.) 
 
 
No.  : IT 05 
Activity  : Second Meeting (Cycle I) 
Date, time : Saturday, April 4, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
 
R : Assalamu’alaikum. Bu, boleh minta waktunya bentar? 
   (Assalamu’alaikum. Mom, could I have a moment please? 
T : Ya, silahkan. Tentang penelitian tadi ya? 
   (Yes, please go ahead.  
R : Ya, Bu. Saya ada beberapa pertanyaan tentang pengajaran tadi. Yang 
pertama tentang grammar. Saya mengajarkannya secara interaktif. 
Menurut Ibu, apakah siswa jadi lebih paham grammar? 
T : Tadi bagus kok. Siswanya jadi aktif pas njelasin grammar. Mereka juga 
jadi lebih bersemangat. 
   (It was good. The students became active in grammar explanation. They 
were more enthusiastic too.) 
R : Kalo role cards-nya gimana Bu? Saya jelaskan expressions-nya dalam 
bentuk table di karto tersebut. Informasi yang siswa butuhkan dalam role 
play juga ada di sana. 
   ( How about the role cards Mom? I explained the expressions in form of a 
table on it. Information needed in role play was included too.) 
T :  Lo cards-nya itu memang membantu siswa. Siswa jadi tidak bingung 
harus ngomong apa. Sebenarnya mereka bisa kok Mas, hanya nerves aja. 
Nah, table itu membantu mereka mengurangi nerves karena informasi 
yang dibutuhkan ada semua. 
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    (That cards do help the students. They were not confused about what to 
say. They truly could do it, just they were nervous. The table helped them 
to reduce their anxiety because information needed was provided.) 
R : Saya juga memberi bonus pada siswa yang aktif selama mengikuti 
kegiatan pembelajaran. Sejauh yang Ibu lihat, apakah tambahan bonus 
ini bermanfaat bagi mereka? 
    (I gave bonuses or additional grades to students who were active duting 
the teaching and learning process. As far as you can see, do this bonuses 
benefit them? 
T :  Bonus memang bisa memotifasi siswa dalam kegiatan speaking. Mereka 
yang malu- malu berbicara jadi lebih berani ikut speaking. Mereka juga 
akan meresa senang ketika usaha mereka dihargai dalam bentuk nilai 
bonus. Itu cara yang tepat memang. 
    (Bonuses or additional grades can motivate students during a speaking 
activity. The shy students were braver in speaking activity. They felt 
happy too when their effort got reward. That was a precise technique.) 
R : Oh oke. Terus, role play-nya gimana Bu? Apakah Ibu melihat adanya 
peningkatan speaking skills yang dialami oleh siswa? 
   (Uh okay. Next, how about the role play Mom? Did you see any 
improvement on students’ speaking skill?) 
T : Tentu saja ada peningkatan Mas. Terutama dari sisi kelancaran berbicara 
siswa, mereka mulai tidak malu berbicara dalam bahasa Inggris dan 
pronunciationnya juga lebih bagus. Sepertinya kegiatan drilling sebelum 
role play memang mengena.  
    (Of course there were improvement Brother. Expecially on the students’ 
fluency, they were less shy to speak English,  and their pronunciation were 
getting better. I think your drilling practice before role play was usefull.) 
R : Terimakasih Bu. Bisa dijelaskan lebih detail tentang peningkatan speaking 
skills tersebut? 
  (Thank you Mom. Could you explain in detail about their improvements 
in speaking skills?) 
T : Ya siswa jadi lebih berani berbicara. Pilihan vocabulary-nya lebih pas 
dengan contextnya. 
    ( That was the student braver to speak. Their vocabulary choice was more 
accurate too with the context.) 
R : Bu, tapi kayaknya ngapalinnya ketara sekali. Sama bagian interactive 
communication-nya masih agak kaku. 
    (But, Mom I think their memorizations were unnatural. In addition, their 
interactive communications were rather clumsy.) 
T :  Jangan khawatir Mas. Itu masih awal- awal ya wajar. Sering- sering saja 
latihan speakingnya. Pencapaian sejauh ini juga sudah termasuk bagus 
lho. 
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    (Don’t worry Brother. It was natural. That way the natural way of 
learning. Give them more speaking practice. Their attainments were good 
so far.) 
R : Terimakasih atas waktunya Bu. Doakan saya semoga sukses Bu. 
    (Thank you for your time, Mom. Please pray for my success Mom.) 
T : Ya sama- sama Mas. Semoga lancar penelitiannya. Amin) 
    (You are welcome Brother. I wish your research is smooth. Ameen.) 
 
  
 
No.  : IT 06 
Activity  : Second Meeting (Cycle I) 
Date, time : Saturday, April 4, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   I : Rifan (student) 
   A : Akbar (student) 
   L : Lilis (student) 
   F : Alfi (student) 
 
R : Assalamu’alaikum. Adek- adek, bisa minta waktu bentar nggak? 
   (Assalamu’alaikum. My Brother and Sister, do you have a moment? 
I : Ya, bisa Mas. Ada apa ne? 
   (Yes, we have. What is it about? 
R : Ya interview bentar soal pelajaran tadi. Oh ya namanya siapa aja ne? 
   (This is for the interview about the lesson just now. By the way, what are 
your names? 
I : Saya Rifan 
   (I’m Rifan) 
A : Saya Akbar, Mas 
   (I’m Akbar, Brother.) 
L : Saya Lilis 
   (I’m Lilis.) 
F : Saya Alfi. 
    (I’m Alfi.) 
R :  Oke. Yang pertama ne tentang pengajaran speaking tadi. Menurut kalian 
gimana? 
    (Okay. At first is about the teaching of speaking just now. What are your 
opinions about it?) 
I :  Ya menyenangkan Mas. Di LKS-nya Mas banyak latihan speaking se. 
Saya sekarang pengin speakingnya bagus. 
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  (It was fun Brother. On the work sheep there were many speaking 
practices. Now, I want my speaking skills to be good.) 
L :  Bikin semangat Mas. Nilai bonus saya jangan lupa ya? 
  (It made me enthusiastic. Don’t forget my bonus, do you?) 
R : Iya Lis, pasti. 
  (Yes I do, of course Lis.) 
F :  Saya kayak Lilis.  
  (My answer is the same as Lilis’ opinion) 
A :  Menyenangkan Mas. Pas pake brain storming aku jadi bisa punya 
banyak ide buat speaking. 
 (It was fun Brother. By using brain storming, I have many ideas to 
speaking.) 
R : Setelah mengikuti pelajaran tadi, apa yang membantu kalian dalam 
meningkatkan speaking skills? 
  (After joining the lesson, what help you to improve your speaking skills?) 
A : Tentu pronunciation drilling-nya Mas. Jarang bener lho latihan kayak 
gini. Awalnya lucu, soalnya nggak pernah ngelakuin itu. Cuma jangan 
kelamaan juga Mas, bikin lidahku jadi pegel. 
  (The pronunciation drilling for sure. It was rare for the drilling. It was 
funny at first because we didn’t do that before. Just, don’t be too long 
Brother. It made my tongue stiff.) 
F : Tabel- table di LKS itu Mas. Aku jadi nggak pusing lagi cari ide. 
Biasanya repot cari di kamus.  Udah nemu, idenya ilang deh. Lo pake 
tabel tadi kita jadi langsung inget mau ngapain. 
  (The tables on the work sheet Brother. That made me not confused to 
find ideas. Usually I have to look at the dictionary (to find difficult words 
and their meanings). When I found them, I lost my ideas. Using the tables 
made us remember what to say.) 
L : Rola play pastinya. Dapet vocab banyak nggak dipraktekin entar juga 
ilang Mas. Role play biki kita bisa langsung nerapin vocab jadi nggak 
lupa- lupa gitu. 
  (The role play for sure. To get many vocabularies without practicing how 
to use it is easy to forget. Role play enables us to use newly acquired 
vocabularies so we will remember them.) 
I : Penjelasan grammar-nya yang beda. Wah aku paling nggak bisa 
grammar. Tapi setelah dijelasin pake latihan bareng- bareng jadi clear 
deach. 
  (The special grammar explanation. I didn’t understand grammar. But, 
after the explanation and practice it together with my friends, it was clear 
for me.) 
R : Lanjut ke role play-nya. Apakah role play membantu kalian ningkatin 
speaking skills? Tolong dijelasin jawabannya ya. 
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  Move on to role play. Did role play help students to improve their 
speaking skills? Please elaborate your answer. 
A : Pasti Mas. Role play-nya nyenengin. Apalagi pas lihat temen lagi 
meranin adegan itu. Asyik. 
  (Surely Brother. The role play was entertaining. Furthermore when I was 
watching my friends performing it was wonderful.) 
I : Membantu sekali Mas. Expression-nya itu. Aku jadi tahu cara mbuka 
kelas, nanyain kabar selain pake “How are you” terus nyritain temen 
yang nggak masuk. 
  (It helped me a lot Brother. The expression. Now, I know how to open a 
class as the English teacher, asking how someone is beside using “How 
are you”, and explaining an absent student. 
F : Latihan speakingnya Mas. Role play bikin kita harus sering latihan 
speaking. Pokoknya pelajaran grammar, vocab yang baru dipelajarin 
bisa langsung praktek. Jadi bisa kita inget terus. 
  The speaking practice Brother. Role play made us to practice speaking 
more often. In short, the grammar and vocabularies we learn could be 
used in practice. It will make us remember them for a long time.) 
L : Bener Mas, memang praktek speakingnya yang penting. Kita jadi lebih 
lancar ngomong soalnya jadi sering latihan di role play. 
  (That’s true my Brother. Speaking practice in role play is important. We 
get fluency on more speaking practice.) 
R : Terakhir ne. Apa saran kalian biar role play-nya lebih menyenangkan 
lagi? 
  (The last question. What is your suggestion to make the role play more 
interesting for you?)  
L : Diputerin video dulu Mas, lo nggak pake gambar- gambar yang lucu. 
  ( You may play funny video Brother. Or you may use funny pictures.) 
F : Temanya yang memotivasi kita buat belajar, lebih banyak prakteknya 
terus pake adegan yang lucu- lucu. 
  (Use theme that motivate our study spirit, more speaking practice and use 
funny acting Brother.) 
R : Cukup ne? 
  (Is it enough?) 
I, A : Ya Mas itu aja 
  (Yes Brother. That’s all) 
R : Makasih ya atas waktunya. Met istirahat Dik. 
  (Thank you for your time. Have a nice break time Brother and Sister.) 
F, L, I, A : Ya Mas, sama- sama. 
  (Yes Brother, you are welcome.) 
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No.  : IT 07 
Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   L : Lilis (student) 
   F : Alfi (student) 
 
 
R : Assalamu’alaikum. Lilis, Alfi kalian ada waktu bentar nggak? Mas mo 
nanya- nanya pelajaran tadi ne. 
  (Assalamu’alaikum. Lilis, Alfi do you have a little spare time? I would 
like to ask a few questions regarding our lesson.) 
L : Ya Mas, bisa. Tentang apa ne? 
  (Yes Brother, I have. What about?) 
R : Ne tentang pronunciation drill sama role play-nya. Menurut kalian 
apakah pronunciation drill yang –ed ending dan penggunaan 
intonation itu membantu kalian dalam speaking? 
  (This is about the pronunciation and the role play. Based on your 
opinion, do pronunciation drilling for –ed ending and the use of 
intonation help you in speaking?) 
L : Ya pasti Mas. Kita jadi tahu cara ngucapin “learned, greeted, 
introduced” yang benar. Yang intonation juga membantu banget, jadi 
speakingnya nggak datar- datar gitu. 
  (Yes, of course Brother. We could pronounce “learned, greeted, 
introduced” correctly. The intonation is also very helpful, so speaking 
is no longer monotone.) 
F : Setuju ma Lilis. Biasanya kita cuma ngucapin pake tambahan /nəd/ 
aja. Lo intonation tuh mantap. Aku sebenarnya dah nebak lo speaking 
yg bagus ya pake intonation. Materi dari Mas bikin aku tambah yakin. 
  (I gree with Lilis. Usually we pronounce them just with addition /nəd/. 
I guessed that good speaking is using correct intonation. Materials 
from you strengthened my belief.) 
R : Oke, sekarang lanjut ke role play-nya. Yang pertama apakah menurut 
kalian apakah role play cards membantu kalian dalam speaking?  
  (Okay, now we go on with the role play. At first, do you think role 
play cards help you in speaking activity?) 
L : Ya, pastinya Mas. 
  (Yes, of course Brother.) 
R : Membantunya gimana? 
  (How does it help you?) 
L : Ya jadi nggak pusing mikir mo ngomong apa. 
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  (Surely it prevent us from getting a head ache to think about what to 
say.) 
R : Kalo menurut Alfi gimana? 
  (What about you Alfi?) 
F : Kartu speaking-nya membantu kita inget harus ngapain. Sebenarnya 
se lebih bagus ada bahasa Indonesianya Mas he he) 
  (The speaking cards help us to remember what to do. Truly it would be 
better if there was an Indonesian translation Brother.) 
R : Oh ya, makasih sarannya Alfi. Kalo role play-nya sendiri gimana? 
Apakah kalian merasakan peningkatan kemampuan speaking setelah 
bermain peran?) 
  (Uh okay, thanks for your advice Alfi. How about the role play itself? 
Do you fell any improvement in speaking performance after practicing 
the role play?) 
F : Tentu saja Mas. Kita jadi lebih lancar, lebih pede, terus nggak malu- 
malu lagi latihan speaking. 
  (For sure Brother. We get improvement in fluency, self-confident and 
we are not shy to speaking practice.) 
L : Sama Mas. Intinya kita lebih lancar speakingnya. 
  (I have the same opinion Brother. The essence is we get better in 
speaking.) 
R : Lancarnya di sisi apa? Grammar, vocabulary atau hal lainnya? 
  (Fluency in what aspect? Grammar, vocabulary or others?) 
L : Ya semuanya. Juga bikin nggak bosen waktu belajar. 
  (All of them. It is also stop us from getting bored when learning.) 
R : Sepertinya sudah cukup. Makasih banya ya buat Alfi dan Lilis. Moga 
dapet nile yang bagus terus. Jangan lupa belajar. 
  (I think it is enough. Thanks for Alfi and Lilis. I hope you will get a 
good mark continuously. Don’t forget to study.) 
L, F : Iya, Mas. Makasih. 
  (Yes brother, thank you.) 
 
 
 
 
 
 
No.  : IT 08 
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Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   I : Rifan (student) 
   A : Akbar (student) 
 
R : Assalamu’alaikum. Dek Rifan dan Akbar ada waktu bentar nggak? 
  ( Assalamu’alaikum. Little Brother Rifan and Akbar, do you have 
spare time?) 
I :  Iya Mas. Ada apa? 
  (Yes Brother. What can I do for you?) 
R : Ini ne terkait pelajaran tadi, mas mau tanya- tanya bentar. 
  (This is related to our lesson just now, I would like to ask questions for 
a short time). 
I :  Oke mas. Mau tanya apa? 
  (Okay Brother. What do like to ask?) 
R : Thank you. Yang pertama terkait media. Apa menurut kalian slide 
show yang Mas berikan itu membantu kalian belajar? 
  (Thank you. The first is related to media. Do you think slide show I 
made helped you to learn?) 
I : Tentu Mas. Pelajarannya jadi lebih menarik dan nggak mbosenin. 
Biasanya cuma nyatet materi di papan tulis e. 
  (Of course Brother. The lesson became more interesting and not 
boring. Usually we only write anything on the white board.) 
R : Lo menurut akbar gimana? 
  (What do you think Akbar?) 
A : Sama Mas. Memang slide show tadi membantu kita lebih memahami 
materi soalnya nggak susah- susah nyatet. 
  ( My answer is ame as Rifan. The slide show truly helped us to 
understand the material because we don’t have to struggle writing 
them down.) 
R : Okey. Lanjut ke gambar kartun. Sebelum Mas kasih role play khan 
ada kartunnya ne. Menurut kalian, apakah itu berguna untuk 
pelajaran? 
  (Okay. We go on the cartoon. Before I gave role play, there were 
cartoons. According to your opinion, do they useful in teaching and 
learning process?) 
A : Gambar lucu itu? Pasti Mas. Aku terhibur dengan kartun itu. Bikin 
pelajaran lebih menyenangkan. Kita juga jadi bisa nebak isi cerita 
dari gambar tadi. 
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  (Those funny pictures? For sure Brother. I am entertained by those 
cartoons. They made the lesson funnier. We could guess the story 
from its picture.) 
I : Bener banget Mas. Asyik tuh gambarnya. Pengin lho tiap pelajaran 
ada gambar lucunya biar nggak stress.) 
  (That’s totally true Brother. Those pictures are exiting! I wish there are 
many funny pictures in every lesson so that I won’t get stress.) 
R : Ya jangan stress gitu he he. Nah lo videonya gimana? Apakah itu juga 
membantu kalian belajar? 
  (Don’t be stress for sure. How about the videos? Do they help you to 
learn? 
I : Iya Mas. Bikin pelajaran jadi menyenangkan. Kita bisa denger 
percakapan yg asli jadi mbantu speaking juga. Videonya juga lucu,  
pengin lihat lagi. 
  (Yes brother. They made the lesson fun. We could hear real 
conversations so they helped us in speaking too. The videos are funny 
too, I want to watch them again.) 
A : Betul sekali. Kita jadi dapet inspirasi acting buat role play. Mas boleh 
copy videonya? 
  (Thay’s right. We got inspiration for acting in role play from them. 
Brother, can I copy those videos?) 
R : Ya, boleh. Sabtu depan ya. Ne sekarang tentang work sheet atau LKS-
nya. Bagaimana menurut kalian kegiatan speaking yg ada dalam work 
sheet tersebut.) 
  (Yes, you can copy it next Saturday. Now, we move to the work sheet. 
What do you think about speaking activities on it?) 
A : Menurutku se bagus. Benar- benar kasih kita kesempatan buat 
berlatih speaking. Tiap materi baru ada latihannya jadi nggak lupa. 
  (I think those are good. Those activities truly gave us chance to 
practice speaking. For each new material, there are practices related to 
it so that we didn’t forget.) 
I : Sama Mas. Kita jarang dapet banyak latihan speaking jadi LKS Mas 
tuh membantu kita biar tambah bagus speakingnya. 
  (I have the same opinion Brother. We rarely got speaking practice 
before so your worksheet helped us to be better in speaking.) 
R : Oke, sepertinya sudah cukup. Makasih waktunya ya dan met istirahat. 
  (Okay, I think it’s enough. Thank you for your time and have a good 
rest!) 
I : Ya Mas, sama- sama. 
  (Yes Brother, you’re welcome.) 
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No.  : IT 09 
Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : School Lobby 
Respondents : R : the Researcher 
   T : the English Teacher 
 
R : Assalamu’alaikum. Permisi Bu, boleh minta waktunya sebentar? 
  (Assalamu’alaikum. Excuse me Mom, could I have a few minutes to 
talk please?) 
T : Ya Mas silahkan. 
  (Yes Brother. Please go on.) 
R : Ini kan Alhamdulillah saya sudah selesai penelitian dan saya minta 
pendapat Ibu tentang pengajaran saya tadi. 
  (Alhamdulillah I have finished my research and I would like to ask 
your opinion regarding my teaching.) 
T : Cukup bagus kok, siswa jadi lebih bagus speakingnya. 
  (It is good enough, the students are getting better in speaking.) 
R : Jika dikaitkan dengan role play, menurut Ibu di aspek apa para siswa 
mengalami peningkatan speaking performance?) 
  (If it related to the role play, in your opinion in which aspects do the 
students get improvement in speaking performance?) 
T : Ya hampir di semua aspek. Grammarnya lebih bagus, fluencynya lebih 
baik, intonasinya menjadi lebih pas dan lain sebagainya. 
  (It’s almost in all aspects. Their grammar is getting better, their 
fluency is better, their intonation is more accurate and so on. 
R : Awalnya kan siswa merasa canggung atau malu dalam kegiatan 
speaking. Kalau sekarang bagaimana menurut Ibu? 
  (In the beginning the students felt awkward and shy in speaking 
activities. What do you think now?) 
T : Beda Mas, sekarang siswa lebih berani tampil dan nggak malu- malu 
saat berlatih speaking. Sebenarnya mereka sudah bisa sejak awal, 
cuma kurang kesempatan saja.  
  (It is different now Brother. Now the students get more courage for 
speaking and they were not shy in speaking practice. In fact, they 
could do better in speaking, but they just had inadequate chance for it.) 
R : Jadi menurut Ibu siswa sudah mendapatkan latihan speaking yg 
memadai dari work sheet saya? 
  (So according to your opinion, the students got enough speaking 
practice from my work sheet?) 
161 
 
T : Ya Mas. LKSnya bagus karena banyak latihan speaking. Lebih banyak 
latihan membuat mereka terbiasa dan lancar dalam speaking. 
  (Yes, brother. The work sheet is good because there are many 
speaking practices. More practices made them used to speaking 
activity and get fluency.) 
R : Ini pertanyaan yang terakhir Bu. Di awal saya amati mereka kesulitan 
dalam mengorganisasikan ide dalam speaking. Apakah sekarang ada 
peningkatan dalam hal tersebut setelah penerapan role play? 
  (Thi is the last question Mom. In the beginning I saw they got 
difficulty on organizing their idea in speaking. Do they get 
improvement on this matter now after implementing role play?) 
T : Tentu ada peningkatan. Mereka tidak bingung harus ngomong apa. 
Petunjuk di role play cards juga membantu mereka dalam dalam 
menyusun kata- kata dalam role play. 
  (Of course there is an improvement. They were not confused about 
what to say. Instruction on role play cards helps them too at 
composing sentence in role play.) 
R : Terimakasih Bu atas waktunya. Saya mohon pamit dan doanya agar 
skripsi saya lancar. 
  (Thank you for your time Mom. I would like to say farewell and ask 
your favour so that my thesis is smooth.) 
T : Ya Mas, sama- sama. Semoga skripsinya lancar. 
  (Yes Brother, you ‘re welcome. I hope your thesis is smooth.) 
 
    
 
  
159 
 
APPENDIX C 
THE RESULT OF PRE-TEST, 
CYCLE I, CYCLE II, 
AND POST-TEST 
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 2 2 1 1 2 2 2 1 1 2 8
2 ALDI SURYA BRIANTAMA 2 1 1 1 2 1 2 2 2 1 7.5
3 ALFIANA ROSITA LATIF 2 2 1 1 2 2 2 2 1 3 9
4 ANGGITA NUR SAFITRI 2 1 1 1 2 2 2 2 1 2 8
5 ARINDA FEBRISTIAN 3 2 2 2 1 1 2 2 1 2 9
6 BEKTI PRATIWI 1 2 2 1 2 1 1 2 1 1 7
7 DEWI MUMPUNI 2 2 1 2 2 1 2 2 1 2 8.5
8 DIKY FATAHILLAH 2 2 1 2 2 2 1 2 1 1 8
9 IVAN NUR ILHAM SYAH 2 2 1 1 2 1 1 1 2 2 7.5
10 IVONNI TIAHAQ 2 1 1 2 2 2 3 2 2 1 9
11 LILIS INDRIANI PRATAMA NINGRUM 2 2 1 2 2 3 1 3 2 1 9.5
12 MOHAMMAD AKBAR SYAFI'I 2 2 1 1 1 2 2 1 2 2 8
13 MUH ZIDANE RAMADHAN 2 2 1 2 2 2 2 1 2 2 9
14 MUHAMMAD DAFFA RISKI MARIKO 2 1 2 2 1 1 2 2 2 2 8.5
15 OKSAFIOLY WAHYU SAGITA 2 1 1 2 2 2 1 2 2 2 8.5
16 PUNGKY SUSILO RACHMAWATI 2 2 1 2 2 3 1 1 2 2 9
17 RATIH KHAIRUNNISA 2 2 1 1 2 2 2 2 2 3 9.5
18 RESTU BUDIYANTI 2 2 1 3 2 2 2 2 1 2 9.5
19 RIADUS SHOLIKHAH 2 2 1 2 2 1 1 2 2 2 8.5
20 RIZKI RIZAL WICAKSONO 2 2 1 2 2 1 2 2 2 2 9
21 SIMA NISBATIN NISWA 2 2 1 3 2 2 2 2 2 3 10.5
22 THORIQ FAISAL YAHYA 1 1 1 1 1 2 2 2 3 2 8
23 ZAINAL HANAFI 2 1 1 2 2 2 2 1 1 2 8
24 ZULFIANA FARKHOTUN NISSA 3 2 2 2 2 3 2 3 1 1 10.5
Note:
R1 : The Researcher Bantul, 21 March 2015
R1 : The English Teacher
Engish Teacher
Srinursanti, S.Pd.
SMPN 1 Piyungan
Speaking Pre-test Assessment of VIII B Class
NAMENo
Pronunciation and 
intonation
Grammar Vocabulary
Total Score
NIM 09202244015NIP. 19790602 199303 2 006
Muhammad Agung B.
Researcher
Fluency
Interactive 
Communication
Total Score
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 2 1 1 1 2 2 3 3 2 3 10
2 ALDI SURYA BRIANTAMA 2 1 2 1 1 1 2 2 2 3 8.5
3 ALFIANA ROSITA LATIF 2 3 3 3 2 2 2 2 2 2 11.5
4 ANGGITA NUR SAFITRI 3 2 2 2 3 2 2 2 2 2 11
5 ARINDA FEBRISTIAN 3 3 2 2 2 3 2 4 2 3 13
6 BEKTI PRATIWI 2 1 2 3 2 3 2 1 2 3 10.5
7 DEWI MUMPUNI 2 2 2 3 2 2 2 3 2 3 11.5
8 DIKY FATAHILLAH 2 3 2 2 3 3 2 1 2 2 11
9 IVAN NUR ILHAM SYAH 2 1 2 1 3 3 2 2 2 3 10.5
10 IVONNI TIAHAQ 2 2 1 3 2 3 3 2 2 2 11
11 LILIS INDRIANI PRATAMA NINGRUM 2 1 2 3 2 3 2 3 3 3 12
12 MOHAMMAD AKBAR SYAFI'I 2 2 1 3 2 3 2 2 2 2 10.5
13 MUH ZIDANE RAMADHAN 2 3 2 2 2 2 3 2 2 2 11
14 MUHAMMAD DAFFA RISKI MARIKO 2 3 1 2 2 3 3 3 2 2 11.5
15 OKSAFIOLY WAHYU SAGITA 2 2 3 3 2 3 2 2 2 23 22
16 PUNGKY SUSILO RACHMAWATI 2 3 2 1 2 3 3 2 2 3 11.5
17 RATIH KHAIRUNNISA 2 2 2 2 3 3 2 2 2 3 11.5
18 RESTU BUDIYANTI 2 2 3 3 2 2 2 1 2 2 10.5
19 RIADUS SHOLIKHAH 2 1 2 3 3 2 2 2 2 3 11
20 RIZKI RIZAL WICAKSONO 2 2 2 3 2 3 2 2 2 2 11
21 SIMA NISBATIN NISWA 3 3 2 3 2 2 2 3 3 3 13
22 THORIQ FAISAL YAHYA 3 2 2 2 3 2 2 1 2 2 10.5
23 ZAINAL HANAFI 2 2 3 2 2 2 2 2 2 3 11
24 ZULFIANA FARKHOTUN NISSA 2 3 2 3 2 3 3 3 2 2 12.5
Note:
R1 : The Researcher
R1 : The English Teacher Engish Teacher
Srinursanti, S.Pd.
SMPN 1 Piyungan
Cycle 1 Assessment of VIII B Class
Researcher
Bantul, April 4 , 2015 
NAMENo
Pronunciation and 
intonation
Grammar
NIP. 19790602 199303 2 006
Muhammad Agung B.
NIM 09202244015
Fluency
Interactive 
Communication
Vocabulary
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 3 3 2 3 3 3 2 4 3 4 15
2 ALDI SURYA BRIANTAMA 3 3 2 3 3 3 2 3 4 4 15
3 ALFIANA ROSITA LATIF 4 4 3 3 4 4 3 3 3 4 17.5
4 ANGGITA NUR SAFITRI 3 2 2 2 3 2 2 2 2 2 11
5 ARINDA FEBRISTIAN 3 3 2 2 2 3 2 4 2 3 13
6 BEKTI PRATIWI 2 3 3 3 3 3 2 3 4 3 14.5
7 DEWI MUMPUNI 3 3 2 3 3 3 3 4 3 3 15
8 DIKY FATAHILLAH 3 3 3 3 3 3 2 3 3 4 15
9 IVAN NUR ILHAM SYAH 3 3 3 4 4 4 3 3 3 3 16.5
10 IVONNI TIAHAQ 2 3 3 3 2 3 3 3 3 3 14
11 LILIS INDRIANI PRATAMA NINGRUM 4 4 3 4 3 3 4 4 3 3 17.5
12 MOHAMMAD AKBAR SYAFI'I 4 4 3 3 3 3 4 4 3 3 17
13 MUH ZIDANE RAMADHAN 3 3 2 3 2 3 2 4 3 3 14
14 MUHAMMAD DAFFA RISKI MARIKO 3 3 3 3 3 3 3 3 2 4 15
15 OKSAFIOLY WAHYU SAGITA 2 3 3 3 3 3 3 3 4 23 25
16 PUNGKY SUSILO RACHMAWATI 3 3 2 3 3 3 3 3 2 4 14.5
17 RATIH KHAIRUNNISA 3 3 3 2 3 3 3 3 2 3 14
18 RESTU BUDIYANTI 2 2 3 3 2 2 2 1 2 2 10.5
19 RIADUS SHOLIKHAH 3 3 2 3 3 3 3 4 3 4 15.5
20 RIZKI RIZAL WICAKSONO 3 3 3 3 3 3 3 4 2 3 15
21 SIMA NISBATIN NISWA 3 4 3 3 4 4 3 3 2 4 16.5
22 THORIQ FAISAL YAHYA 3 3 3 3 3 3 2 3 4 4 15.5
23 ZAINAL HANAFI 3 3 3 3 2 3 3 4 3 4 15.5
24 ZULFIANA FARKHOTUN NISSA 3 3 2 3 3 3 2 3 3 4 14.5
Note:
R1 : The Researcher
R1 : The English Teacher Engish Teacher
Srinursanti, S.Pd.
SMPN 1 Piyungan
Cycle 2 Assessment of VIII B Class
Pronunciation and 
intonation
Grammar Vocabulary
No NAME Total Score
Bantul, April 18 , 2015 
NIM 09202244015NIP. 19790602 199303 2 006
Researcher
Fluency
Interactive 
Communication
Muhammad Agung B.
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 3 3 3 3.5 3 3.5 3 4 3.5 4 16.75
2 ALDI SURYA BRIANTAMA 3.5 4 3 3.5 4 3 3 3.5 4 4 17.75
3 ALFIANA ROSITA LATIF 4 4 3 3.5 4 4 3.5 3.5 3.5 4 18.5
4 ANGGITA NUR SAFITRI 3 3.5 3 3 3 3 3 3 3.5 3.5 15.75
5 ARINDA FEBRISTIAN 3.5 3.5 3 3 4 3 3 4 3 4 17
6 BEKTI PRATIWI 3.5 3 3 4 4 3 4 3 4 3 17.25
7 DEWI MUMPUNI 3 4 3 3 4 3 4 4 3 4 17.5
8 DIKY FATAHILLAH 3.5 3 3 3.5 3 4 3.5 3 3 4 16.75
9 IVAN NUR ILHAM SYAH 3 4 3 4 4 4 4 3 4 3 18
10 IVONNI TIAHAQ 4 3.5 4 3 4 3 4 3 3 4 17.75
11 LILIS INDRIANI PRATAMA NINGRUM 4 4 3 4 3 4 4 4 3 3.5 18.25
12 MOHAMMAD AKBAR SYAFI'I 4 4 3.5 3 4 3 4 4 3 4 18.25
13 MUH ZIDANE RAMADHAN 3 3 3 3 2 3 3.5 4 4 3 15.75
14 MUHAMMAD DAFFA RISKI MARIKO 4 4 3 4 3 3 4 3 3 4 17.5
15 OKSAFIOLY WAHYU SAGITA 3 3 3 4 3 4 3 4 4 3.5 17.25
16 PUNGKY SUSILO RACHMAWATI 4 3 3 3 4 3 3 3 3 4 16.5
17 RATIH KHAIRUNNISA 3 4 3 4 3 4 3 3 3 4 17
18 RESTU BUDIYANTI 3 4 3 4 3 4 3 3 3 4 17
19 RIADUS SHOLIKHAH 3 4 3 3 4 3 3 4 3 4 17
20 RIZKI RIZAL WICAKSONO 3 4 3 3 3 4 3 4 4 4 17.5
21 SIMA NISBATIN NISWA 3 4 3 4 4 4 3 3 4 4 18
22 THORIQ FAISAL YAHYA 3 3 3 4 3 3 4 3 4 4 17
23 ZAINAL HANAFI 3 4 3 4 3 3 3 4 3 4 17
24 ZULFIANA FARKHOTUN NISSA 4 3 3 3 3 3 4 3 3 4 16.5
Note: Bantul, April 18 , 2015 
R1 : The Researcher
R1 : The English Teacher Researcher
Post-test Assessment of VIII B Class
SMPN 1 Piyungan
Muhammad Agung Buono
NIM 09202244015
No NAME Total Score
NIP. 19790602 199303 2 006
Srinursanti, S.Pd.
Engish Teacher
Interactive 
Communication
Pronunciation and 
intonation
Grammar Vocabulary Fluency
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Course Grid for Teaching and Learning of Speaking 
VIII B Class of SMPN 1 Piyungan in the Academic Year of 2014/ 2015 
 
Core Competency 
1. Appreciating and comprehending our own religious teaching. 
2. Appreciating and comprehending honesty, discipline, responsibility, care (tolerant, mutual cooperation), and good manners, confident in an effective interaction with 
social and natural environment on the students’ scope.  
3. Understanding and applying knowledge (factual, conceptual, and procedural) based on curiosity of science, technology, arts, culture, related to phenomena and visible 
events. 
4. Processing, presenting, and understanding in concrete domain (writing, reading, counting, drawing and composing) based on what were taught at school and other 
resources in which have the same theoretical perspective.    
 
Basic Competency 
3.12. Understanding purpose, text structure, and language features of very short and simple spoken recount text about experiences, activities, and events on its context. 
4.14. Understanding meaning on very short and simple spoken and written recount text about activities and events.  
 
Objective 
The students are able to understand the purpose, language features of spoken recount, and act out simple role play related to past experience using appropriate verbs and time 
signaling. 
 
Cycle/ 
Meeting 
Topic Indicators Teaching and 
Learning 
Materials 
Teaching and Learning 
Activities 
Role Play Assessment Time 
Allocat
ion 
Sources 
and Media 
I/  
1 and 2 
Doing 
Homework 
1. Using past tense verbs in 
the context of daily 
activities at home. 
2. Explaining activities 
done before go to school. 
3. Understanding the 
purpose of recount text 
4. Identifying verbs used 
on recount text. 
5. Using time signaling to 
sequence the events. 
6. Understanding the 
structure of a simple 
short spoken recount text 
related to experiences on 
1. Mini dictionary 
of difficult 
words 
2. Grammar 
explanation of 
past tense, the 
use of time 
signaling, and 
text structure of 
spoken recount 
3. Model of role 
play dialogue: 
Giving Advice 
activity  
 
1. Observing and Questioning 
a. The students are asked to 
observe the pictures and 
guess the meaning of the 
activities.  
b. The students match the 
pictures with the 
provided vocabularies.  
c. The students apply the 
vocabulary to tell the 
activities they did. 
d. The teacher asked the 
students to do the tasks 
in front of the class and 
check them. 
Acting out a role play: 
giving advice activity. 
1. Situation: The 
English teacher is 
checking for the 
homework. Two 
students did not do it. 
Then the teacher asked 
the reason why they 
didn’t do the home 
work. After that he 
asked them to do it at 
the whiteboard. One 
student came to help 
them in turn. 
1. Attitude 
assessment 
rubric 
2. Cognitive 
a. Students’ 
Worksheet 
Assessment 
b. Speaking 
Performance 
Rating Scale 
3. Action 
assessment 
rubric. 
 
4 X 40 
minutes 
1. Students’ 
worksheet 
created by 
the 
researcher 
2. 
Wachidah, 
Siti,  and 
Gunawan, 
Asep. 
(2014). 
When 
English 
Rings a Bell. 
Jakarta: 
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the past. 
7. Acting out a simple role 
play related to daily 
activities. 
 
 
 
2. Collecting Information 
a. The students asked their 
friends about the 
activities done before go 
to school.  
b. The students asking their 
friends about good 
activities and examples 
of bad activities before 
they go to school. After 
that the students tell it 
using appropriate time 
signaling. 
c. The students giving 
advice to their friends 
who do bad activities. 
d. The teacher check the 
students’ answer 
3. Associating 
a. The students pay 
attention then complete 
the material the use of 
verbs in recount, the use 
of time signaling, and 
text structure of a 
recount. 
b. The students complete 
the list of good activities 
and their reward 
c. The students complete 
the list of bad activities, 
their consequences and 
give advice about them 
d. The students and teacher 
check the correct 
answers 
4. Communicating 
a. The students study the 
role play instruction 
2. The Role: 
a. Students A as the 
English Teacher.  
Task: Open the 
lesson, checking 
homework, asking 
students: why 
didn’t they do the 
homework to do 
the homework, 
giving advice and 
praising good 
students. 
b. Students B as the 
chair person.  
Task: starting the 
prayer, explaining 
the absent students, 
helping to do the 
homework. 
c. Students C and D 
as the students who 
did not do the 
homework. 
Task: Explaining 
the reason why 
they didn’t do the 
homework. 
Kementrian 
Pendidikan 
dan 
Kebudayaan 
3. Echols, 
John, and 
Shadily, 
Hasan. 
(1989). An 
English to 
Indonesia 
Dictionary. 
Jakarta: 
Gramedia 
Cambridge 
Dictionary 
4. Concise 
Oxford 
Dictionary 
Tenth 
Edition 
5. 
Cambridge 
Advanced 
Learner’s 
Dictionary 
Third 
Edition 
6.Learning 
English 
from 
www.BBC.c
o.uk 
6. Pictures 
of daily 
activities 
7. 
Monologue 
of the role 
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b. The students act the role 
play our based on 
materials they got 
b. • The teacher models the 
role play and makes 
necessary correction 
plays by the 
teacher 
 
 
I/  
3 and 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Waking 
Up 
Late… 
1. Telling the activities 
before the students go to 
school 
2. Using correct grammar 
and spelling in short and 
simple recount text 
3. Giving opinion about a 
story on the form of short 
and simple recount 
4. Pronouncing verbs with 
–ed ending in past tense 
correctly 
5. Pronouncing some 
important words correctly 
6. Completing missing 
words in a dialogue by 
listening 
7. Finding detail 
information from a short 
and simple recount text 
8. Reading and simple 
recount text fluently and 
correctly 
9. Understanding and 
practicing the use of 
intonation 
10. Practicing role play 
with appropriate acting 
11. Drawing conclusion of 
the lesson 
1. A short recount 
text entitled 
“Coming Late”. 
2. Phonetic 
transcript of 
some difficult 
words 
3. A role play 
dialogue entitle 
“At School 
Gate” 
4. A role play 
dialogue entitle 
“At Classroom” 
5. An explanation 
of falling and 
rising intonation 
 
  
1. Observing and Questioning 
and Questioning 
a. The students are asked to 
question their friends 
about their activities 
before they go to the 
school. 
b. The students exchange 
their work with their 
friends and list the reason 
why they never or ever 
come late.  
c. The students observe the 
picture and guess the 
story. 
d. The students exchange 
and correct their friends 
mistake with the 
assistance of the teacher 
2. Collecting Information 
a. The students guess the 
continuity of a story in 
recount. 
b. The students give their 
opinion about a story in 
recount. 
c. The students find verbs 
with –ed ending in past 
tense from the text. 
d. The students read aloud a 
short and simple recount 
text. 
e. The students pronounce 
1. Incomplete scripted 
role play entitled “At 
School Gate” 
a. Students are asked 
to complete 
missing words 
from scripted role 
play by listening. 
b. The students 
answer the 
questions related 
to the role play 
they listened. 
c. The studetns 
practice the role 
play with 
appropriate acting 
and intonation 
 
2. Incomplete scripted 
role play entitled “At 
School Gate” 
a. The studetns 
pronounce 
important 
vocabularies based 
on the phonetic 
transcript 
b. The studetns 
complete the 
missing words 
based on the words 
on the box by 
1. Attitude 
assessment 
table 
2. Cognitive 
a. Students’ 
Worksheet 
Assessment 
b. Speaking 
Performance 
Rating Scale 
3. Action 
assessment 
table. 
 
2 X 40 
minutes 
1. Students’ 
worksheet 
created by 
the 
researcher 
2. 
Wachidah, 
Siti,  and 
Gunawan, 
Asep. 
(2014). 
When 
English 
Rings a Bell. 
Jakarta: 
Kementrian 
Pendidikan 
dan 
Kebudayaan 
3. Echols, 
John, and 
Shadily, 
Hasan. 
(1989). An 
English to 
Indonesia 
Dictionary. 
Jakarta: 4. 
Gramedia 
Cambridge 
Dictionary 
5. Concise 
Oxford 
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some important 
vocabularies. 
f. The students complete 
incomplete dialogue based 
on the list of vocabularies 
by listening. 
g. The students answer 
question based on the text. 
3. Associating 
a. The students find detail 
information from the 
recount text 
b. The students draw 
conclusion of the content 
of each paragraph. 
c. The students draw 
conclusion of the structure 
of recount text. 
d. Communicating 
e. The students study the role 
play instruction 
f. The students act the role 
play our based on materials 
they got 
g. The teacher models the role 
play and makes necessary 
correction 
listening to the 
teacher 
c. The students are 
asked to give their 
opinion about the 
story 
d. The practice the 
role play with 
appropriate acting 
and intonation 
 
 
Dictionary 
Tenth 
Edition 
5. 
Cambridge 
Advanced 
Learner’s 
Dictionary 
Third 
Edition 
6.Learning 
English 
from 
www.BBC.c
o.uk 
6. A picture 
of a boy 
who woke 
up late. 
7. A pictures 
of students 
who wait in 
from of the 
school gate. 
8. A picture 
of a students 
who coming 
late to the 
classroom 
9. 
Monologue 
of role plays 
by the 
teacher 
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Bantul, March 28, 2015 
 
 Researcher  English Teacher 
 
 
 
 Muhammad Agung Buono Srinursanti, S.Pd. 
   NIM 09202244015       NIP 19790602 199303 2 006  
 
 
Headmaster 
 
 
 
Warsito, S. Pd. 
NIP 19600603 198303 1 025 
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Lesson Plan 
School    : SMPN 1 Piyungan  
Subject   : English 
Class / Semester  : VIII / 2 
Meeting   : 1 and 2 
Text type   : Recount 
Topic : Doing Homework 
Time allocation  : 4 x 40 minutes 
 
A. Core Competency 
1. Appreciating and comprehending our own religious teaching. 
2. Appreciating and comprehending honesty, discipline, responsibility, care 
(tolerant, mutual cooperation), and good manners, confident in an effective 
interaction with social and natural environment on the students’ scope.  
3. Understanding and applying knowledge (factual, conceptual, and 
procedural) based on curiosity of science, technology, arts, culture, related 
to phenomena and visible events. 
4. Processing, presenting, and understanding in concrete domain (writing, 
reading, counting, drawing and composing) based on what were taught at 
school and other resources in which have the same theoretical perspective.    
 
B. Basic Competency  
3.12. Applying text structure and the language features to implement the 
social function of a recount text by explaining and asking about short 
and simple activities, experiences, and events on their context. 
4.14. Understanding meaning on very short and simple spoken and written 
recount text about activities and events.  
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B. Indicators 
1. Using past tense verbs in the context of daily activities at home. 
2. Explaining activities done before go to school. 
3. Understanding the purpose of recount text 
4. Identifying verbs used on recount text. 
5. Using time signaling to sequence the events. 
6. Understanding the structure of a simple short spoken recount text related 
to experiences on the past. 
7. Acting out a simple role play related to daily activities. 
 
  
C. Objective 
The students are able to understand the purpose, language features, and text 
structure of short and simple spoken recount, and act out simple role play 
related to past experience using appropriate verbs and time signaling. 
 
D. Learning Material 
Role Play 
Doing Homework 
Name   : ……………………… 
Student’s Number : ……………………… 
 
A. Observing and Questioning and Questioning 
1. Observe the following picture. What did they do? 
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                           1 2  3 
 
 
 
 
 
 
 
 
 4 5 6 
 
2. Based on the pictures, what did you do before go to school? Mention the 
number! 
…………………………………………………………………………………... 
 
3. Study the following examples. Match them with the correct picture numbers 
above! 
 a. He studied English (……....) d. They had a breakfast (……...)  
 b. She tidied up her bed (……..) e. He went to bed (……....)  
 c. He cooked the meal (……..) f. He took a shower (………...) 
4. What did you do before go to school? Mention at least 5 activities 
 Example: 
 I prayed fajr before go to school 
 Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
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Mini Dictionary 
Cooked : memasak 
Had a breakfast : makan pagi 
Studied : belajar 
Tidied up : merapikan 
 
took a shower : mandi 
went to bed : tidur 
woke up : bangun 
prayed : berdoa 
 
B. Collecting Information 
Ask your chair mate the following question! 
1. What did you do before go to school? List them at least 3 activities! 
Example: 
A : What did you do before go to school 
B : a. I tidied up my bed  
   b. I took wudlu 
   c ………………. 
Answer:  
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
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2. Your parents or family members had some good activities. What were they? 
Tell your friends about them at least 3 activities. Don’t forget to put the time 
signal! 
Example: My parents woke up at 04.00 am then they took wudlu. Then they 
went to the mosque. After that my mother cooked for breakfast.  
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
 
3.  Bad activities are the opposite of good activities. For example:  
 Someone did not do the homework last night,  
 Someone overslept at Tuesday. 
Mention 5 bad Activities! Remember not to do them at home! 
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
4. When you do not practice good activities you could get trouble.  
 For examples: 
 We will come late to the school.  
 We will get punishment.  
Mention at least 3 consequences you will get when you do not practice good 
activities!  
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Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
5. As a good friend, you will advise your friend not to do bad activities.  
  For examples:  
 Do not oversleep! 
 Do not play computer game too long! 
Can you mention other 4 examples of advices! 
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
C. Associating 
1. Pay attention to the explanation below! 
 
Grammar Point 
a. Past Tense 
1) Verbs in Past Tense  
 The purpose of recount is to tell about past event or something that happened 
in the past. The examples are: stories about past experiences, autobiography, 
newspaper, news on TV etc. One of the characteristics of recount is the use of 
past tense. We use past tense to talk about past events.  In dictionary 
sometimes we can find it as verb 2. 
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Here are some examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 Can you mention other examples? List at least 15 words in past tense and their 
meaning! 
 Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
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2) To Be in Past Tense 
 All sentences are having verbs, if not you have to put “to be”. Here is the 
table: 
 
S 
Present 
 
Past 
To Be To Be 
I am was 
He, she, it is was 
They, we, you are were 
 
 Complete the following recount by listening to your teacher! 
Budi ……. my best friend in Junior High School. Budi and I ……. fans of 
MU. After school, we played football together in the football field near my 
house. We met a lot of friends here. They …… good friends. Each month we 
had a competition. We …… a cohesive team. We won the competition many 
times. Thanks to Budi too, he …… a great striker. 
 
b. Time Signaling and Sequencing 
 When using recount you also need a time signal. It is used to show the past 
event. 
 Examples: yesterday, last Monday, before I go to school, at 04.00 am etc 
 Can you mention other examples? 
 Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
 Past tense usually used in recount. In recount we use time sequence to make 
our sentence clearer. 
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 Examples: then, after that, next, at first etc. 
 Can you mention other examples? What are their meaning in Indonesia? 
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
 
c. Text Structure of a Spoken Recount 
 When you tell a story to your friend in for of a recount, you tell them the 
background of the story or the orientation first. It makes your story clearer. 
Then follow it with your story or the events. 
 For example: Hello my friends. I want to tell you good activities of my 
friend. Her name is Siti. She studied at home. After that she cleaned her 
house. Then she helped her mother to cook. I hope we can set an example 
of her. 
 Tell your friends about your chair mate good activities! 
Answer:…………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
………………………………………………………………………………… 
 
 
2. Complete the table (4 activities) by asking your classmates! Work with a team 
of four students. 
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a. Good Activities 
Good Activities Reward (use will + verb 1) 
1). Siti studied last night 
2) …………………………………. 
3). ………………………………… 
4). ………………………………… 
She will get a good mark 
…………………………………. 
…………………………………. 
…………………………………. 
 
b. Bad Activities (find 5 examples)! 
Bad Activities Consequences Advice 
1). Someone did not do 
the homework. 
2). ……………………… 
………………………… 
3). ……………………… 
………………………… 
4). ……………………… 
………………………… 
5). ……………………… 
………………………… 
The teacher will ask him/ 
her to do it at the library. 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
Don’t forget to do your 
homework. 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
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D. Communicating:  Doing a Role Play : Giving Advice Activity 
1. Work in a group of three 
2. Situation: The English teacher was opening the lesson. He asked who was 
absent that day. 
3. The Role: 
a. Students A as the English Teacher.  
 Task: Open the lesson, asking absent student, giving advice  
b. Students B as the chair person.  
 Task: responding to the teacher’s question, starting the prayer 
c. Student C  
 Task: responding to the teacher’s question, explaining the absent 
students 
5. Your teacher will perform a monologue of a role play. Pay attention then 
it’s your turn! 
A : assalamu’alaikum. Good morning everyone. (greeting) 
B and C : wa’alaikumsalam Good morning, Sir. (greeting) 
 A : How are you today? (Asking how someone is) 
B and C : I’m fine. (Saying how you are). Thank you (thanking). 
 How about you? 
A : I’m fine too (Saying how you are). Thank you 
(thanking). Before we start our lesson let’s pray. B 
please starts the praying. 
B : attention. Let’s pray! … Amen. (to start praying). 
A : at first, let me check the attendance list. Who is absent 
today? 
B : I don’t know ,Sir (saying you do not know) 
C : Yes, I do  know, Sir. (saying you know about 
something) 
 A : I’m sorry to hear that. (Showing sympathy). 
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  You must take care of your health (giving advice). 
 
Tips 
The Role Cards will help you to be better in role play. 
 
E. Teaching Method 
Scientific approach using discovery learning 
 
G.  Learning Activities 
 
Phase Activities Time 
Allocation 
 
Opening  Greeting 
 Praying 
 Introduction 
 Checking the present list 
 Setting the context 
10 menit 
Main 
Activities 
 
1. Observing and Questioning 
 The students are asked to observe the 
pictures and guess the meaning of the 
activities.  
 
 The students match the pictures with 
the provided vocabularies.  
 The students apply the vocabulary to 
tell the activities they did. 
 The teacher asked the students to do 
the tasks in front of the class and check 
them. 
35 minutes 
 
 
 
 
 
 
 
 
 
 
35 minutes 
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2. Collecting Information 
 The students asked their friends about 
the activities done before go to school.  
 The students asking their friends 
about good activities and examples of 
bad activities before they go to school. 
After that the students tell it using 
appropriate time signaling. 
 The students giving advice to their 
friends who do bad activities. 
 The teacher check the students’ 
answer 
3. Associating 
 The students pay attention then 
complete the material the use of verbs 
in recount, the use of time signaling, 
and text structure of a recount. 
 
 The students complete the list of good 
activities and their reward 
 The students complete the list of bad 
activities, their consequences and give 
advice about them 
 The students and teacher check the 
correct answers 
4. Communicating 
 The students study the role play 
instruction 
 The students act the role play our 
based on materials they got 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
35 minutes  
 
 
 
 
 
 
 
 
35 minutes 
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 The teacher models the role play and 
makes necessary correction  
Closing  Students share what their difficulty are 
 Students with the help of teacher make 
conclusion 
 Praying and the teacher gave the next 
meeting material 
10 minutes 
H. Teaching Aid 
 Computer 
 LCD Projector 
 Slide Show Microsoft Power Point 
 Hand out 
 Pictures 
 White board 
 Marker 
 
I. Learning Source 
 Student’s Worksheet made by the researcher 
 
J. Assessment 
1. Attitude 
No. Aspect Description Score 
a. seriousness 5: always be serious 
4: frequently be serious 
3: sometimes be serious 
2: seldom  be serious  
1: never be serious 
 
b. responsibility 5: always be responsible 
4: frequently be responsible 
3: sometimes be responsible 
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2: seldom  be responsible 
1: never be responsible 
c. care 5: always care 
4: frequently care 
3: sometimes care  
2: seldom  care  
1: never care 
 
d. confidence 5: always be confident 
4: frequently be confident 
3: sometimes be confident 
2: seldom  be confident 
1: never be confident 
 
 
2. Cognitive 
a. Students’ Worksheet Assessment 
 Each correct answer: 1 point 
 Total points: 45 points 
 Scoring : total correct answer  X 100  
 45  
  
b. Speaking Performance Rating Scale 
Pronunciation & intonation 
5 Mostly  speaks  with  appropriate  word-stress/rhythm.  All  individual  sounds  are 
unambiguous and sufficiently well articulated for easy understanding. Only 
occasionally,  
there may be some Javanese-influenced sounds. 
4  Javanese  language  interference  of  prosodic  features  and  individual sounds  
are noticeable.  However,  constant  attempts  at  assimilation/elision  and  to  use  
appropriate rhythm make utterances reasonably easy to understand.  
3 Javanese  interference  in  prosodic  features  and  individual  sounds  is  marked.  
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Some attempts at assimilation/elision and to use appropriate rhythm are shown. 
Occasionally puts some strain on the listener, but does not really impede 
understanding.  
2 Speaks  with  somewhat  Javanese -like  pronunciation/rhythm  with  minimal 
assimilation/elision.  Frequently  puts  some  strain  on  the  listener,  and  
occasionally impedes understanding.  
1 Speaks  very  frequently  with  mispronunciations  and  with  Javanese- like 
pronunciation/rhythm  (without  any  assimilation/elision),  which  nearly  always  
impedes understanding.  
0  Gross  errors  and  a  very  heavy  Javanese- like pronunciation/rhythm  make 
understanding impossible. 
Grammar 
5 Uses a wide range of structures (e.g. simple, compound and complex sentences 
with different tenses) to deal with most everyday topics and to expressopinions. 
There are no obtrusive inaccuracies.  
4 Most basic structures (e.g. phrases, simple/ compound sentences) are sound. There 
are some  inaccuracies,  which  however  do  not  impede  meanings,  when  
complex structures  
are attempted (e.g. complex sentence).  
3  Basic  structures  (e.g.  phrases,  simple/  compound  sentences)  are  occasionally 
inaccurate.  Has  just  enough  grammar  to  manage  to  get  meaning  across  in  
everyday  
topics.  More  complex  structures  (e.g.  complex  sentence)  are  not  attempted  or  
not intelligible.  
2 Basic structures (e.g. phrases, simple/ compound sentence) are frequently 
inaccurate. Occasionally impedes communication. They do not have enough 
grammar to get meaning across in everyday-topics.  
1 Grammar  is  almost  entirely  inaccurate  except  for  some  stock  phrases,  which  
nearly always impedes communication. 
 0 No awareness of basic grammatical functions. 
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Vocabulary 
5 Uses appropriate, sufficient range of vocabulary  that  allows for  flexibility in 
dealing with  most  everyday-topics  by  conveying  information  and  expressing  
opinions.   
4 Generally,  uses  adequate  range  of  vocabulary  to  manage  most  everyday  
topics, although experiences difficulty when required to expand on topics. 
3 Choice  of  words  is  occasionally  inaccurate  in  everyday-topics.  Limitation  of 
vocabulary  may  prevent  discussion  at  some  stages  of  the  interaction  (as  
he/she  cannot express  opinions  properly),  but  does  not  really  impede  
communication.   
2 Choice of words is frequently inaccurate, and the vocabulary range is not adequate 
to deal with everyday-topics. Lack of vocabulary occasionally impedes 
communication.  
1  Shows  only  simplest  words  and  phrases.  Lack  of  vocabulary  makes  even  
basic communication difficult.  
0 Vocabulary  is  inadequate  for  even  the  simplest  conversation.   
Fluency 
5  Has comfortable, nearly natural speed in most everyday contexts. There may be 
some natural hesitation while searching for language.  
4  Hesitation while searching for language may  be noticeable and speech may be 
slow, which, however, does not demand unreasonable patience of the listener.  
3 Speech  is  slow  and  hesitant  (e.g.  with  some  unevenness  and  long  pauses  
caused  by rephrasing and searching for language).  It occasionally demands 
unreasonable patience  
of the listener, but does not really impede communication.  
2  Speech is very slow and hesitant. It frequently demands unreasonable patience of 
the listener and occasionally impedes communication.  
1 Speech is very slow and disconnected. Almost impossible to follow, except for 
short or routine phrases.  
0 Speech is so halting and fragmentary that conversation is impossible. 
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Interactive Communication 
5 Almost wholly effective at communicating both actively and receptively in 
everyday contexts.  Fully sensitive  to  turn-taking  system.  Contributes  to  
collaborative  topic development and maintenance by asking others to 
express/expand their opinions and by negotiating meanings both verbally and non-
verbally (e.g. ask for clarification, indicate understanding,  establish  common  
ground,  correct  others’  utterance  and  respond  to requests for clarification).  
4 Communicates  effectively  by  appropriately  participating  in  turn-taking.  
Responds, comments (e.g.  agree/disagree), asks  questions,  negotiates  meanings  
verbally  and non-verbally and develops the interaction in some but not all the 
occasions.  
3  Communicates adequately in most everyday contexts, but could be rather passive 
with responding and commenting. Asks for clarification (repetition, paraphrasing) 
verbally or non-verbally, although occasionally it may be unsuccessful. Not effective 
enough to contribute to develop the interaction.  
2  Interaction  is  ineffective  because  it  is  too  passive  (talks  only  if  required),  it  
lacks coherence or it is monologue only. May show some (verbal or non-verbal) 
attempts to ask for repetition or paraphrasing, which are frequently unsuccessful. 
 1  Gives simple responses only when required, but is unable to maintain or  develop 
the interaction.  May  show  a  few  attempts  (mostly  non-verbally)  to  ask  for  
repetition  or  
paraphrasing, which are nearly always unsuccessful.  
0  No  awareness  of  other  speakers.  Understanding  and  communication  is  
impossible. Neither verbal nor non-verbal attempt to ask for repetition or 
paraphrasing. 
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3. Action 
No. Aspect Description Score 
a. Communicate 
effectively 
5 = always communicate effectively 
4 = frequently communicate effectively  
3 = sometimes communicate effectively 
2 = seldom communicate effectively 
1 =  never communicate effectively  
 
b. Team work 5 = always work comporatively 
4 =  frequently  work comporatively 
3 = sometimes work comporatively 
2 = seldom work comporatively  
1 = neverwork comporatively 
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Lesson Plan 
School    : SMPN 1 Piyungan  
Subject   : English 
Class / Semester  : VIII / 2 
Meeting   : 3 and 4 
Text type   : Spoken Recount 
Topic : Waking Up Late… 
Time allocation  : 2 x 40 minutes 
 
A. Core Competency 
1. Appreciating and comprehending our own religious teaching. 
2. Appreciating and comprehending honesty, discipline, responsibility, care 
(tolerant, mutual cooperation), and good manners, confident in an effective 
interaction with social and natural environment on the students’ scope.  
3. Understanding and applying knowledge (factual, conceptual, and 
procedural) based on curiosity of science, technology, arts, culture, related 
to phenomena and visible events. 
4. Processing, presenting, and understanding in concrete domain (writing, 
reading, counting, drawing and composing) based on what were taught at 
school and other resources in which have the same theoretical perspective.    
 
B. Basic Competency  
3.12. Applying text structure and the language features to implement the 
social function of a recount text by explaining and asking about, short 
and simple activities, experiences, and events on their context. 
4.14. Understanding meaning on very short and simple spoken and written 
recount text about activities and events.  
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C. Indicators 
1. Telling the activities before the students go to school 
2. Using correct grammar and spelling in short and simple recount text 
3. Giving opinion about a story on the form of short and simple recount 
4. Pronouncing verbs with –ed ending in past tense correctly 
5. Pronouncing some important words correctly 
6. Completing missing words in a dialogue by listening 
7. Finding detail information from a short and simple recount text 
8. Reading and simple recount text fluently and correctly 
9. Understanding and practicing the use of intonation 
10. Practicing role play with appropriate acting 
11. Drawing conclusion of the lesson 
  
D. Objective 
The students are able to understand simple and short recount text and act out the 
role play they are playing related to activity before they go to school fluently, 
correctly, and appropriately. 
 
E. Leaning Materials 
 
 
 
The Story of OSN Winner To-be 
 “Coming Late” 
 
A. Observing and Questioning 
 
Task 1 
Ask your chair mate the following question: 
a. Did you study at night before go to school?..................................................... 
b. Who helped you to do your homework? …………………………………………………….. 
c. What time did you wake up?............................................................................ 
d. What did you do then?...................................................................................... 
e. Have you ever been late to the school? Why or why not?............................... 
Name : 1…………………. 
2…………………. 
Class       :……….…………… 
189 
 
 ………………………………………………………………………………........................................ 
 
Task 2 
Exchange your answer of task 1 with your friends. List as many reasons of: 
a.  Why she/ he never come late? 
b. Why she/ he ever come late? 
Answer: 
a.  ………………………………………………………………………………......................................... 
……………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………….. 
b. ……………………………………………………………………………………………………………………... 
……………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………… 
Task 3 
You are going to read story related to the picture. Take a look at the piccure 
below carefully. 
a. Guess the story according to your opinion 
(remember to use past tense)! 
Answer: 
……………………………………………………………………………
……………………………………………………………………………
…………………………………………………………………………… 
b. Exchange your answer with your friend. 
Correct the mistakes (grammar and spelling) he/ 
she made! You may consult your teacher. 
Answer: 
…………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………….…
……………………………………………………………………………………………………………………….……
…………………………………………………………………………………………………………………………… 
 
B. Collecting Information 
Task 1 
a. Finally, this is the story of Someone who coming late. Did your guessing close 
to the story? 
Coming Late 
This is a story of someone who had a bad activity. That was oversleeping. After 
her parents woke her up, someone prayed and went to school. It was not 
expected to be a traffic jam. But, it was not the real problem.  She started to go 
to school at 06.55. She cycled her bicycle very fast and crossed many red lights. 
Finally she managed to be at school. However, Security guard watched her. Then, 
the school gate was closed.  She persuaded him to let her in by explaining the 
traffic jam. 
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b. Guess the following questions: 
1). Could she enter the school? Why or why not? 
2). Should we tell a lie to solve the problem? 
 
Task 2 
a. Complete these table related to the text 
/Id / 
end in the sounds /t/ or /d/ 
/ d / 
end in a voiced sound 
/ t / 
end in an unvoiced sound  
Expected 
 
 
Prayed crossed 
b. Now read the words you find in front of the classroom! 
 
Task 3 
a. We need to open dictionary to make our pronunciation accurate. But how can 
we pronounce the symbol in dictionary? Here is the practice for you. 
 
 
Rushed /rʌʃt/  deflated /dɪfleɪ.tɪd/ late /leɪt/ already /ɔlred.i/  
Begged /begt/ wait /weɪt/ English /ɪŋ.glɪʃ/ homework /həʊm.wɜk/ 
tire /taɪə r / Closed /kləʊzd/ please /pliz/  poor: /pɔ r /,  
OK /ə ʊ  keɪ/ Missed /mɪst/  promise /prɒm.ɪs/ gate /geɪt/  
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b. Complete this dialogue using word from the box above! 
At School Gate 
Narrator : Someone rushed to school. 
Unfortunately, the school gate was closed. 
She begged the security guard  (satpam) to let 
her in. 
Someone  : Wait for me! I beg you 
Sir, ………… let me in! 
Security guard  : I’m sorry, I cannot. It’s 
………… 07.00 am! 
Someone : ………… let me in Sir! The first subject will be …………. I missed 
it last time. 
Security guard  : Why did you come …………? Last Monday you were ………… 
too. 
Someone : Last night, I overslept to do my …………. My tire was ………… 
too (lying). 
Security guard : Oh ………… you! I will open the gate. But, you must ………… 
not to be late again. 
Someone : ………… Sir, I …………. 
c . Answer these question based on the dialogue! 
1). Where did the event took place?.................................................................... 
2). Did the security guard allow someone to enter the school?.......................... 
3). What did the security guard ask to Someone?............................................... 
 ………………………………………………………………………………………………………………… 
4). What was her answer?................................................................................... 
5). What did Someone promise to the security guard?...................................... 
 …………………………………………………………………………………………………………………. 
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Task 4 
a. Study these new vocabularies! 
Finally /ˈfaɪ.nə.li/  thank /θæŋk/ remember /rɪmem.bə r/ 
cleaned /kli:nd/ Surely /ʃʊrli/ present /prez. ə nt/ 
curious /kjʊə.ri.əs/ Excuse /ɪkskjuz/  Time /taɪm/   
hope /həʊp/ breakfast / brek.fəst / happened /hæp. ə nd/ 
Soon / suːn / crowded /kraʊ.dɪd/ Knock /nɒk/  
hear /hɪə r / 
 
b. Complete this dialogue using word from the box above! 
At The Classroom 
Narrator : Someone finally arrived to the 
classroom. It was …………….. and the English 
teacher was ………... He was …… to ask 
because it was the second time. 
Someone : …………... Excuse me Sir, could I 
enter the classroom? 
Teacher : Yes, please come in. 
Someone : …. you very much 
Sir. 
Teacher : You ‘re welcome. Someone, you are late again. What 
………. to you? 
Someone : I’m sorry Sir. My mother is sick (lying). So, I …. my house 
and cooked for breakfast in the morning.  
Teacher :  I’m sorry to hear that. I hope your mother will get better 
soon. Please sit down. …… not to do that again. 
Someone : Surely. Thank you Sir. 
Teacher : You are welcome. By the way, did you do your 
homework? 
Someone : Not yet Sir. I’m sorry. 
 
c. Imagine you were the Someone on the story. Would you tell the truth instead 
of lying? 
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C. Associating 
Task 1 
a. Study the explanation below! 
 
1). Falling intonation 
a). Falling intonation is when the voice falls on the end of a sentence. A falling 
intonation is very common in wh-questions. 
 Where is the post-office? ↘ 
 What time does the film start? ↘ 
 
 
b). We also use falling intonation when we want to be very clear about 
something: 
 I think we are completely lost. ↘ 
 OK, here is the magazine you wanted. ↘ 
 
2). Rising intonation 
a). Rising intonation describes how the voice rises at the end of a sentence. 
Rising intonation is common in yes-no questions: 
 Am I late Sir? ↗ 
 Are you thirsty? ↘ 
 
Task 2 
Pay attention to the dialogues on task 3 “At the School Gate” and 4 “At the 
Classroom” from the part B: collecting information. Now give mark ↘ for falling 
intonation and ↗ for rising intonation! 
 
Task 3 
Your teacher are going to perform a story telling from the dialogues on “At the 
School Gate” and  “At the Classroom”. Pay attention the his acting and write 
what he act as the following role. 
a. At the School Gate 
1) Security Guard 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
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……………………………………………………………………………………………………………………….. 
 
2) Someone 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
 
b. At the Classroom 
1). Teacher 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
 
2). Someone  
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
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……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
 
  
D. Communicating 
Task 1 
Practice the dialogue on task 3 “At the School Gate” and 4 “At the Classroom” 
from the part B: collecting information into a role play! Work with your chair 
mate. 
 
Task 2 
a. If you are the friend of Someone from the story, what will you say to her? 
b. What can you get from the lesson today? Summarize and explain it in the 
classroom! 
Answer: 
a. My advice to Someone: 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
b. 
 
Summary 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
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F. Teaching Method 
Scientific approach using discovery learning 
 
G.  Learning Activities 
 
Phase Activities Time 
Allocation 
Opening  Greeting 
 Praying 
 Checking the present list 
 Setting the context 
10 minutes 
Main 
Activities 
 
1. Observing and Questioning and 
Questioning 
 The students are asked to question their 
friends about their activities before 
they go to the school. 
 The students exchange their work with 
their friends and list the reason why 
they never or ever come late.  
 The students observe the picture and 
guess the story. 
 The students exchange and correct 
their friends mistake with the 
assistance of the teacher 
2. Collecting Information 
 The students guess the continuity of a 
story in recount. 
 The students give their opinion about 
35 minutes 
 
 
 
 
 
 
 
 
 
 
 
 
35 minutes 
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a story in recount. 
 The students find verbs with –ed 
ending in past tense from the text. 
 The students read aloud a short and 
simple recount text. 
 The students pronounce some 
important vocabularies. 
 The students complete incomplete 
dialogue based on the list of 
vocabularies by listening. 
 The students answer question based 
on the text. 
3. Associating 
 The students find detail information 
from the recount text 
 The students draw conclusion of the 
content of each paragraph. 
 The students draw conclusion of the 
structure of recount text. 
4. Communicating 
 The students study the role play 
instruction 
 The students act the role play our 
based on materials they got 
 The teacher models the role play and 
makes necessary correction  
 
 
 
 
 
 
 
 
 
 
 
35 minutes  
 
 
 
 
 
 
 
 
 
35 minutes 
 
 
 
 
Closing  Students share what their difficulty are 
 Students with the help of teacher make 
conclusion 
 Praying  
10 minutes 
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H. Teaching Aid 
 Computer 
 LCD Projector 
 Slide Show Microsoft Power Point 
 Hand out 
 Pictures 
 White board 
 Marker 
 
I. Learning Source 
 Student’s Worksheet made by the researcher 
 
J. Assessment 
1. Attitude 
No. Aspect Description Score 
a. seriousness 5: always be serious 
4: frequently be serious 
3: sometimes be serious 
2: seldom  be serious  
1: never be serious 
 
b. responsibility 5: always be responsible 
4: frequently be responsible 
3: sometimes be responsible 
2: seldom  be responsible 
1: never be responsible 
 
c. care 5: always care 
4: frequently care 
3: sometimes care  
2: seldom  care  
1: never care 
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d. confidence 5: always be confident 
4: frequently be confident 
3: sometimes be confident 
2: seldom  be confident 
1: never be confident 
 
 
2. Cognitive 
a. Students’ Worksheet Assessment 
 Each correct answer: 1 point 
 Total points: 45 points 
 Scoring : total correct answer  X 100  
 45  
  
b. Speaking Rating Scale 
Pronunciation & intonation 
5 Mostly  speaks  with  appropriate  word-stress/rhythm.  All  individual  sounds  are 
unambiguous and sufficiently well articulated for easy understanding. Only 
occasionally,  
there may be some Javanese-influenced sounds. 
4  Javanese  language  interference  of  prosodic  features  and  individual sounds  
are noticeable.  However,  constant  attempts  at  assimilation/elision  and  to  use  
appropriate rhythm make utterances reasonably easy to understand.  
3 Javanese  interference  in  prosodic  features  and  individual  sounds  is  marked.  
Some attempts at assimilation/elision and to use appropriate rhythm are shown. 
Occasionally puts some strain on the listener, but does not really impede 
understanding.  
2 Speaks  with  somewhat  Javanese -like  pronunciation/rhythm  with  minimal 
assimilation/elision.  Frequently  puts  some  strain  on  the  listener,  and  
occasionally impedes understanding.  
1 Speaks  very  frequently  with  mispronunciations  and  with  Javanese- like 
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pronunciation/rhythm  (without  any  assimilation/elision),  which  nearly  always  
impedes understanding.  
0  Gross  errors  and  a  very  heavy  Javanese- like pronunciation/rhythm  make 
understanding impossible. 
Grammar 
5 Uses a wide range of structures (e.g. simple, compound and complex sentences 
with different tenses) to deal with most everyday topics and to expressopinions. 
There are no obtrusive inaccuracies.  
4 Most basic structures (e.g. phrases, simple/ compound sentences) are sound. There 
are some  inaccuracies,  which  however  do  not  impede  meanings,  when  
complex structures  
are attempted (e.g. complex sentence).  
3  Basic  structures  (e.g.  phrases,  simple/  compound  sentences)  are  occasionally 
inaccurate.  Has  just  enough  grammar  to  manage  to  get  meaning  across  in  
everyday  
topics.  More  complex  structures  (e.g.  complex  sentence)  are  not  attempted  or  
not intelligible.  
2 Basic structures (e.g. phrases, simple/ compound sentence) are frequently 
inaccurate. Occasionally impedes communication. They do not have enough 
grammar to get meaning across in everyday-topics.  
1 Grammar  is  almost  entirely  inaccurate  except  for  some  stock  phrases,  which  
nearly always impedes communication. 
 0 No awareness of basic grammatical functions. 
Vocabulary 
5 Uses appropriate, sufficient range of vocabulary  that  allows for  flexibility in 
dealing with  most  everyday-topics  by  conveying  information  and  expressing  
opinions.   
4 Generally,  uses  adequate  range  of  vocabulary  to  manage  most  everyday  
topics, although experiences difficulty when required to expand on topics. 
3 Choice  of  words  is  occasionally  inaccurate  in  everyday-topics.  Limitation  of 
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vocabulary  may  prevent  discussion  at  some  stages  of  the  interaction  (as  
he/she  cannot express  opinions  properly),  but  does  not  really  impede  
communication.   
2 Choice of words is frequently inaccurate, and the vocabulary range is not adequate 
to deal with everyday-topics. Lack of vocabulary occasionally impedes 
communication.  
1  Shows  only  simplest  words  and  phrases.  Lack  of  vocabulary  makes  even  
basic communication difficult.  
0 Vocabulary  is  inadequate  for  even  the  simplest  conversation.   
Fluency 
5  Has comfortable, nearly natural speed in most everyday contexts. There may be 
some natural hesitation while searching for language.  
4  Hesitation while searching for language may  be noticeable and speech may be 
slow, which, however, does not demand unreasonable patience of the listener.  
3 Speech  is  slow  and  hesitant  (e.g.  with  some  unevenness  and  long  pauses  
caused  by rephrasing and searching for language).  It occasionally demands 
unreasonable patience  
of the listener, but does not really impede communication.  
2  Speech is very slow and hesitant. It frequently demands unreasonable patience of 
the listener and occasionally impedes communication.  
1 Speech is very slow and disconnected. Almost impossible to follow, except for 
short or routine phrases.  
0 Speech is so halting and fragmentary that conversation is impossible. 
Interactive Communication 
5 Almost wholly effective at communicating both actively and receptively in 
everyday contexts.  Fully sensitive  to  turn-taking  system.  Contributes  to  
collaborative  topic development and maintenance by asking others to 
express/expand their opinions and by negotiating meanings both verbally and non-
verbally (e.g. ask for clarification, indicate understanding,  establish  common  
ground,  correct  others’  utterance  and  respond  to requests for clarification).  
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4 Communicates  effectively  by  appropriately  participating  in  turn-taking.  
Responds, comments (e.g.  agree/disagree), asks  questions,  negotiates  meanings  
verbally  and non-verbally and develops the interaction in some but not all the 
occasions.  
3  Communicates adequately in most everyday contexts, but could be rather passive 
with responding and commenting. Asks for clarification (repetition, paraphrasing) 
verbally or non-verbally, although occasionally it may be unsuccessful. Not effective 
enough to contribute to develop the interaction.  
2  Interaction  is  ineffective  because  it  is  too  passive  (talks  only  if  required),  it  
lacks coherence or it is monologue only. May show some (verbal or non-verbal) 
attempts to ask for repetition or paraphrasing, which are frequently unsuccessful. 
 1  Gives simple responses only when required, but is unable to maintain or  develop 
the interaction.  May  show  a  few  attempts  (mostly  non-verbally)  to  ask  for  
repetition  or  
paraphrasing, which are nearly always unsuccessful.  
0  No  awareness  of  other  speakers.  Understanding  and  communication  is  
impossible. Neither verbal nor non-verbal attempt to ask for repetition or 
paraphrasing. 
 
 
3. Action 
No. Aspect Description Score 
a. Communicate 
effectively 
5 = always communicate effectively 
4 = frequently communicate effectively  
3 = sometimes communicate effectively 
2 = seldom communicate effectively 
1 =  never communicate effectively  
 
b. Team work 5 = always work comporatively 
4 =  frequently  work comporatively 
3 = sometimes work comporatively 
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2 = seldom work comporatively  
1 = neverwork comporatively 
Bantul, March 28, 2015 
 
 Researcher English Teacher 
 
 
 
 Muhammad Agung Buono Srinursanti, S.Pd. 
 NIM 09202244015 NIP 19790602 199303 2 006  
 
 
 Headmaster  
 
 
 
Warsito, S. Pd. 
 NIP 19600603 198303 1 025  
 
 
 
 
 
 
 
 
 
 
 
204 
 
 
 
 
APPENDIX G 
SITUATION CARDS 
205 
 
Pre-Test: Role Play Pre-Test: Where is belonging 
A. Situation 
Your friend is missing something. Help him/ her to find it by your description. 
B. Expressions 
 Asking for help:  Do you see my…? 
  Do you know where is my…? 
 Describing thing: The size is small/ big 
    The color is red/ blue/ yellow etc. 
    The shape is oval/ rectangular/ sphere etc.   
C. How to Play 
1. Student A: prepare one of your belongings then give it to your chair mate. The purpose is to simulate a student 
lost his/ her belonging. Look back and wait until he/ she have hid it. Your task is asking where your belonging is by 
giving description of it. 
2. Students B: you take the belonging of your chair mate. Hide it while she/ he is looking back. Your task is asking 
information about the belonging then show where it is.   
 
Cycle I: Giving Advice Activity 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
Student A 
Instruction: you are a teacher, ask how your 
students are, listen to your students and show 
sympathy when you hear a student is sick. You 
also give an advice to your students to care of 
their health. 
1. Ask how your students are 
- How are you today? 
2. Show sympathy when you hear a student is 
sick 
- I’m sorry to hear that. 
3. Give an advice to your students to take 
care of their health 
- You must take care of your health. 
 
Student B 
Instruction: you respond to the teacher’s 
question by telling that you are fine, lead your 
friends to pray, and explain that you do not 
know why one of your friends is absent. 
1. Explain to your teacher that you are fine 
- I’m very well, thank you 
2. Lead your friends to pray 
- Attention! Let’s pray. Amen 
3. Answer that you do not know why one of 
your friends is absent today 
- I’m sorry, I don’t know Sir 
 
Student C 
Instruction: you respond to the teacher’s 
question by telling that you are fine, answer 
that you know why one of your friends is 
sick, and explain it to your teacher. 
1. Tell your teacher that you are fine 
- I’m fine,  thank you 
2. Tell your teacher that you know why 
one of the students is absent 
- Yes, I know Sir 
3. Explain the reason why one of your 
friends is absent 
- She is Siti. She was sick. Yesterday 
she bought unhealthy food at the 
road side Her mother told me that 
she got a stomachache. Then she 
saw a doctor. After that the doctor 
asked her to take the medicine and 
get a rest for a day. 
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Cycle II: At the Classroom 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Narrator 
 
Instruction: read the text below! 
 
Someone finally arrived to the classroom. It 
was crowded and the English teacher was 
present. He was curious to ask because it 
was the second time. 
 
Someone 
 
Instruction: you come late to the classroom. 
You ask the teacher whether or not you are 
allowed to enter the classroom, thank him for 
allowing you to enter the class, and tell him the 
reason why you came late. 
1. Ask your teacher to enter the classroom 
- Excuse me Sir, could I enter the 
classroom? 
- Excuse me Sir, may I enter the 
classroom? 
- Do you mind if I enter the classroom, Sir? 
2. Thank your teacher 
- Thank you very much 
- Thank you 
- Many thanks 
- Thanks a lot 
3. Explain your reason why you you came late 
- My mother is sick. So, I cleaned my 
house and prepared for breakfast in the 
morning 
- I got up late. Last night I watched TV 
until mid night. 
- There was a traffic jam. So I could not 
came on time. 
- I missed the bus.  
Teacher 
 
Instruction: you allow the student who came 
late to enter the classroom, respond to his/ 
her thanks, and ask the reason why he/ she 
came late to the school. 
1. Allow your student who came late to 
enter the classroom 
- Yes, please come in 
- Yes, certainly 
- Of course, you could/ may 
- Surely 
2. Respond your student who thanked you 
- You ‘re welcome 
- Please don’t mention it 
- My pleasure 
- Not at all 
3. You ask your student why he/ she came 
late 
- What happened to you? 
- What’s the matter? 
- What’s the problem? 
- Could you tell me the reason please? 
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Post-test: I Didn’t Bring My Homework 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Narrator 
 
Instruction: read the text below! 
 
One day a teacher checked students’ 
homework. One student didn’t bring his 
homework. The teacher asked him to do 
it in front of the classroom. The student 
made mistakes. The teacher invited 
other students to correct him. A student 
agreed to give correction. 
Teacher 
 
Instruction: You check your students’ 
homework. One of the students didn’t bring 
it. You ask his/ her reason, give him/ her 
advice, and ask him/ her to do the 
homework. The homework is to tell your 
friends about activity during the holiday. 
When he/ she made mistakes, you ask other 
students to help him/ her. 
1. Check the students’ homework 
- Let me check your homework 
- Did you finish your homework? 
2. Ask for an explanation why he/ she didn’t 
bring his/ her homework. 
- What’s the matter? 
- What’s the problem? 
3. Give an advice to your student 
- You should bring your homework 
- Don’t forget to bring your 
homework next time. 
4. Ask the student to do the to do the 
homework 
- Please explain your activity during 
the holiday to your friends 
5. Invite other students to give correction 
- Could anyone help your friend? 
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Student A 
 
Instruction: you didn’t bring your homework. 
You admit it to your teacher and explain your 
reason. The homework is to tell your friends 
about activity during the holiday. 
1. Admit to your teacher that you didn’t 
bring your homework 
- I’m sorry Sir, I didn’t bring my 
homework 
- I’m sorry, I forgot to bring it. 
2. Explain the reason why you didn’t bring 
your homework 
- Last night I played computer games 
until midnight, so I overslept. 
- Last night I overslept because I 
watched football match until 
midnight. 
3. Explain your activity during holiday 
with some grammatical mistakes on it. 
- Last Monday, My family and I go to 
Gembiraloka. We go there by car. 
At that place we see many wild 
animals. My litter brother is scared 
because a tiger roar. My father try 
to calm him. He explains that we 
are safe. 
Student B 
 
Instruction: you accept your teacher’s 
invitation to help your friend. You correct 
your friend’s mistakes. 
1. You accept your teacher invitation 
- I can help my friend Sir. 
- I can give correction Sir. 
2. You correct your friend’s grammatical 
mistakes 
- You should use past tense. Let 
me correct it for you. Last 
Monday, My family and I went 
to Gembiraloka. We went there 
by car. At that place we saw 
many wild animals. My litter 
brother was scared because a 
tiger roared. My father tried to 
calm him. He explained that we 
were safe. 
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INTERVIEW GUIDELINES 
A.  Before Implementation  
 1. For the Teacher 
 Blueprint 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching and Learning 
Process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1) Pendekatan apa yang Ibu terapkan 
dalam mengajar Bahasa Inggris di 
kelas? 
2) Materi apa saja yang telah Ibu 
ajarkan? 
3) Teknik dan activities apa yang Ibu 
terapkan dalam pembelajaran di 
kelas? 
4) Media apa yang Ibu gunakan dalam 
mengajarkan speaking? 
5) Kesulitan apa yang Ibu temui dalam 
mengajar speaking siswa kelas VII B? 
6) Bagaimana Ibu mengatasi kesulitan 
pengajaran speaking di kelas? 
7) Apa saran Ibu agar saya sebagai 
peneliti berhasil dalam mengajar 
speaking di kelas VIIIB? 
b. 
 
 
 
 
 
 
 
Students’ problems in 
speaking 
 
 
 
 
 
 
1) Bagaimana kemampuan siswa dalam 
speaking performance?  
2) Menurut Ibu, kesulitan apa yang 
dialami siswa dalam pembelajaran 
speaking? 
3) Menurut Ibu, apa penyebab kesulitan 
siswa tersebut? 
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 4) Bagaimana Ibu mengatasi kesulitan 
yang dialami siswa? 
c. 
 
 
 
 
 
The use of role play in 
teaching speaking 
 
1) Bagaimana pendapat Ibu mengenai 
penggunaan role play dalam 
pengajaran bahasa Inggris? 
2) Apakah Ibu menggunakannya dalam 
pengajaran sehari- hari di kelas? 
3) Menurut Ibu, bagaimana cara 
pengajaran dengan role play yang 
efektif meningkatkan speaking skills 
peserta didik? 
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2. For the Students 
Blueprint 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching and Learning 
Process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1) Apakah kalian menyukai pelajaran 
bahasa Inggris? 
2) Apakah kalian memperhatikan 
pengajaran guru? 
3) Apakah kalian mengerjakan dengan 
baik keseluruhan tugas yang diberikan 
guru? 
4) Bagaimana pendapat kalian mengenai 
cara mengajar speaking guru bahasa 
Inggris tadi? 
5) Materi  yang kalian dapatkan dari 
pelajaran tadi? 
6) Apakah penjelasan dari guru bisa 
kalian pahami dengan baik? 
7) Bagaimana pendapat kalian tentang 
media pembelajaran  speaking yang 
telah digunakan oleh guru? 
8) Materi speaking  apa yang menurut 
kalian masih sulit dipelajari? 
b. 
 
 
 
 
 
 
 
Students’ problem in 
speaking 
 
 
 
 
 
 
1) Kesulitan apa yang kalian alami 
ketika belajar speaking? 
2) Mengapa kalian mengalami kesulitan 
tersebut? 
3) Usaha apa yang kalian lakukan untuk 
mengatasi kesulitan tersebut? 
4) Apakah guru memberikan kesempatan 
yang cukup untuk berlatih speaking? 
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5) Apakah guru memberikan model 
penggunaan speaking expression 
melalui video atau rekaman dari 
penutur asli dalam pengajarannya?  
c. Role play 
 
 
 
 
 
 
 
1) Apa yang kalian ketahui tentang role 
play? 
2) Apakah kalian pernah mempraktekan 
role play? 
3) Menurut kalian apakah role play 
membantu dalam belajar speaking? 
4) Bagaimana pengajaran role play yang 
menyenangkan bagi kalian? 
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B. After Implementation 
1. For the Teacher 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching and learning 
process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1) Bagaimana pendapat Ibu tentang 
pengajaran bahasa Inggris saya secara 
umum? 
2) Bagaimana menurut Ibu mengenai 
pengajaran speaking saya? 
3) Menurut Ibu, apakah materi yang saya 
berikan dapat dipahami siswa dengan 
baik? 
4) Dari pengamatan Ibu hal apa yang 
perlu ditingkatkan dari pengajaran 
saya? 
5) Menurut pengamatan Ibu, bagaiman 
perkembangan kemampuan speaking 
skill siswa? 
6) Apa saran Ibu agar pengajaran saya 
lebih baik? 
b. 
 
 
 
 
 
 
 
Students’ speaking 
performance 
 
 
 
 
 
 
1) Bagaimana speaking performance 
siswa setelah saya mengajar Bu? 
2) Pada aspek apa peningkatan speaking 
skills siswa terlihat? 
3) Pada aspek apa dari speaking skills 
siswa yang masih kurang? 
4) Apa saran Ibu agar speaking skill 
siswa dapat lebih ditingkatkan? 
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c.  
 
 
 
 
 
 
 
 
Role play 1) Bagaimana pendapat ibu mengenai 
role play yang telah saya terapkan 
dalam pengajaran? 
2) Bagaimana respon siswa ketika saya 
menerapkan role play Bu? 
3) Bagian apa yang perlu saya 
tingkatkan dalam pengajaran 
menggunakan role play Bu? 
4) Apakah saran Ibu agar role play yang 
saya implementasikan dapat lebih 
baik? 
 
2. For the Students 
Blueprint 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
Teaching and learning 
process 
1) Bagaimana menurut Adik mengenai 
pengajaran bahasa Inggris saya? 
2) Bagaimana menurut adik pengajaran 
speaking saya? 
3) Apakah Adik dapat menangkap semua 
materi yang saya berikan? 
4) Apakah media pembelajaran yang 
saya buat sudah membantu Adik 
dalam belajar bahasa Inggris? 
5) Apakah kegiatan dalam pengajaran 
saya sudah menarik bagi Adik?  
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b. 
 
Students’ speaking 
performance 
1) Menurut Adik, apakah terjadi 
peningkatan kemampuan speaking 
setelah saya ajar? 
2) Di bagian apa terjadi peningkatan 
kemampuan speaking tersebut? 
3) Kesulitan apa yang masih Adik temui 
dalam belajar speaking? 
4) Apa saran Adik agar kesulitan itu 
dapat diatasi? 
c. 
 
 
Role play 1) Bagaimana pengajaran role play yang 
telah saya laksanakan? 
2) Apakah role play membantu Adik 
dalam meningkatkan kemampuan 
speaking? 
3) Menurut pendapat Adik, mengapa 
role play dapat meningkatkan 
kemampuan spiking skill? 
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PHOTOGRAPHS 
 
 
 
 
 
 
 
 
 
 Picture 1: The Researcher Opened the Lesson 
 
 
 
 
 
 
 
 
 
 Picture 2: The Students Studied the Role Play Cards 
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 Picture 3: The Students Practiced the Role Play 
 
 Picture 4: The Student Performed the Role Play 
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IMPOVING SPEAKING SKILLS THROUGH USING STRUCTURED 
ROLE PLAY OF GRADE VIIIB STUDENTS AT SMP NEGERI 1 
PIYUNGAN IN THE ACADEMIC YEAR OF 2014/ 2015 
 
 
By  
Muhammad Agung Buono 
09202244015 
 
 
ABSTRACT 
 
The  objective  of this  research  was  to  improve  Grade  VIIIB  students’ 
speaking skills by using structured role play technique at SMPN 1 Piyungan. 
It was an action  research  study  which  consisted  of  two  cycles.  The 
researcher worked collaboratively with the English teacher, the students, and the 
collaborators.  The subjects  of  the  research  were  students  of  VIIIB at SMPN  
1 Piyungan in the academic  year of 2014/2015. The data collected were 
qualitative and quantitative.  The qualitative data  were  collected  by  observing 
the  teaching  and learning process, and interviewing the students, the teacher and 
the collaborators. The data were in the form of field notes, interview transcripts, 
and photographs. The quantitative data were  collected  through  assessing  the 
students’  speaking  performance  in the form of speaking tests. In analyzing the 
data, the researcher used two methods, the qualitative method and the quantitative 
method. 
The results of this research showed that the use of structured role play 
technique with some appropriate activities was successful to improve the students’ 
speaking skills. Based on the qualitative data sources, structured role play made 
the lesson more interesting. Furthermore, the students had adequate chances to 
speak and got an improvement in speaking skills. In addition, they had more 
courage to speak. Based on  the  quantitative  data,  the  students’  mean  scores  
improved from 8.65 in the pre-test to 17.23 in the post-test. The normalized gain 
score from the pre-test to the post-test was 0.52 which was categorized as medium 
improvement.  
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Problem 
English is a compulsory subject mandated by the government based on 
2013 curriculum for reasonable considerations. It is an international language 
that makes people from all over the world able to communicate and share their 
ideas in the United Nations to make a better world. There are many textbooks 
written in English that are useful for advancement of science and technology in 
our society.  
Speaking is one of the four skills in English language teaching 
according to Brown (2007: 284 ). Those skills are listening, reading, speaking 
and writing. Speaking is a productive skill that is unavoidable for everyday 
communication. Blundell (1992: v) states that people speak with a certain 
purpose in mind. Speaking enables people to share  their opinions, 
feelings, ideas and information, to show symphaty and condolences, to ask for 
something, and many other functions. 
Role play is a technique to teach speaking with many benefits. 
According to Anderson (2006: vi), those benefits are: role play provides 
spoken language practices which are vital for language learning, it gives 
opportunities for students to use language in real world settings, it leaves 
students’ inhibitions and worries because the structured role play allows them 
to be other persons, and it involves an element of play that is enjoyable for 
language learning. In addition, Claxton (2008: 103) states that role play 
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promotes critical thinking and creativity, encourages students to take risk with 
a new language, and helps developing corporative skills in a safe setting. Kurt 
(2003: 41) uses term “structured” in contrast to regular structured role play 
which students are given a set of instructions, asked to imagine themselves in 
certain roles, come up with appropriate language and perform immediately. 
Structured role play is different in that it provides students with language 
scaffolding and time to prepare.   
In Indonesia English is commonly taught from junior high schools. 
SMPN 1 Piyungan is one of junior high schools in Yogyakarta that taught 
English. In speaking performances, students of VIIIB Class of SMPN 1 
Piyungan had relatively low speaking skills compared to other classes 
according to an English teacher of this school. Regarding this matter, the 
researcher conducted observation to the VIIIB class in the academic year of 
2014/ 2015 to determine problems in students’ speaking skills. Based on the 
observation and an interview with the English teacher, the researcher found 
some problems. Those problems were related to teaching and learning process, 
and students’ speaking performance. Examples of those problems were lack of 
students’ involvement and language exposures in speaking activities, and 
limited chances for speaking practices. 
Concerning students’ problem in speaking skills, the researcher tried to 
solve those problems. Regarding the benefits of using structured role play and 
students’ problems in speaking, the researcher and the English teacher agreed 
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to use structured role play to improve the students’ speaking skills of Grade 
VIII B students at SMP N 1 Piyungan in the academic year of 2014/ 2015. 
 
B. Identification of the Problems 
Based on observation at VIII B class of SMPN 1 Piyungan in the 
academic year of 2014/ 2015 the researcher identified problems related to the 
students’ low speaking skills. Those problems are described on the paragraphs 
below. 
Firstly, it is related to the method used by the teacher to teach speaking. 
The method as suggested by 2013 curriculum must support discovery learning 
which teachers should not directly give answers to students’ questions. 
Students must discover the answers by using avaible learning recources. 
However, based on the observation the researcher found that the English 
teacher used grammar translation method which did not encourage the students 
to discover their answers. Instead, she answered directly to students’ questions 
which usually about Indonesian translations of difficult words.  Prator and 
Celce-Murcia in Brown (2007:19) states that the grammar translation method 
mostly uses students’ mother tongue in English teaching and learning 
processes. The class was exposed using Indonesian or Javanese with little use 
of English. It was reasonable because using students’ mother tangue could 
make the teaching processes easier since English is a foreign language in 
Indonesia, but exposure of English was important to make students familiar 
with it. In addition, grammar was taught explicitly in a long explanation. It 
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made the students bored. Furthermore, the English teacher provided texts 
which were intended to explain grammar with inadequate explanations of their 
context. Students found it hard to understand the texts. Another problem was 
the students mostly had to do learning activities individually which gave them 
fewer chances to develop their communication strategies with their friends.  
Secondly, the problems related to the students. They got difficulty to 
speak English fluently. Some of them said that the most difficult part in 
speaking was to find idea about what to speak since the teacher directly asked 
questions without any example or clue how to answer those questions. In 
addition, their proficiency levels were diverse because some students had good 
command of English and others did not have it. Moreover, only some students 
were accustomed to listening and speaking activities. However, other students 
rarely listened conversation in English and they were shy to speak. 
Consequently, not all students took part in speaking activities. Some students 
even talked very little in English. In general, the students only answered the 
questions when the teacher asked them. Lastly, the students had to do activities 
individually in most cases that gave few chances to them to develop their 
communication strategies with their friends. 
Thirdly, the problems related to teaching media. The teacher used only 
two media. They were the teacher’s own writing on a white board and an 
English textbook. The teacher wrote learning materials and the students wrote 
them down on their notebook. Sometimes the teacher drew pictures to 
elaborate her explanations. Usually the teacher wrote questions and asked the 
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students to answer those questions on the white board. Then the students 
copied everything on the white board to their notebook. It took time and made 
the students bored. Moreover, some students testified that not all of them 
understood what they wrote as only a few of them got chances to answer 
teacher’s questions and the allocated time to understand them was short.  
The problems related to teaching media were also found on how the 
teacher used the English textbook. The teacher asked some of the students to 
answer questions from the textbook orally. It seemed to encourage the students 
to speak spontaneously, but they could not review what they learned as the 
teacher did not write correct answers. Some students who tried to write down 
the correct answers got difficulty because time given was short and the teacher 
did not check their spellings. Media used to introduce new vocabularies was 
less interesting. The teacher did not prepare slide shows or posters that would 
be helpful to students. Instead of showing the posters, she only referred to 
small pictures on the English textbook and she explained orally some difficult 
words related to them. Students had to find other difficult words by themselves. 
It was a problem because the availability of dictionaries was inadequate. Only 
a few students brought dictionaries. Futhermore, the time needed to finish 
reading activities on the textbook was too long. The students had to answer 
questions by studying the materials by themselves. However, sometimes the 
teacher forgot to confirm students’ understanding.  It made the students 
confused and made them slow to do the activities. Therefore, until the time was 
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up they did not finish those reading activities. They had no chance to move on 
to speaking activities. 
 
C.  Delimitation of the Problems 
On this study in relation to the identification of the problems, the 
researcher focused on using structured role play to improve students’ speaking 
skills. It was based on a discussion with the English teacher and some reasons.  
There were some reasons why the researcher focused on structured role 
play technique. Firstly, structured role play provides students with language 
scaffolding and time to prepare. Second, it enables students to practice the real 
use of language. Third, it provides opportunity to speak based on a scenario so 
the students know exactly what they would do which could help them to 
develop fluency. Fourth, practicing structured role play gives masks to shy 
students so they would not shy to speak in English. Structured role play was 
expected to improve students’ speaking skills. 
 
D. Formulation of the Problem 
Based on delimitation of the problem, the formulation of the problem 
was “How could structured role play be implemented to improve speaking 
skills of Grade VIIIB students at SMPN 1 Piyungan in the academic year of 
2014/ 2015?” 
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E.  Objective of the Study 
According to the delimitation of the problem, the objective of the 
research was to improve speaking skills of Grade VIIIB students at SMPN 1 
Piyungan in the academic year of 2014/ 2015 by using structured role play. 
 
F.  Significance of the Study 
It was expected that there were two significances of the research. They 
were theoretical and practical significances. 
1. Theoretical Significance 
a. This research was expected to provide an important theoretical reference 
related to improving students’ speaking skills through using structured 
role play. 
b. Other researchers who would conduct similar study could use this 
research to enrich their references. 
c. For students of English Department of Yogyakarta State University, they 
could use this research as a valuable reference to an action research 
associated with improving students’ speaking skills through using 
structured role play. 
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2. Practical Significance 
a. For English teachers, this research could be implemented in their 
teaching to improve students’ speaking skills by using structured role 
play. 
b. The VIII B Grade students of SMPN 1 Piyungan would get benefits 
from using structured role play because the study was expected to 
improve their speaking skills. 
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CHAPTER II 
LITERATURE REVIEW AND CONCEPTUAL FRAMEWORK 
 
This chapter presents theories related to speaking skills, how to teach 
speaking, theories of structured role play, review of related studies, and 
conceptual framework.  
A. Literature Review 
1.  Theories of Speaking 
a. Definitions of Speaking 
There are several definitions of speaking according to 
experts. On this part, the researcher presents those definitions to 
make clear what speaking is. 
Firstly, the researcher refers the definition of speaking 
according to dictionaries. In Concise Oxford Dictionary, speaking is 
defined as the action of expressing oneself in speech or giving 
speech. Cambridge Advance Learner Dictionary defines speaking as 
to say words, to use the voice, or to have a conversation with 
someone.  
Thornbury (2005:2) emphasizes that speaking is linear or 
takes place in real time. In speech production, utterance-by-utterance 
and word-by-word are responses to whom the speaker is talking to or 
an interlocutor. Regarding this fact, speaking is spontaneous by 
nature as an utterance produced depends on the previous one. It 
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requires quick response in real time processing with limited time 
available. The longer it takes the response, the more likely to give 
rise to an ineffective communication. However, an instant response 
is perceived differently by different cultures. Some cultures consider 
it as a good thing; some others consider it as a bad thing as explained 
by Harmer (2001: 271). 
Luoma  in Richards (2008: 19) mentions some features of 
spoken discourse. They are: 
1. It is composed of idea unit (conjoined short phrase and clauses), 
2.  It can be planned (e.g., a lecture) or unplanned (e.g., a 
conversation), 
3. It employs fixed phrases, fillers, and hesitation markers, 
4. It contains slips and errors reflecting online processing, 
5.  It involves reciprocity (e.g., interaction are jointly constructed), 
6. It shows variation (e.g. between formal and casual speech), 
reflecting speaker roles, speaking purposes, and the context). 
 
In short, speaking involves speech production of utterances in 
real time with our interlocutor to perform certain purposes in real 
world. 
 
b. Elements of Speaking 
Harmer (2001:269) cites that in order to speak well a speaker 
needs to understand both elements of speaking: language features 
and mental processing. Note that the first element differs from 
speech production in language practice like drills. Those elements 
are explained below. 
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1) Language Features 
These are language features required in spoken production: 
a) Connected Speech 
Normal conversation between English native speakers 
use connected speech. Fluency in speaking marked not only 
by the ability to use individual phonemes in English (e.g. in 
we are going to the beach) but also the use of connected 
speech (e.g. in we‘re going to the beach). There are sound 
changes in connected speech. They are: assimilation, 
elision, linking, contraction, and stress patterning. Their 
definitions based on Longman Dictionary of Language 
Teaching and Applied Linguistics are: 
1. Assimilation is a speech sound change which is identical 
to another sound that follows it, e.g. in impossible and 
intolerant).  
2. Elusion is the leaving out of sounds in speech,   
3. Linking is a process in continuous speech which connects 
the final sound of one word or syllable to the initial 
sound of the next.  
4. Contraction is the reduction of a linguistic form and 
often its combination with another form.  
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5. Stress is the pronunciation of a syllable or a word with 
more respiratory energy or muscular force than other 
syllables or words in the same utterance. 
b) Expressive Devices 
To be an effective communicator, the speaker needs 
to know how to use expressive devices for an example: 
varying volume or pitch in part of an utterance to show 
additional meanings. The use of non-verbal means is also 
useful to show feelings or emotions. They are especially 
effective in face-to- face interaction. 
c) Lexis and Grammar 
Lexis is the vocabulary of a language in contrast to its 
grammar. For an example is a question of a bank teller: 
How do you like the money? For Indonesian speakers, it can 
be perceived quite differently to its original meaning. 
Certain phrases are only suitable to perform a specific 
function. Non-native English speakers cannot create new 
lexis by themselves and therefore an English teacher should 
give authentic materials to the students to learn lexis. 
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d) Negotiation Language 
Face-to-face communication is not always going 
smooth. Sometimes, one must ask for clarification to make 
sure that what one understands is right. It could happen 
because of various reasons for examples: distraction from 
the environment, lack of attention, an ambiguous utterance, 
and a demand for agreement. It is crucial to know how to 
ask for clarification.  
Negotiation language is also useful to structure oral 
communication. It helps the listener to avoid “getting lost” 
to the speech, especially in longer monologue such as 
giving presentation or storytelling.  Some examples of this 
kind of highlighting message are:  
1. What I mean is …, 
2. To begin with …, 
3. And finally …, 
4. … or, to put it another way ….   
2) Mental/ Social Processing 
Beyond linguistic aspects, an effective 
communicator also has the ability to process a flow of 
information in real time. This abilitiy consists of: 
a) Language Processing 
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Rapid language processing is essential in 
communication. This is about how the speaker is able 
to produce a meaningful utterance, which is 
comprehensible, and convey an intended purpose. 
Language processing is also related to retrieval of 
words and phrases, and processes them into 
syntactically and proportionally appropriate 
sequences. Finally, the listener understands the 
message given.  
b) Interacting with Others 
In most case, speaking involves one or more 
participants. It results in necessaries for understanding 
of how the hearer feels, good skills in listening, how 
to take turn in conversation, a technique for hesitating, 
and how to hide feelings and other important skills. In 
reality, what the speaker would say depends on the 
listener.  
c) (On-the-spot-) Information Processing 
The speaker and the listener usually demand 
relatively a fast response to any given information. 
However, this instant response is not prized by all 
cultures.  
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c. Types of Spoken Language 
Brown (2007:303) divides two types of oral language. 
They are monologue and dialogue. 
Monologue occurs when one speaker uses spoken 
language for any length of time with continuous stream of 
information to the listener. It usually goes on without 
consideration whether the hearer understands or not. The 
hearer is unable to propose negotiation language nor interrupt 
it. Some examples of this type of spoken language are: 
lecturing, storytelling, sermon, and news broadcasting. 
Monologue is divided further into two categories based on 
their discourse structure. They are planned and unplanned. 
Unplanned monologue is usually easier to comprehend 
because it has more redundancy to make the content clearer. 
Different from monologue, dialogue involves two or 
more speakers. Each speaker can use negotiation language to 
solve any possibility of misunderstanding. Dialogue is divided 
further into two categories. They are interpersonal dialogue, 
which the purpose is to maintain social relationship, and 
transactional dialogue which is intended to convey 
propositional or factual information. Remember that those 
dichotomies are not distinctive because everyday conversations 
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usually contain both elements: interpersonal and transactional 
dialogue. 
 
d. Micro- and Macro-skills of Speaking 
Brown (2007:327) proposes marco- and micro-skills of 
oral communication. The consequence is the teacher needs to 
teach whole picture of the language as well as the small details. 
It can be compared with learning archery. An archery 
instructor teaches archery students how to aim and shoot an 
arrow to its target accurately as the macroskills. He also 
teaches the students about small details such as: right posture 
of holding a bow, how to nock an arrow to its bowstring, how 
to draw a bowstring, the effect of distance and wind blowing to 
an arrow flight as the microskills. The application in teaching 
speaking is the importance of focusing on both form and 
function of language.  
1) Microskills 
As stated previously, Brown proposes micro- and 
macro-skills of oral communication. An English teacher 
should teach micro-skils to make students speak well. 
Below are the macro-skills as proposed by Brown. 
a) Produce chunks of language of different length, 
b) Orally produce differences among the English 
phonemes and allophonic variants, 
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c) Produce English stress pattern, words in stress and 
unstressed positions, rhythmic structure, and intonation 
contours, 
d) Produce reduced forms of words and phrases, 
e) Use an adequate number of lexical unit (words) in order 
to accomplish pragmatic purpose, 
f) Produces fluent speech in different rate of delivery, 
g) Monitor your own oral production and use various 
strategic devices: pauses, fillers, self-correction, and 
backtracking to enhance the clarity of the message, 
h) Use grammatical word classes (for examples: nouns, 
and verbs), system (for examples: tenses, agreement, 
and pluralization), word order, pattern, rules and 
elliptical forms, 
i) Produce speech in natural constituents- in appropriate 
phrases, pause groups, breath groups, and sentences, 
j) Express particular meaning in different grammatical 
forms. 
 
2) Macro-skills 
 To make students become a skilfull speaker, an 
English teacher also needs to teache them the macro-skills 
of speaking. Below are macro-skills of oral 
communication. 
a) Use cohesive devices in spoken discourse, 
b) Accomplish appropriate communicative functions 
according to situations, participants, and goals, 
c) Use appropriate register, implicature, pragmatic 
conventions, and other sociolinguistics features in face-
to-face conversations, 
d) Convey links and connections between events and 
communicate such relations as main idea, supporting 
idea, new information, given information, 
generalization, and exemplification, 
e) Use facial features, kinesics, body language, and other 
nonverbal cues along with verbal language to convey 
meanings, 
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f) Develop and use a battery of speaking strategies, such 
as emphasizing key words, rephrasing, providing a 
context for interpreting the meaning of words, 
appealing for help, and accurately assessing how well 
your interlocutor is understanding you. 
 
2. Teaching Speaking 
a. Principles for Teaching Speaking Skills 
Below are the principles of teaching speaking skills as 
proposed by Brown (2007: 331). 
1) Focus on both fluency and accuracy, depending on the 
teacher’ objective 
Communicative language teaching today may lead 
to speaking activities which put too much emphasis on 
fluency. However, lack attention to accuracy lead to 
fluent stream of utterances, but barely comprehensible 
because it lacks appropriate grammar and pronunciation. 
The application of focusing on both fluency and 
accuracy is found on structured role play.  
2) Provide intrinsically motivating techniques 
A teacher should try to use all motivating 
techniques to teach speaking and meet students’ need for 
status, knowledge, achieving competence and autonomy, 
all their motivations to learn English. Note that the 
teacher has to be careful not to send his students into too 
much enjoyment as in teaching there are certain 
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objectives to achieve. Frequently the students do not 
know why they must do certain activities. Tell them how 
those activities would benefit them. 
3) Encourage the use of authentic language on meaningful 
context 
It is important to use an authentic language-
learning source. It helps the students to get ready in real 
life communication since the goal of English teaching is 
to prepare them in meaningful international 
communication. Meaningful context learning would give 
students an opportunity to try language in use. They 
would be competent in communicative skills, not only 
good at learning with their teachers in a classroom. 
4) Provide appropriate feedback and correction 
In a state, which English is used as foreign 
language, feedback and correction from the teacher are 
expected. Even in a state which English is second 
language, it is still expected that the teacher give positive 
feedback. The teacher should remember to use corrective 
feedback to avoid discouragement in learning English.  
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5) Capitalize on the natural link between listening and 
speaking. 
What the speaker says, no matter how competent, 
depends on the listener as the interlocutor. In most cases, 
it is not only about giving fluent and accurate speech 
alone, but also about the ability to listen well and take 
turn in an appropriate way. Both listening and speaking 
reinforce each other. It is important to have listening 
activity in speaking activity because both naturally 
coincide. 
6) Give students oopportunity to initiate oral 
communication 
It is important for a teacher to give an adequate 
opportunity to initiate oral communication to students. 
An oral communication competence is not about the 
ability to answer or response questions alone. 
Unfortunately, a typical classroom routine is students 
only answer when they are asked to do so. To solve this 
problem, the teacher should allow the students to initiate 
a conversation, to nominate a topic, to maintain a topic, 
to check for understanding, to ask for clarification, and to 
use other important funtions in speaking. 
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7) Encourage the development of speaking strategies 
Speaking strategies can make the message clearer. 
When the students have no idea how to express 
themselves they may use speaking strategies to keep 
communication going. This concept is important even for 
beginner learners. Sometimes they do not know how to 
use such strategies. Giving a chance for students to 
develop and practice speaking strategies can help them to 
reach oral communication purposes.  Some examples of 
the strategies are: asking for clarification (What?), asking 
someone to repeat something (Huh? Excuse me?), using 
fillers to gain time to process (Uh, I mean, well), and 
using conversation maintenance cues (Uh- huh, right, 
yeah, okey, hm). 
 
b. Characteristics of Good Teachers 
Teachers play an important role in English teaching and 
learning processes. In order to be successful the teachers 
should have characteristics of good teachers. Below is a list of 
those characteristics based on Harmer (2001:1). 
1) Good teachers should make their lesson interesting 
Teachers should manage her time to prepare for the 
lesson: making slide shows, pictures, tables, choosing 
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interesting topics, design appropriate games and other 
preparation. When they teache, they can use them 
effectively and they do not make students bored. 
2) Teachers must love their job 
Teacher is a reputable job. It deals with people, but 
sometimes teachers may feel unhappy. However, they still 
put a warm and friendly face when the lesson starts.  
3) Teachers should share their personality 
At first glance, the students are curious about their 
teacher. They may wonder who she is. Nicely introducing a 
teacher personality appropriately results in better future 
relationship with the students. 
4) Good teachers have lots of knowledge 
Within reasonable way, teachers should not be afraid 
to bring their broad knowledge in the classroom so it is not 
only about the lesson. They could lead certain speaking 
activities to discuss current social topics such as how to stop 
poverty, free education for all people, and juvenile 
delinquency. 
5) Good teachers are able to balance between entertainment, 
and teaching and learning aspect 
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Students like entertainment in their teaching and 
learning process. However, too much of it may lead to a 
waste of precious time. 
6) Teachers should be approachable 
Good teachers have good relationships with their 
students. They should be approachable to make students 
feel comfortable and eager to share their difficulties related 
to the lesson. English learners, especially adult learners, 
might have problems which affect their learning progresses. 
To be approachable teachers can be useful to make sure that 
the teaching process goes smoothly. 
7) Good teachers have sympathy towards their students 
Ideal teachers not only give lesson, but also pay 
attention and respect students’ characteristics.  The ideal 
teachers give students meaningful aspirations to be great 
persons in the future. 
8) Good teachers manage the whole class members from the 
shyest student to the most talkative one 
In the classroom, it is common to find different kinds 
of students in one place. Some of them may be introverts, 
extroverts, quiet, talkative students, bright students, or slow-
learners. Teacher should be able to identify and develop an 
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approach to make the whole students take part in classroom 
activities. 
9) Teachers should be able to correct students without 
offending them 
Teachers need to be careful and tactful in the matter of 
correcting their students’ mistakes. It could weaken their 
spirit to get high achievement when the teachers correct 
their mistakes with bad judgment. The teachers should 
correct students’ mistakes in the right time and in the right 
way to avoid embarrassment.  
10) Good teachers are capable of managing indiscipline 
students 
Students who have bad behavior give bad effect to 
other students who are serious in learning. Those bad 
students would make create an uncomfortable atmosphere 
in the class. The art of managing those bad students 
successfully is a fundamental concept in teaching. 
11) Good teachers know their students well 
Class management is easier to do when the students 
believe that their teachers know them well. They would 
become inspired students if the teachers pay attention to 
them, know exactly what their mistakes are, and are 
available to assist them. 
25 
 
 
 
c. Characteristics of Good Learners 
Student are better in understanding the lesson because 
they have characteristics of good learners. They can use their 
own learning method to achieve goals of their study. Different 
cultures value different learning behavior (Harmer:2001:42). 
However, there are general characteristic of good learners 
because they share the same habit reagardless of their 
background. Below is a list of those characteristics as cited by 
Harmer (2001:10). 
1) A willingness to listen 
Good learners maximize their listening skills to 
understand the lesson. They realize that activities in 
teaching and learning process are important for them and 
they would try the best not to miss the important part. They 
do not talk to their friends about irrelevant topics outside 
the subject matter, but they really use opportunity to listen 
to the lesson. 
2) A willingness to experiment 
Learning involves using English in communication so 
good learners should not be afraid to make mistakes. They 
can learn from their mistakes and understand how to cope 
with them with the aid of the teachers. Successful learners 
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are not always to be extroverts, but having a willingness to 
use language is crucial, 
3) A willingness to ask question 
Creative students ask appropriate questions in an 
appropriate way. Some teachers may really get irritated by 
difficult and irrelevant questions, but in common they 
welcome the students to ask questions. It is a matter of how 
to ask questions in an appropriate way because the ability to 
ask questions is part of successful learning development.  
4) A willingness to think about how to learn 
Good students try their best to invent their best 
methods to learn. They may create their own summaries, 
highlight their course books, or create mind mappings. They 
realize that they need knowledge. 
5) A willingness to accept correction 
Students usually demand a positive feedback to help 
them learn. They would follow the correction accordingly 
and try to be better. It only happens when the teachers are 
wise to give correction to the students, and the teachers do 
not behave like judges to criminals. Constructive criticism 
is more important than exposing students’ mistakes. It is 
strongly recomended that the teachers praise successful 
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students and offer guidance for unsuccessful ones. Students 
would realize that the correction is beneficial to them. 
 
d. Types of Classroom Speaking Performance 
The speaking performance is similar to listening. Below 
are the types of classroom speaking performance (Brown: 
2007: 327-330): 
1) Imitative 
On this type of classroom speaking 
performance, learners imitate sound produced by a 
model of a native speaker. The focus is to pinpoint 
particular elements of language forms that help the 
learners to cope with phonological or grammatical 
difficulty. Immitative speaking performance gives 
learners an opportunity to learn certain difficulties in 
linguistic aspects. It is a legitimate form of a 
communicative language teaching to “loosen the 
tongue”.  
2) Intensive 
In intensive speaking, the learners perform any 
speaking performance, which is specially designed to 
deal with phonological or grammatical aspect of 
language. 
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3) Responsive 
It is in the form of short replies from both 
student- and teacher-initiated questions. In responsive 
speaking, it is necessary to provide meaningful and 
authentic replies to equip students for further type of 
speaking performance, 
4) Transactional (Dialogue) 
The purpose of transactional dialogue is to 
exchange information. It is an extension form of 
responsive speaking performance and it may contain 
more negotiative nature. 
5) Interpersonal (Dialogue) 
The purpose of interpersonal dialogue is more to 
maintain social relationship than to exchange 
information. It can be harder to comprehend by the 
learner since it contains real factors in real 
communication between people. Some examples of 
those factors are:  casual register, colloquial language, 
emotionally charged language, slang, and ellipsis. 
Learners need to know them before fully understand 
this type of speaking performance. 
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6) Extensive (Monologue) 
The register of this type is more formal and 
deliberative. It is only suitable for intermediate or 
advanced level students. It can be in the form of giving 
presentation, storytelling, or news broadcasting. 
 
e. Concept of the Scientific Approach on the 2013 
Curriculum 
According to Ministry of Education and Culture, 
Kementrian Pendidikan dan Kebudayaan in Indonesian, a 
teaching and learning process based on a scientific approach is 
more effective than a traditional teaching and learning proces. 
It is based on two consideration. The first consideration are 
information retention from the teacher is only 10% after 15 
minutes, and the students only get 25 % of contextual 
understanding in a traditional teaching and learning process. 
The second consideration are information retention from the 
teacher is 90% after two days, and the students get 50%- 70% 
of contextual understanding in a teaching and learning process 
based on the  scientific approach. 
The 2013 curriculum empazises on modern pedagogic 
dimensions of teaching and learning process which based on 
the scientific approach. Peraturan Kementrian Pendidikan dan 
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Kebudayaan Number 65 in the Year of 2013 about Process 
Standard states that there are six stages in the scientific 
approach. They are observing, questioning, experimenting, 
associating, communicating, and creating. Below are their 
descriptions according to Peraturan Kementrian Pendidikan 
dan Kebudayaan Number 65 in the Year of 2013. 
The first stage in the scientific appoach is observing. 
On this stage, the students use their senses to observe pictures, 
videos, texts, or other learning materials related to the lesson. 
Students can make notes based on their observation and 
prepare questions that would be used to the next stage.  
The second stage is questioning. Students ask questions 
based on their observation. Students could discuss about 
information which they did not understand or clarify their 
understanding to the teacher.  
The third stage is experimenting. The students collect 
data from sources by using interviews or questioners. 
The fourth stage is associating. The students analyze 
information they collected, categorize it, and associate it to 
find patterns and conclusions.  
The fifth stage is communicating. The students must 
communicate their findings after they finish the previous 
stages. It could be done in many ways, for examples: 
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informally communicating with colleges, making presentation, 
and writing a report. 
The last stage is creating. Students create product based 
on what they get from lesson in this stage. The products are 
varied. It can be in a form of creating dialogues in structured 
role play, or a model of mountain eruption. The creating stage 
encourages students to use their creativity which is important 
in 2013 curriculum.  
f. Teaching Speaking in Junior High School 
English is a compulsory subject on Junior High School. It 
is taught from Grade VII to Grade IX. The material is based on 
Kurikulum 2013 by Kementerian Pendidikan dan Kebudayaan. It 
is categorized into KI (Kompetensi Inti) or Core Competencies 
and KD (Kompetensi Dasar) or Basic Competencies. Core 
Competencies play role as organizing elements for Basic 
Competences. The latter competencies are the content of the 
subject derived from Core Competencies which consist of 
attitude, knowledge, and skills.  
 Although the 2013 curriculum integrates four skills in 
English as opposed to the 2006 curriculum, the researcher was 
still able to assess the speaking element. Below are the Core and 
Basic Competencies implemented on this study. 
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Table 1: Core Competencies and Basic Competencies in 
Grade VIII of Junior High School Semester Two 
 
Core Competencies Basic Competencies 
1. Appreciating and 
comprehending students’ 
own religious teaching, 
2. Appreciating and 
comprehending honesty, 
discipline, responsibility, 
care (tolerant, mutual 
cooperation), good manner, 
and confidence in effective 
interaction with social and 
natural environment on the 
students’ scope, 
3. Understanding and applying 
knowledge (factual, 
conceptual, and procedural) 
based on curiosity of 
science, technology, arts, 
and culture related to 
phenomena and visible 
events, 
4. Processing, presenting, and 
understanding in concrete 
domain (writing, reading, 
counting, drawing and 
composing) based on what 
were taught at school and 
other resources which have 
the same theoretical 
perspective. 
3.12. Understanding purpose, 
text structure, and 
language features of 
very short and simple 
spoken recount text 
about experiences, 
activities, and events, 
4.14. Understanding meaning 
on very short and simple 
spoken and written 
recount text. 
 
The ages of students enrolling Junior High School usually 
range from 12 to 15 years old. Harmer (2001) defines the ages as 
adolescence. He stated that one of key issues among adolescents 
is the search of individual identity. Identity has to be forged 
among classmates. Peer approval from their friends is regarded as 
more important than attention from the teacher. Students must be 
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encouraged to respond to texts and situations with their own 
thought and experience, rather than just doing a question and 
answer activity. The teacher should give students tasks that they 
are able to do, and avoid tasks that might humiliate them. 
Structured role play could be designed to put into consideration 
all crucial matters in teaching English to adolescents. 
 
f. Assessing Speaking 
Thornbury (2005:124-124) explains that a test can be 
conducted at both: the beginning and the end of a language 
course and at various time during the course. The aims of the test 
might be to measure the progress during the course or the 
students’ achievement in the end of it. 
An assessment without spoken components is inadequate to 
measure students’ language proficiency in speaking. The 
assessment of speaking can be done by an interview which 
includes different oral tasks. It is rather difficult to assess 
speaking skills since the assessment is done by interviewing 
students’ performance individually. It is different from a written 
test that is easier to manage. Different tests of speaking may also 
provide very different criteria compared to test of writing or 
grammar.  
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Despite its difficulty to assessing speaking, Thornbury 
(2005:125) mentions five most common spoken tests. They are: 
1) Interviews, 
2) Live monologues, 
3) Recorded monologues, 
4) Role plays, 
5) Collaborative tasks and discussions. 
 
After understanding types of spoken tests, there is a 
question related to assessing criteria. The tests administer needs 
to determine the assessment criteria in order to assess speaking. 
The assessment criteria based on Cambridge Certificate in 
English Language Speaking Skills (CELS) Test of Speaking in 
Thornbury (2005: 127) are: 
1) Grammar and vocabulary, 
2) Discourse management, 
3) Pronunciation, 
4) Interactive communication. 
 
 On this study, the researcher used analytical rating scale for 
speaking performance adapted from Nakatsuhara (2007: 102).  
Table 2 : Analytical Rating Scale For Speaking Performance  
 
Pronunciation & intonation 
5 Mostly  speaks  with  appropriate  word-stress/rhythm.  All  
individual  sounds  are unambiguous and sufficiently well 
articulated for easy understanding. Only occasionally,  
there may be some Javanese-influenced sounds. 
4  Javanese  language  interference  of  prosodic  features  and  
individual sounds  are noticeable.  However,  constant  attempts  
at  assimilation/elision  and  to  use  appropriate rhythm make 
utterances reasonably easy to understand.  
3 Javanese  interference  in  prosodic  features  and  individual  
sounds  is  marked.  Some attempts at assimilation/elision and to 
use appropriate rhythm are shown. Occasionally puts some 
strain on the listener, but does not really impede understanding.  
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2 Speaks  with  somewhat  Javanese -like  pronunciation/rhythm  
with  minimal assimilation/elision.  Frequently  puts  some  
strain  on  the  listener,  and  occasionally impedes 
understanding.  
1 Speaks  very  frequently  with  mispronunciations  and  with  
Javanese- like pronunciation/rhythm  (without  any  
assimilation/elision),  which  nearly  always  impedes 
understanding.  
0  Gross  errors  and  a  very  heavy  Javanese- like 
pronunciation/rhythm  make understanding impossible. 
Grammar 
5 Uses a wide range of structures (e.g. simple, compound and 
complex sentences with different tenses) to deal with most 
everyday topics and to expressopinions. There are no obtrusive 
inaccuracies.  
4 Most basic structures (e.g. phrases, simple/ compound 
sentences) are sound. There are some  inaccuracies,  which  
however  do  not  impede  meanings,  when  complex structures  
are attempted (e.g. complex sentence).  
3  Basic  structures  (e.g.  phrases,  simple/  compound  
sentences)  are  occasionally inaccurate.  Has  just  enough  
grammar  to  manage  to  get  meaning  across  in  everyday  
topics.  More  complex  structures  (e.g.  complex  sentence)  are  
not  attempted  or  not intelligible.  
2 Basic structures (e.g. phrases, simple/ compound sentence) are 
frequently inaccurate. Occasionally impedes communication. 
They do not have enough grammar to get meaning across in 
everyday-topics.  
1 Grammar  is  almost  entirely  inaccurate  except  for  some  
stock  phrases,  which  nearly always impedes communication. 
 0 No awareness of basic grammatical functions. 
Vocabulary 
5 Uses appropriate, sufficient range of vocabulary  that  allows 
for  flexibility in dealing with  most  everyday-topics  by  
conveying  information  and  expressing  opinions.   
4 Generally,  uses  adequate  range  of  vocabulary  to  manage  
most  everyday  topics, although experiences difficulty when 
required to expand on topics. 
3 Choice  of  words  is  occasionally  inaccurate  in  everyday-
topics.  Limitation  of vocabulary  may  prevent  discussion  at  
some  stages  of  the  interaction  (as  he/she  cannot express  
opinions  properly),  but  does  not  really  impede  
communication.   
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2 Choice of words is frequently inaccurate, and the vocabulary 
range is not adequate to deal with everyday-topics. Lack of 
vocabulary occasionally impedes communication.  
1  Shows  only  simplest  words  and  phrases.  Lack  of  
vocabulary  makes  even  basic communication difficult.  
0 Vocabulary  is  inadequate  for  even  the  simplest  
conversation.   
Fluency 
5  Has comfortable, nearly natural speed in most everyday 
contexts. There may be some natural hesitation while searching 
for language.  
4  Hesitation while searching for language may  be noticeable 
and speech may be slow, which, however, does not demand 
unreasonable patience of the listener.  
3 Speech  is  slow  and  hesitant  (e.g.  with  some  unevenness  
and  long  pauses  caused  by rephrasing and searching for 
language).  It occasionally demands unreasonable patience  
of the listener, but does not really impede communication.  
2  Speech is very slow and hesitant. It frequently demands 
unreasonable patience of the listener and occasionally impedes 
communication.  
1 Speech is very slow and disconnected. Almost impossible to 
follow, except for short or routine phrases.  
0 Speech is so halting and fragmentary that conversation is 
impossible. 
Interactive Communication 
5 Almost wholly effective at communicating both actively and 
receptively in everyday contexts.  Fully sensitive  to  turn-taking  
system.  Contributes  to  collaborative  topic development and 
maintenance by asking others to express/expand their opinions 
and by negotiating meanings both verbally and non-verbally 
(e.g. ask for clarification, indicate understanding,  establish  
common  ground,  correct  others’  utterance  and  respond  to 
requests for clarification).  
4 Communicates  effectively  by  appropriately  participating  in  
turn-taking.  Responds, comments (e.g.  agree/disagree), asks  
questions,  negotiates  meanings  verbally  and non-verbally and 
develops the interaction in some but not all the occasions.  
3  Communicates adequately in most everyday contexts, but 
could be rather passive with responding and commenting. Asks 
for clarification (repetition, paraphrasing) verbally or non-
verbally, although occasionally it may be unsuccessful. Not 
effective enough to contribute to develop the interaction.  
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2  Interaction  is  ineffective  because  it  is  too  passive  (talks  
only  if  required),  it  lacks coherence or it is monologue only. 
May show some (verbal or non-verbal) attempts to ask for 
repetition or paraphrasing, which are frequently unsuccessful. 
 1  Gives simple responses only when required, but is unable to 
maintain or  develop the interaction.  May  show  a  few  
attempts  (mostly  non-verbally)  to  ask  for  repetition  or  
paraphrasing, which are nearly always unsuccessful.  
0  No  awareness  of  other  speakers.  Understanding  and  
communication  is  impossible. Neither verbal nor non-verbal 
attempt to ask for repetition or paraphrasing. 
 
 
3. Structured Role Play 
a. The Nature of Structured Role Play 
Ladousse (1987:5) prefers the definition of role play by 
analyzing the word. “Role” means when students assume 
themselves as having certain role in a specific situation. “Play” 
means they take the roles in a relatively safe environment which 
allowe them to be as playful as possible. Students are used to 
perform structured role play as heroes, princesses, animals, 
doctors, nurses, soldiers in various plays such as Malin 
Kundang, Cinderella, Pangeran Diponegoro, and Si Kancil. By 
doing role play, the students feel they are truly the persons want 
to be and play their roles as realistic as possible. Even they can 
manage their own costumes, properties, acting, voices, or 
expressions as realistic as possible. The teacher may wonder if 
they could manage the role plat since it has play part which the 
students, especially young learners like. 
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Structured role play is a kind of role play. Weaver (2003: 
41) prefers the definition of structured role play in contrast to 
regular role play. In regular role play, students are given a set of 
instructions, come up with appropriate language, and perform 
immediately. Structured role play is different in that it provides 
students with language scaffolding and time to prepare.  
Astuti (2014:25) suggests writing situation cards when 
implementing structure role play. An example of a situation card 
can be seen below. 
Instructions: you are making an appointment with your 
professor. You have to do this through the college secretary. 
1. Greet the secretary, 
2. Explain that you want to meet with your professor, 
3. State why you want to meet (to discuss course content, to 
explain an absence, to ask about your exam grade), 
4. List your avaible times, 
5. Ask the secretary when the professor is avaible, 
6. Ask if secretary need any other information, 
7. Thank the secretary for her time. 
 
b. The Advantages of Using Structured role play 
There are many advantages of using structured role play 
including many opportunities to meet language-focus or 
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massage-oriented goals. Below are the advantages of using 
structured role play according to Weaver (2014: 25) 
1) It gives the students time they need to think of their roles and 
be creative with the language they are being asked to use. 
2) During the preparation phrase, students help each other and 
have opportunity to ask teacher specific questionts about their 
work in progress 
3) It allows students to use language functions, small talk 
expressions, gestures and grammatical structures they have 
previously learned in class. 
 
c. Teaching English Using Structured role play 
There are some points to consider when using structured role 
play in teaching English. According to Anderson (2006: vi-vii), 
those points are: 
1) The lead- in 
A teacher should make sure that the students completely 
understand the description of how to play the structured role 
play as well as their roles. If the students seem to be confused, 
the teacher should explain clearly the structured role play again 
and explain vocabularies which are used on it. 
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2) Demonstration 
It is important to show the students how the structured role 
play works. It is strongly recommended to a teacher who teaches 
students with low speaking skills. By showing demonstration, 
the students can learn important part of the structured role play 
such as fluency, intonation, interactive communication, and 
acting. It also provides students with a real live listening 
activity. The teacher may use authentic material from videos 
demonstrating conversation in English or ask some bright 
students to demonstrate a model of structured role play with her. 
3) Classroom dynamics 
Set the chairs and the tables according to a chosen activity 
when it is necessary to make students feel that they are in a real 
situation. The teacher should ask the students to stand up if they 
act as people asking for direction on the street, or sit on chairs 
when they act as people ordering food at a restaurant. Make sure 
that the students are comfortable and face each other in a natural 
way. 
4) Starting the structured role play 
A starting point in the structured role play is crucial to 
make it really works. When the setting is at the post office, it is 
a good idea to ask some students to form a queue. The teacher 
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could ask students to go out and reenter the classroom as if it is 
in a real situation. 
5) Props and mime 
Props and mime are useful to make the structured role play 
more interesting. Using name cards for a business setting, 
laminated menus as if it is in a restaurant, or some interesting 
toys as if it is at a toys store could encourage students to use 
more body language. If it is rather hard to prepare the props such 
as at the airport, make sure that the demonstration of structured 
role play contains rich mime (e.g. stand still a while to indicate 
entering the portal). 
6) Acting 
Remember that some students might have difficulties to 
cope with the conversations in structured role play. So, the 
teacher should not expect very good acting from students with 
low speaking skills. However, if the teacher teaches advanced 
students, she could encourage them to use facial expressions, 
emotions and body languages in their acting. 
7) Intonation 
Structured role play gives good opportunity for drilling 
certain target language before it starts. Short and meaningful 
demonstration would help the students to use appropriate 
intonation. 
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8) Rapport and trust in the class 
Certain situations in structured role play are not ideal to 
use in the first meeting, for an example is an argument between 
friends. The teacher should choose appropriate situations for the 
students and make sure that they do not have any difficulty to 
express themselves in those situation. If acting as police officers 
makes some students feel uncomfortable, the teacher should try 
other options. Structured role play works better when the 
students feel comfortable with their acting. 
 
B. Relevant Studies 
There are some studies related to teaching English using 
structured role play. Susanti (2007) concluded that structured role play 
increased the students’ score in speaking performance. She also 
mentioned that structured role play made the teaching of speaking 
more enjoyable and interesting. It is because structured role play gives 
masks to shy students so their difficulties in speaking are liberated. 
The structured role play offers enjoyment accodding to Susanti. She 
mentioned that most students would agee that enjoyment in speaking 
leads to better learning. She added that structured role play makes 
classroom activities more active and alive. Students would participate 
willingly in speaking activities. 
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Sunardi (2013) who conducted a study related to using 
structured role play to teach speaking also come to similar conclusion. 
He mentioned that structured role play increased students’ speaking 
proficiency. He stated that structured role play provide a wide range of 
speaking activities because the classroom is broadened to include 
outside world. On his thesis, he warned that there are possible 
difficulties of using structured role play. Examples of those difficulties 
are lack of students’ confidence, and lack of students’ vocabulary 
mastery. Those two difficulties should be solved to make sure that 
structured role play would go smoothly. 
Kunto (2015) who conducted a relevant study relating to 
structured role play stated some important findings. Those were: 
structured role play led students to have more speaking practices 
which improved their speaking skills, preparing worhsheet, pictures 
and videos helped students to understand the material, and preparing 
hot issues enhanced students’ understanding. 
In conclusion, previous researchers proved that role pay 
improves students speaking skills. There are some reasons for it. 
Firstly, it allows important language practices to students. Secondly, 
the structured role play offers opportunities for students to speak in a 
safe setting. Thirdly, The structured role play is enjoyable in speaking 
activities to students.    
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C. Conceptual Framework 
Speaking deals with real time processing and is used to 
communicate with other people. It is important to teach speaking in a 
meaningful context. 
However, based on researcher’s observation he found that the 
are some problem of students’ speaking performance at VIIIB class of 
SMPN 1 Piyungan. Firstly, the students were shy to communicate 
using English. Secondly, the students’ speaking skills were relatively 
low on pronunciation and intonation, grammar, vocabulary, fluency, 
and interactive communication aspects. Thirdly, the students had 
difficulty in generating idea on speaking activities. Lastly, Speaking 
activities were limited. 
Structured role play is one of suitable techniques to teach 
speaking. Rich aspects of linguistic experiences in speaking can be 
found in the  structured role play. It offers a fun and lively way to 
learn English. It also helps students to develop their speaking skills. 
There are some benefit of using structured structured role play. 
Those benefits are explained below. 
1. Structured role play provides students with language scaffolding 
and time to prepare. 
2. Structured role play gives opportunity to students to use speaking in 
real language use. It leads to a rich experience of speaking elements 
of language features such as: connected speech, expressive devices, 
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lexis and grammar and negotiation language as well as mental/ 
social processing. Later those elements might be limited to certain 
target language. 
3. Structured role play gives masks to shy student in which would help 
them to express themselves in a safe environment. 
4. Structured role play offers adequate appropriate spoken language 
practice to students in easy to follow steps. That because they had 
certain roles with clear description of the setting, what, when and to 
whom they should speak to.  
Regarding the students’ problems in speaking and the benefits 
of using structured role play, the researcher and the English teacher 
agreed that structured role play could be used to improve students’ 
speaking skills. It is expected that the use of structured role play 
would improve students’ speaking skills in pronunciation and 
intonation, grammar, vocabulary, fluency, and interactive 
communication aspects of Grade VIIIB at SMPN 1 Piyungan. 
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CHAPTER III 
RESEARCH METHOD 
 
A. Type of Study 
The research conducted in this research was action research. The key 
principles of action research as explained by Winter’s  in Cohen (2000: 228) 
are: 
1. Reflexive critique, which is a process of becoming aware of our own 
problems, 
2. Dialectical critique, which is a way to understand the relationship between 
elements involving the purpose of the research, 
3. Collaborative, which means each research members’ opinion is noted, 
4. Risking disturbance, which means an understanding of our own taken-for-
granted process and the researcher is willing to accept critique, 
5. Creating plural structures, which needs not only a single interpretation, but 
also considers various accounts, 
6. Theory and practice internalized, which means a close connection between 
theory and practice in the process. 
On action research, the English teacher who acted as the collaborator of 
the research became an investigator of her or his own personal teaching to 
question and to develop new ideas. The aim of the research is to bring about 
better learning and teaching in education context. The problems found would 
be solved and improvement would be reached by implementing action 
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research. The improvement was not based on assumptions, but it was based on 
analysis from data collected systematically. The purpose of the research was to 
improve students’ speaking skills in an actual classroom situation. 
The stages of action research based on Kemmis and McTaggart in Burns 
(2010: 9) involves four board stages in a circle. The first stage is the start of 
continuing spirals that recurs until the intended outcome is reached. Those 
spirals stages consisted of: planning, action, observation, and reflection. The 
model of the action research is illustrated on the diagram below: 
 
Figure 1: cyclical AR model based on Kemmis and McTaggart in Burns 
(2010: 9) 
 
B. Research Setting 
1. Place Setting 
The place of the research conducted was at SMPN 1 Piyungan. The 
school is located at Srimulyo Village, Piyungan, Bantul, Special Region of 
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Yogyakarta. The school is near a market and rice fields surround the school. 
On this school there are a mosque, a language laboratory, a library, a science 
laboratory, a computer laboratory, a canteen, a school health care room, a 
counseling room, a headmaster’s room, a teacher’s room, toilets, parking areas, 
and a school yard.   
 The school has 7 classrooms for each grade with 21 classrooms in total. 
The classrooms in each grade are classified according to alphabetical order 
from A to G. The size of each classroom is about 9 x 7 meters which is large 
enough for teaching and learning process. The classrooms have good lighting 
and the environment is clean. Each class has a white board, a LCD and its 
screen, 12 tables and 24 chairs. 
The subject of the research was VIIIB class which consisted of 10 male 
students, 14 female students with 24 students in total.  
English is taught twice a week on VIIIB Class which each meeting is 
conducted in two hours lesson (2 x 40 minutes’ duration). However, the 
researcher was only allowed to use one meeting a week for his research which 
was on Saturday at 09.15.  
2. Time Setting 
 The research was conducted from January to April 2015 which included 
observation, planning and the implementation of structured role play to 
improve students’ speaking skills at SMPN 1 Piyungan. It was done on the 
second semester of 2014/ 2015 academic year. The teaching and learning 
process was conducted once a week on Saturday. 
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C. Participant of the Research 
The participants of the research were the researcher, and the research 
members: the English teacher, and all students of VIIIB Class in the academic 
year of 2014/ 2015. There were 24 students on this class. 
The English teacher was the collaborator  of the research. She gave 
information in reconnaissance stage,  gave opinions on planning and reflection 
stage, became an observer in action stage, and became the second rater of the 
students’ speaking performance. 
 
D. Data Collections 
 The data collections consist of qualitative and quantitative data. The 
qualitative data were in the form of interview transcripts and observation 
checklists, and quantitative data were students’ scores in speaking 
performance. 
1. Data Collection Instruments 
Data collection instruments on this research consist of two categories. 
Those categories were tests and non-tests. The tests consist of a pre-test, 
tests on Cycle I and Cycle II, and a post-test. Non-tests consist of 
observation checklists, and interview guidelines.  The instruments are 
explained below. 
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a. Observation Checklists 
Observation checklists were used as guidelines to observe the 
teaching and learning process. The researcher and the English teacher as 
the collaborator applied them in the reconnaissance and action stage. 
During the reconnaissance stage, observation checklist were used to 
understand the existing problems in the classroom. The English teacher 
used the checklist as self-relfection instruments to her teaching and 
learning process on this stage. During the action stage, the checklist gave 
valuable information about what happened in the implementation of 
structured role play. The researcher used the checklist as self-relfection 
instruments to his teaching and learning process on this stage. 
b. Interview Guidelines 
Interview guideline were used as guidelines to interview the teacher 
and the students. They were instruments to get the research members’ 
opinions on reconnaissance and action stages. The researcher used their 
answers to understand deeper about what happened during the teaching 
and learning process. The existing problems on the process were 
identified on reconnaissance stage by using the interview guidelines. On 
action stage, the guidelines were used to obtain the students’ and the 
teacher’s opinions, feelings, and suggestions during the implementing of 
the structured role play. The interview guidelines apllied on this study 
were guided interviews as suggested by Burns (2010). The guided 
interviews are organized and structured interviews, but they are open to 
51 
 
 
 
flexibility for the interviewees’ responses. Burns (2010: 74) explains that 
the guided interviews would likely to find out about some things in more 
depth than structured interviews.  
c. Speaking Tests 
The researcher and the English teacher administered the tests used to 
measure the students speaking performance four times. They were a  pre-
test, speaking tests at the end of Cycle I and Cycle II, and a post-test. 
The researcher would  be able to identify the improvement on students’ 
speaking skills by comparing the mean of students’ scores on all tests 
and analyzing them using Normalized Gain Score proposed by Hake 
(1998:65). There were five criteria used to measure students’ speaking 
performance which based on the speaking rate scale proposed by 
Nakatsuhara (2007:102). Those criteria were: pronunciation and 
intonation, grammar, vocabulary, fluency, and interactive 
communication. The researcher used five rating scale starting from 0 for 
no speaking competence to 5 for the most proficient speaker.   
 
2. Data Collection Techniques 
Data collected on this study were qualitative and quantitative data. 
Qualitative data were in the forms of field notes, photograpghs, and interview 
transcripts. The quantitative data were students’ scores on speaking 
performance. The researcher conducted data collections in every stage. 
Below are the data collection techniques used on this research. 
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 a. Observation 
Observation conducted on the reconnaissance and the action stages. 
The data taken were qualitative in nature and they were used to identify the 
existing problems in the classroom on the reconnaissance stage. On the 
action stage, the observation were used to find out what happened in the 
implementation of the structured role play so the researcher would be able 
to determine the best actions to improve the students’ speaking skills. The 
researcher and the English teacher filled the observation checklists and 
transformed them in the form of field notes, and took photographs during 
the observation. 
b. Interviews 
Qualitative data were also collected by using interviews in the form of 
interview transcripts. The researcher interviewed the VIIIB students and the 
teacher on the reconnaissance stage to support the observation related to the 
existing problems in the teaching and learning process. On planning stage, 
the researcher conducted interviews with the English teacher and some 
members of English MGMP(Musyawarah Guru Mata Pelajaran or an 
English Teachers’ Conference)  on Bantul. On this stage, interviews were 
used to decide the best technique to improve students’ speaking skills. On 
the of action stage, the researacher used the interviews with the English 
teacher and the students to gain information about the strengths and 
weaknesses of the actions.  Interviews conducted on the end of each cycle 
were used to indentify students’ improvement on speaking performance. 
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c. Tests 
The data taken from the tests were quantitative in the form of 
students’ scores on speaking performance. The tests were conducted four 
times. They were a  pre-test, tests on the end of Cycle I and Cycle II, and a 
post-test. The researcher collaborated with the English teacher to administer 
the tests. The students’ speaking scores from the researcher and the 
collaborator were used to analyze students’ speaking skills improvement. 
 
E. Data Analysis Techniques 
There were qualitative and quantitative data on this research.  Each kind 
of data were analyzed differently. The steps of qualitative data analysis 
technique based on Burns (2010:104) were presented below. 
1. Assembling the data 
The researcher collects the data and its ongoing reflections. It is the step 
where the researcher reviews the initial questions and looks for broad 
answers. Data assembling occurs on all time and it can be in the forms of 
field notes and interview transcripts. 
2. Coding the data 
On this step, the researcher refines the broad patterns into some 
categories. Data sources are classified into qualitative and quantitative data 
and they are classified further into specific categories to indentify the 
specific patterns. It is useful to identify the patterns more specifically to 
make them more managebale to the researcher. Coding itself means a 
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process of attempting to reduce the large amount of data collection to more 
manageable categories or concepts. 
3. Comparing the data 
After the data are coded into manageable categories, the researcher 
compares the categories to different sets of data to identify whether they 
show the same thing or not. The researcher can see the patterns developing 
from various data collecting instruments. The main aim on this step is to 
display the data rather than to interpret them. 
4. Building meaning and interpretation 
At this point, the researcher move from categorizing, comparing and 
coding into making sense of the data. It needs creative thinking because it is 
closely related to why particular patterns, behaviors, or attitudes appeared. 
The researcher can refer to the data several times to develop an explanation 
of bigger pictures underpinning the research. Discussions with other 
students of English Department can be used as catalyst to new useful 
discoveries that help the researcher. 
5. Reporting the outcome 
The final stage was reporting the result of the research to others. One 
important thing to consider was the report must set the major process of the 
research and the findings were well supported with examples from the data. 
The quantitative data the form of students’ scores on speaking 
performance were analyzed through descriptive statistics and Normalized 
Gain Score proposed by Hake (1998: 65). Firstly, the students scores from 
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the pre-test,  the tests on the end of Cycle I and Cycle II, and the post-test  
were processed using Microsoft Exel 2010 software to find their mean 
scores. Secondly, the researcher compared the mean scores of the tests to 
indentify whether there is improvement or not. If the sudents’ mean scores 
increase from pre-test, Cycle I, Cycle II,  to post-test, so it can be concluded 
that there is improvement on students’ speaking skills. Thirdly, the mean 
scores of pre-test and post-test were analyzed by using the Normalized Gain 
Score to identify how much the improvement of students’ speaking skills is. 
 
F. Validity and Reliability 
There are five types of validity according to Burns (1999:161). They are: 
democratic validity, outcome validity, process validity, catalytic validity, and 
dialogic validity. Those five types of validity are explained below. 
1.  Democratic Validity 
This validity is related to the extent that the research is truly 
collaborative and allows the stakeholders’ perspective in his study. The 
researcher held discussions with VIIIB students, the English teacher, some 
students of English Education Department from UNY and UAD, and some 
members of English MGMP on Bantul (Musyawarah Guru Mata 
Pelajaran) or an English Teachers’ Conference to meet this validity.  Their 
opinions, feelings, suggestions and criticisms about the research were 
noted. The purpose of the discussions was to identify the existing problems 
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in the classroom and to determine their solutions. The data taken were in 
the form of interview transcripts. 
 
2.  Outcome Validity 
This validity is related to notion of actions lead to the successful 
outcome within the research context. To meet this validity, the researcher 
would improve the speaking skills of the VIIIB students by using structured 
role play. Anderson in Burns (1999) suggests that the most effective 
outcome is not only the problem solving, but also reformulate the problem 
in orderly manner that would lead to new questions. The researcher would 
reframe the problems in the end of the action that other researcher could 
draw new questions for further research.  
3. Process Validity 
This validity is closely related to the researcher’s competency. To meet 
this validity, the researcher chose the learning material based on 2013 
curriculum for the second semester of Junior High School at Grade VIII. In 
addition, the researcher invited the English Teacher to observe the teaching 
and learning process and to become the second rater of students’ speaking 
performance to void bias interpretation. The researcher also collected the 
data from different sources: field notes and interview transcripts. 
4. Catalytic Validity 
This validity is related to the extent which the researcher allows 
participants to deepen their understanding of the social realities and how 
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they can make changes within them. The researcher asked the students’ and 
the teacher’s perceptions before and after the implementation the action. 
5. Dialogic Validity 
It is related to peer reviews in an academic context. To fulfill this 
validity, the researcher asked the teacher’s review about the ongoing 
research process. The researcher also had discussions with the students of 
English Education Department from UNY and UAD, and some English 
Teachers from the Bantul MGMP or the Bantul English Teachers’ 
Conference. 
Above criteria are about validity of the research. Besides it, the research 
has to be reliable. The reliability to guarantee trustworthiness on this research 
is by using triangulation. The purpose of the triangulation is to gather multiple 
perspectives on the situation studied. The forms of triangulation as stated by 
Denzin in Burns (1999: 164) are: 
1. Time Triangulation 
The data are collected over periods of time to understand what factors 
involving in change processes.  
2. Investigator Triangulation 
More than one observer is involved in the same research setting to 
avoid bias interpretation. On this setting, the researcher asked the English 
teacher to observe the action and to review the whole process. Then the 
teacher’s note would be compared to the researcher’s note.  
 
58 
 
 
 
 
 
3. Theoretical Triangulation 
Data are analyzed from more than one perspective. On this research, 
different theoretical perspectives taken some books and journal were used to 
analyze the same data. 
 
G. Procedure of the Research 
 Kemmis and McTaggard in Burns (2010: 7) mentioned that there are four 
stages in a cycle of an action research. They are planning, action, observation and 
reflection. The cycle is a continuing spiral which would recur until the objective is 
achieved. Below are the procedure applied on the research. 
1. Reconnaissance 
Before planning the research, the reconnaissance stage was 
implemented to identify the real classroom condition and the existing 
problems. The researcher made observation on the teaching learning process 
focusing on speaking activity, made field notes, interviewed the students and 
the English teacher to confirm the researcher’s findings. After the observation, 
the researcher worked collaboratively with the English teacher to identify the 
problems and an effective technique to deal with the problems.  
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2. Planning 
On this stage, the researcher further processed the problems to develop 
a plan of actions in order to bring about improvement on students’ speaking 
skills. The purpose of the actions was to improve students’ speaking skills by 
using structured role play. The researcher  involved the teacher as the 
collaborator to decide what KI (Kompetensi Inti or Core Competency) and KD 
(Kompetensi Dasar or Basic Competency) should be taught, what teaching 
materials should be used, how to use the structured role play effectively and 
other considerations to create lesson plans. The researcher also interviewed the 
English teacher to predict future obstacles related to the implementation of the 
actions and the solutions.  
3. Actions and Observations 
After the plan was made, it would be implemented on actions and 
observations stage. The researcher implemented the structured role play in the 
classroom and the teacher became the observer of the teaching and learning 
process. She also became the second rater of students’ speaking performance. 
The researcher and the English teacher made documentation by using 
observation checklists. 
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4. Reflection 
At this stage the researcher reflects, evaluates and describes the 
implementation of actions to make sense and to deepen his the understanding 
of it. When the intended objectives were not accomplished, the researcher used 
the reflection to revise actions which would be implemented on Cycle II. The 
researcher involved the English teacher to get her opinions to determine 
whether the actions implemented were successful or not. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
A. Reconnaissance 
The researcher conducted reconnaissance as the first stage of the research 
to find facts related to students’ speaking performance and their problems. The 
researcher conducted observation and interviews with the teacher and the 
students to get deeper understanding of what happened on the teaching and 
learning process. He also conducted a pretest to measure students’ current 
speaking performance. The English teacher was the second rater on the pre-
test.  The detail processes of this stage were presented below. 
1. Identification of the Field Problems 
Identification of the problem at first was done through observation. 
The researcher conducted observation at VIII B Class on January 17th, 2015 
to identify existing problems on the the teaching and learning process. The 
result was in a form of a field note describing the situation of the classroom. 
Below is the field note.  
FIELD NOTE 
 
Topic : Classroom Observation 
Date, time : Saturday, 17th  January, 2015 
Place : VIIIB  Classroom 
 
The observation started at 09.45 am after a few minutes waiting the 
students to enter the classroom. The class was started by the teacher by 
greeting. She said “Assalamu’alaikum” and the students replied 
“Wa’alaikumsalam”. Next, she checked the attendance. That day none was 
absent. She was happy about it. She did not forget to check the homework 
and reviewed some of the previous lesson materials. The topic was “a 
degree of comparison” according to the English teacher. She used a book 
entitled “When English Ring the Bell” by Ministry of Education and Culture 
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on her teaching. It was on chapter VIII entitled “Bigger is Not Always 
Better”.  
She implemented scientific approach based on the book. At observing 
and questioning stage, she asked the students to pay attention to the example 
of comparison and she wrote all the important information. She sometimes 
stopped writing to explain grammar points. However, the students mostly 
continued writing everything on the white board. The explanation was long 
enough to make some students bored. Especially on the backside, male 
students seemed sleepy and neither wrote nor listened to the teacher’s 
explanation.  
She continued the lesson by drawing different sizes of balls. She asked 
the students to pay attention and tried to compare their sizes. The teacher 
switched the language into Indonesian to make the students understand. She 
asked students on the front seats to answer some questions related to the 
picture. Those students responded slowly. Almost all questions were 
teacher-initiated. Students rarely asked questions, except asking for difficult 
words. She wrote some questions and asked the students to answer them 
orally. Again, only the students who sat on the front seats were checked for 
their understanding by the English teacher. 
After that, the lesson continued by asking about students’ favorite 
foods. She asked them to compare the prices. Again, the teacher wrote all 
grammar points and additional tasks. It took some time to the students to 
write, but the teacher only gave short time to write. In question and answer 
activity, there was no adequate pronunciation practice. The teacher only 
checked students’ understanding for a few important vocabularies. In 
writing activity, the students looked confused and frequently checked 
examples how to answer questions from the textbook. Next, the teacher 
checked their understanding by asking some questions. Unfortunately, 
speaking activities were done without any model how to say expressions in 
English. In result, the students’ pronunciation and intonation accuracy were 
low. Then, the teacher dictated a conclusion of the lesson. She checked 
students’ understanding. However, the conclusion that supposed to be an 
interactive communication activity between teacher and students turned into 
a question and answer activity by the teacher herself. It means that the 
teacher asked for questions, but there is no answer from students for a long 
time. Therefore, the teacher answered all her own previous questions. 
The next step of teaching and learning processs was group discussion 
and presentation. Before the activity started, the teacher reviewed all 
materials on a summary written on the white board. It was time consuming 
activity because the students have to write down all the materials. However, 
in the presentation stage, only a small number of students were able to 
answer teacher’s questions. The use of Indonesian in the teaching process 
was still dominant. Some students who did not get attention from the teacher 
talked about topics outside the subject discussed. The teacher sometimes did 
not use English and translated her words into Indonesian. Instead, she just 
spoke in her mother tongue. 
63 
 
 
 
 
The class was closed by drawing the conclusion of the lesson and 
praying led by the chairman of the class. Finally, the teacher said. “See you 
later” and “Wassalamu’alaikum”. The students replied, 
“Wa’alaikumsalam”. 
 
(Appendix A/ page 2/ FN 02) 
 
To gain reliability related to the field problems, the researcher conducted 
an interview with the English teacher. The interview was done after the 
observation was done to find about what really happened in the classroom and 
what students’ problems in speaking performance were. Below is the transcript. 
R : Researcher 
ET : English Teacher 
 
R : Inggih Bu leres. Jadi sejauh ini, materi apa saja yang sudah Ibu 
terangkan? 
  ( Yes, Mom. So far, what are the materials you have already taught?) 
ET : Lo saya sesuai dengan kurikulum mas. Ini tadi sudah di chapter VII di 
buku “When English Rings a Bell”. Materinya tentang comparison. Ini 
masih awal- awal pelajaran kok 
  (The materials were based on 2013 curriculum. It was on chapter VII 
on the book entitled “When English Rings a Bell”. The material 
related to comparison. It was still on the early teaching and learning 
process.) 
R : Menawi tingkat kemampuan siswa VIII B dalam speaking pripun 
menurut Ibu? 
  (What is your opinion about speaking skills of the VIIIB students?) 
ET :  Secara umum cukup rendah. Lo dibandingkan kelas lastudents in 
terutama. Soalnya di UN kan tidak ada speaking, hanya reading saja. 
  (Generally, it is low especially when compared to other classes. The  
case is no speaking test on the National Examination.) 
R : Oh inggih Bu. Penyebab rendahnya kemampuan speaking itu lo menurut 
Ibu apa? 
  (Oh yes Mom. In your opinion, what is the cause of students’ low 
speaking performance?) 
ET : Ya itu mas, kurang latihan aja. Lo disuruh berlatih speaking mereka 
malu. Padahal ya sebenarnya punya potensi. Meski vocabnya juga masih 
kurang Mas. 
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  (It is only lack of practice. If they are asked to perform speaking 
practice, they would feel shy. In fact, they are potential. Even if their 
vocabulary mastery is low.) 
Appendix B/ page 14/ IT 01 
 
To support the researcher’s data, an interview with the students was 
conducted. The main purposes were to clarify the researcher’s findings on 
students’ problems in speaking, and to ask their opinions about what their 
problems were. The researcher also asked their point of view related to the 
teaching and learning process. The interview transcripts can be seen below. 
R : Researcher 
A : Aldi (student) 
I : Rizki (student) 
  
R : Selanjutnya, tadi Mas perhatikan sepertinya kalian merasa kesulitan. 
Apa se kesulitan kalian dalam speaking ?) 
  (Next, just now I have reckoned that you seemed to have some 
difficulties in speaking. What were your difficulties?) 
A : Saya susah bikin kalimatnya. Bingung mau ngomong apa. 
  (I got difficulty in making utterances. I was confused about what to 
say.) 
I : Vocabnya susah 
   (The vocabulary was difficult.) 
R : Oh gitu to. Emang pelajaran bahasa Inggris dari guru tadi gimana se 
menurut kalian?) 
  (Uh I see. Then, what do you think about the lesson just now?) 
A : Tadi jelas kok pelajarannya. Cuma kayaknya kurang menyenangkan deh 
Mas. 
  (It was clear for the explanation. But, it seemed to be less attractive.) 
I : Ya bener Mas. Hiburannnya kurang aja. Ma tugasnya kebanyakan. 
  (That’s right. The entertainment was too little and the tasks were too 
many.) 
R : Oke sip. Terus pelajaran yang menarik itu yang gemana se? 
  (Okay, I see. Then, what is an attractive lesson in your opinion?) 
A : Ya yang menyenangkan ma pake tekonologi gitu. 
  ( The lesson that is fun and it uses technology.) 
I : Yang ada praktek bicaranya, terutama ma turis asing. Terus yang ada 
permainannya.) 
  (The lesson which has speaking practices, especially with foreign 
tourists.  Then, there is a game on it.) 
R : Lo media yang menarik buat kalian gimana? 
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  (What are attractive media in your opinion?) 
I : Ya yang variatif Mas, ada power pointnya juga. 
  (The media which are varied, and they contain Microsoft Power Point 
slide shows.) 
A : Setuju Mas. Yang ada gambarnya juga. 
  (I agree. The media should contain pictures too.) 
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R : Researcher 
L : Lilis (student) 
P : Punki (student) 
E : Restu (student) 
 
R : Terus ada kesulitan di bahasa Inggris enggak, terutama speaking ya? Lo 
ada tentang apa? 
   (Then, do you have any difficulty in English , especially in speaking? 
If that so, what is your difficulty?) 
E : Lo aku yang susah ya vocab-nya Mas. Ma gramernya tu lho. 
  (For me, the problems are difficult vocabulary and grammar.) 
P : Ya sama ma Restu se. Sama ehm kurang pede aja soalnya emang 
vocabku terbatas sekali. 
  (My answer is the same as Restu’s answer. And, ehm lack of 
confidence because I have a limited vocabulary.) 
L : Lingkungannya kurang mendukung aja. Latihannya cuma di kelas se. 
Terus susah bener cari ide buat ngomong pokoknya. 
  (The environment is not supportive. I can only practice English in the 
classroom. In addition, it is really difficult to find idea what to say.) 
R : Menurut kalian, media apa yang perlu Mas persiapkan sehingga latihan 
speakingnya jadi menarik? 
  ( In your opinion, how should I prepare the teaching media to make 
the speaking practice more attractive?) 
P : Ya, yang ada gambar menariknya sama pake video Mas. 
  (I think it should have interesting pictures and videos.) 
L : Latihan speaking yang realistis. Jadi kita bener- bener bisa temui di 
kehidupan sehari- hari. 
  (The speaking practice is realistic. So, we can really find it in our 
daily life.) 
E : Lo bisa ada bagannya Mas, jadi kita lebih mudah buat memahaminya. 
  (If it possible, the speaking practice shoud contain mind mapping. So, 
we can understand it easily.) 
 
Appendix B/ page 17/ IT 03 
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To gain more data, the researcher conducted a pre-test to find out the 
speaking performance of the students. By conducting the pre-tet, he also was able 
to determine what aspects of speaking performance they lacked. On this test, he 
used speaking rating proposed by Nakatsuhara (2007:102). The scoring system 
ranged from 0 to 5. Note that 0 indicated no speaking skills, and 5 indicated very 
good speaking skills. 
The pre-test was a speaking activity. Students were asked to perform a 
simple dialogue with a topic of “Finding My Belongings”.  All the students did it 
with their partners. Here is the pre-test result. 
 
Table 3: Mean, Minimum Score, and Maximum Score 
of Students’ Speaking Performance in All Aspects 
  
Pronunciation 
and 
intonation 
Grammar Vocabulary Fluency 
Interactive 
Communi-
cation 
Mean 1.85 1.44 1.81 1.80 1.75 
Maximum 3 3 3 3 3 
Minimum 1 1 1 1 1 
 
As seen on the table, students have low speaking skills on all aspects: 
pronunciation and intonation, grammar, vocabulary, fluency, and interactive 
communication. In each aspect, the mean scores were below 2 which were 
categorized as poor or having relatively low speaking performance. The lowest 
score, based on the table, was found on the grammar aspect.  
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The students’ total score can be found on the table below. 
Table 4: Mean, Minimum Score, Maximum Score, and Standard Deviation 
of Students’ Total Score in Speaking Performance 
 N Mean Maximum Minimum Standard Deviation 
Pretest 
Valid N 
24 
24 
8.65 10.5 7 0.88 
 
The mean of students’ total score was 8.65, the maximum score was 10.5, the 
minimum score was 7, and the standard deviation was 0.88. They indicated that 
the students had relatively low speaking performance. 
Based on the observation, the interviews, and the pre-test, the researcher 
and the collaborator concluded that the students’ speaking performance was 
relatively low and there were some problems related to the teaching and learning 
process. Those problems were summarized on the following table. 
Table 5: The Field Problems in Class VIII B of SMPN 1 Piyungan 
No Problems Aspects 
1. A explanation of new material mostly used oral presentations 
based on a textbook and students were asked to write the 
material down to their notebooks.  
M 
2. The students were shy to communicate using English. S 
3. Speaking activities were limited. M 
(continued) 
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(continued) 
No Problems Aspects 
4. The students’ speaking skills were relatively low on 
pronunciation, grammar, vocabulary, fluency and interactive 
communication aspects. 
S 
5. Interaction in the teaching and learning process was 
dominated by the teacher-initiated questions. 
M 
6. The students frequently talked to their friends when the 
teacher explained lessons and they made the classroom 
noisy. 
S 
7.  The teaching and learning process mostly focused on reading 
comprehension and it gave only limited attention to speaking 
activities.  
M 
8. The students had difficulty in generating idea on speaking 
activities. 
S 
9. The teaching media was less attractive to the students. M 
10.  The teacher and the students frequently spoke Indonesian in 
the classroom interaction. 
M 
11. The teacher paid attention only to some of the students. T 
12. The students responded slowly to the teacher’s instruction. S 
13. The teacher made the conclusion of the lesson by herself. M 
 
Description 
M : Method 
S : Students 
T : Teacher 
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2. Identification of the Urgent Problems 
 After identifying the field problems, the researcher conducted a discussion 
with the teacher as the collaborator. They agreed that all problems occurred were 
unmanageable to be solved within the limited time available. Regarding this fact, 
they tried to determine urgent problems. Since the research dealt with the 
speaking skills, they focused their discussion on the problems which were related 
to speaking. The urgent problems were presented on the table below. 
Table 6: The Urgent Problems of Speaking Performance 
at Class VIII B of SMPN 1 Piyungan 
No Problems Aspects 
1. The students were shy to communicate using English. S 
2. The students’ speaking skills were relatively low on 
pronunciation and intonation, grammar, vocabulary, fluency, 
and interactive communication aspects. 
S 
3. The students had difficulty in generating idea on speaking 
activities. 
S 
4.  Speaking activities were limited M 
Description 
M : Method 
S : Students 
T : Teacher 
 
3. Determining Actions to Solve the Urgent Problems 
After the selection of the urgent problems, the researcher conducted a 
discussion with the collaborator to determine actions to solve them. The 
discussion concluded that structured role play is one of ideal ways to improve 
students’ low speaking skills. The English teacher added that she sometimes used 
70 
 
 
 
structured role play on her teaching and learning process, but it was only for a 
short time. In addition, the students were familiar with structured role play as a 
speaking activity.  However, some of them think that it could be done in more 
interesting way than they were used to. 
Structured role play is able to overcome the urgent problems. The students 
who were shy to speak in English would have masks in structured role play, so 
they would have the courage to speak. Many opportunities to practice speaking 
are avaible in structured role play. It would improve students’ low speaking skills 
with its richness of speaking practices, availability of using realistic situations, fun 
activities, and it provides chances to use newly acquired vocabulary. The students 
would not get difficulty in generating idea to speak because they have certain 
roles and tasks to perform in structured role play. 
 
B. Research Process 
On this part, the researcher reported the research process of Cycle I and 
Cycle II. Each cycle conducted in two meetings. Each stage of planning, actions 
and observations, and reflection in all cycles were presented below.  
1. Cycle I 
a. Planning 
On this research, all actions conducted before implementing 
structured role play were part of learning activities based on 
scientific approach of 2013 curriculum. Those activities were based 
on the discussions with the English teacher of SMPN 1 Piyungan and 
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some members of Bantul MGMP (Musyawarah Guru Mata 
Pelajaran Kabupaten Bantul or English Teachers’ Conference of 
Bantul Regency). The discussions reached a conclusion that 
scientific approach integrated the teaching of all four main skills in 
English at every meeting. The researcher would implement this 
approach.  
Besides having discussion about the nature of the curriculum, 
on this stage the researcher, by the assistance of the English teacher, 
designed course grids and lesson plans for three meetings. She 
explained materials which were taught so the researcher would not 
teach them. The English teacher also helped the researcher by 
explaining the use of scientific approach applied on 2013 curriculum. 
She explained that the curriculum integrates the teaching of four 
skills and contains three aspects of assessments: attitude, cognitive, 
and action. However, the researcher mainly focused on speaking 
skills. 
In designing teaching materials, the researcher implemented 
scientific approach which the teaching and learning process consists 
of six stages. They are observing, questioning, experimenting, 
associating, communicating, and creating . However, on this research 
the researcher implemented simplified stages proposed by Wachidah 
and Gunawan (2012) as suggested by the English teacher. They are: 
observing and questioning, collecting information, associating, and 
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communicating which all those stages would be done two meetings. 
The structured role play would be implemented in the end of the 
second meeting in communicating stage. All previous stages were 
used to equip students with requirements needed to perform the 
structured role play well. 
The researcher made a plan of actions. Those actions were 
based on existing problems of students’ speaking performance and a 
discussion with the English teacher. The discussion reached an 
agreement to actions that must be implemented in Cycle I. Those 
actions were presented below: 
1) First Meeting 
a) Creating a students’ worksheet that promotes speaking activity, 
b) Creating a mini dictionary so that the students would not spend a 
lot of time finding the meaning of difficult words, 
c) Giving pronunciation drills, 
d) Implementing brainstorming to make students easier to share 
their idea. 
2) Second Meeting 
a) Providing situation cards as suggested by Astuti ( 2014: 25),  
b) Asking the students to perform a structured role play to improve 
their speaking skills. 
The researcher also designed blue prints for interviewing the 
teacher and the students. The topics of the blue prints were related to 
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teaching and learning process, problems in speaking, and suggestions 
to the researcher about how to conduct the structured role play. 
Finally, the researcher designed observation checklists which would 
be used by the collaborator as guidelines to observe teaching and 
learning process during the research.  
b. Actions and Observations 
Actions and observations in Cycle I were done in two 
meetings, they were on March 28 and on April 4, 2015. Each 
meeting conducted in 80 minutes. The actions done by the researcher 
were based on lesson plans made before the implementation of the 
research. 
English teacher as the collaborator filled observation checklists, 
and she wrote field notes about situation on the classroom. Her field 
notes and her observation checklists were used to gain more 
information about the research process and as triangulation to the 
researcher’s data. The detail descriptions of the first and the second 
meetings are presented below. 
1) First Meeting 
On the first meeting, the researcher implemented scientific 
approach which starting with observing and questioning, and ended 
with associating stage. The English teacher gave feedback not to 
use the whole stages at one meeting because the 2013 curriculum 
was new for the students new and their speaking skills were low. 
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The researcher sometimes skipped difficult questions on the 
worksheet because the students seemed to have difficulty in 
understanding those questions. 
The first stage was observing and questioning stage that 
required students to use pictures as stimulus to attract their 
attention. However, the researcher had difficulty in using a 
projector. Fortunately, the students helped him to use it. 
R introduced himself and explained the objective of the 
lesson. R disturbed the students’ worksheet. It was noisy because R 
had difficulty in using a projector. The operation system was Linux 
that made the R confused for a moment. With the help of Ss, R was 
able to prepare the slide show. 
 
Appendix A/ page 4/ FN 03 
 
Students had difficulty in guessing the English words for 
describing the pictures. The researcher asked them to look at the 
mini dictionary. It would solve the students’ problem. The next 
activity was pronunciation based on the sentences provided. The 
students were happy with the pronunciation because it was rarely 
done before. 
R showed several pictures of daily activities and asked the 
students “What are they doing?” There was a silent. R explained 
that Ss could see a clue on the next page which entitled “Mini 
Dictionary”. Ss could answer all the questions. R guided Ss to 
pronounce the words. R explained that the next activities closely 
related to those words. R continued the activities by reading some 
sentences related to the pictures. Ss repeated after him.  R 
pronounced “He studied English” and he asked the students 
“Repeat after me please”. Ss pronounced it and the rest of the 
sentences. Ss looked happy because they had little speaking 
practice before and it was something new. R asked “Kalian jarang 
latihan pronunciation apa?”  and Some Ss answered “Ya Pak”.  
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Teaching and learning process was smooth because of the 
mini dictionary and examples provided. For a while, they looked 
confused. The researcher then explained that they might use some 
of  the examples as their own answer if they really did it at home.  
They could handle the task afterward.  
The teaching and learning continued on question number 4. 
They were asked to find five activities before going to school. 
They needed more time. R explained that they could use the 
examples if they really did them at home, but R warned “Jangan 
sama semua tapi, nggak kreatif he he”. In addition, R encouraged 
Ss to use dictionaries and to ask for assistance from him. 10 
minutes later, R asked Ss to write the answer on the white board. R 
asked Ss to correct the spelling and grammar together. Most of Ss 
were correct because they used verbs on the mini dictionary and 
paid attention to the examples provided. 
 
Appendix A/ page 4/ FN 03  
 
On collecting information stage, the students did not have 
difficulty making conversation with their partners about activities 
done before going to school. The questions were similar to the first 
stage and the difference was they had to make interactive 
communication with their friends on this stage. The problem 
occurred when they were asked to tell about their family members’ 
good activities on Part B: associating, question number 2. The 
researcher encouraged them and he said that they should not worry 
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about making mistakes. Then, he asked them to list the good 
activities together. 
Since the purpose for speaking on this part was fluency, the 
researcher focused on speaking practice. The students requested to 
read their answers aloud and the researcher made some corrections 
on their pronunciation. The researcher read aloud the example 
followed by imitation how to read it  by the students and he made a 
model how to pronounce verbs in past tense. After that, the verbs 
in past tense taken from the students’ answers were listed and were 
pronounced. The researcher explained that they would use the 
verbs frequently. 
After 10 minutes most of Ss finished the task. R invited three 
of Ss to read their answer aloud. R made some correction on their 
pronunciation. Almost their answers were similar, but their 
pronunciation was better. R read aloud the example once more 
“My parents woke up at 04.00 then they took wudlu. Then they 
went to the mosque. After that my mother cooked for breakfast”. 
Ss imitated him and R emphasized the importance of pronouncing 
verbs in past tense accurately. R pronounced the verbs three times. 
 
Appendix A/ page 4/ FN 03 
The students got difficulty in composing sentences even after 
the researcher explained about how to make negative sentences. 
They seemed confused about the list of regular and irregular verbs. 
To overcome it, the researcher skipped some activities and 
explained the grammar point on the next phase: associating. 
Ss seemed to answer the question by giving negative form of 
good activities. Realizing this fact, R showed that Ss could add 
“did not” followed by V1 (infinitive). R asked Ss to look at the 
dictionary. “The second row is past tense and first is present tense. 
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Perhatikan kolong satu dan dua. Kalian cari di kolom satu ya buat 
present tense-nya” R explained. S seemed confused about the 
explanation. 
To handle the above problem R decided to skip the questions 
and explained materials on “Grammar Point” at associating stage. 
 
Appendix A/ page 5/ FN 03 
 
The researcher conducted pronunciation drilling when 
reviewing verbs in present and past tense. The students’ 
pronunciation was better compared to the beginning of the lesson.  
Learning that the students were slow to finish their tasks, the 
researcher led brainstorming. He requested students to write their 
answers starting from the students who sat on chairs at the front to 
the back row. The technique worked after the researcher explained 
that the students could ask him for the difficult words and their 
answers should be different with the previous ones. He also told 
them that the result would be reported to the English teacher. The 
last activity was reading aloud the students’ answers with guidance 
of the researcher. 
R told that he would chose randomly and the result would be 
reported to T. After about 10 minutes, R conducted brain storming 
to make Ss faster doing the tasks. R asked randomly Ss to give 
their answers starting from the Ss who sat on chairs at the front to 
the back row and to write the answers on the white board. One by 
one, Ss wrote their answers. Eight students answered one question, 
so total all of 24 students gave their answer for the three questions. 
Unexpectedly, they gave various different answers. It was because 
R openly invited S to have different answers and he explained that 
they could ask him about the difficult words. R guided Ss to read 
aloud their own answers. 
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  2) Second Meeting 
The beginning of second meeting was conducted to review the 
previous lesson. It was on Saturday, April 4, 2015. At first, the 
class was noisy so the researcher remained silent for a moment and 
asked the students whether they were ready to study or not. Then, 
he reviewed previous lesson by asking about it to some students. 
They remembered it. 
R opened the lesson by greeting and checking the attendance. 
In the beginning, R asked some Ss about the previous lesson. One 
of Ss answered “Bad activity dan good activity Pak”, other S 
answered “Present and past tense” and another S said “Tentang 
recount Pak” 
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That day the researcher continued the scientific approach on 
associating and communicating stage. The researcher explained the 
grammar from the beginning because the students said that they did 
not study it at home. At first, the researcher described verbs in past 
tense. He guided them to pronounce the verbs and the students’ 
pronunciation was better than the previous meeting. After that, 
they were asked to find 15 verbs in present and past tense with 
their meaning. When the have finished the task, the students wrote 
their answers on the white board and read them aloud with 
guidance from the researcher. 
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R asked “Did you learn the material”, Ss answered “Belum 
Pak”. Even many of Ss did not bring the worksheet. R distributed 
the worksheet. R explained verbs in past tense. He guided Ss to pay 
attention and to pronounce the verbs in past and present tense. Ss’ 
pronunciation was better than the previous meeting. Ss searched 15 
verbs in past tense and their meaning. About five minutes later, R 
asked them to write their answers on the white board and read  
them aloud. R made fewer corrections to their pronunciation 
compared to the previous meeting. 
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To overcome students’ difficulties in understanding grammar 
explanation, the researcher used table of “To Be in Past Tense”.  
The students paid attention because the material was short and it 
contained Indonesian translation. After the researcher explained the 
material, one student was chosen randomly in order to clarify his 
understanding and it was proved successful.  The task based the 
material was a listening activity. At first, the students were 
reluctant to do the activity, but after the researcher clarified that the 
task was simple and they just needed to use “To Be in Past Tense”, 
they understood it. In the end, most of the students’ answers were 
correct. 
In the explanation of time signaling and sequencing, the focus 
was writing. The speaking activity was reading aloud. Before the 
speaking activity started, the students were requested to write their 
friends’ good activities before going to school. The grammar 
explanation of time signaling and sequencing, and text structure of 
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recount made some of students confused, so the researcher 
explained in Indonesian and he simplified the explanation.  
There were sleepy students. One of the sleepy students was 
invited to come in front of the class. The researcher motivated him 
by saying that the answers would come from his friends and he just 
wrote them on the white board. The researcher directed other 
students to give their idea orally. The students wrote the idea 
selected by the researcher. The researcher wrote unnused idea 
beside the student’s writing. There were many questions for 
English translation after the researcher invited the students to ask 
about it. The researcher answered those questions before told the 
students to create simple recount text. However, their works were 
relatively similar to the example on the worksheet.  
The researcher examined the whole class. When he got the 
students’ answers, which were different from the example, he 
asked them to write their answers on the white board. The 
researcher made corrections on their spelling and grammar, and he 
read the text aloud. The researcher asked the students to imitate 
him. Then, he motivated them by inviting other students to give 
applause. 
R asked one of Ss to write his answer. The S was confused, so 
R encouraged him by saying “Don’t worry be happy. Maju aja 
dulu”. R asked the whole class about the question. R took some of 
Ss idea and requested the student to write those idea with guidance 
of spelling from R. Unused idea was written besides the student’ 
answers. R made correction on the student’s spelling and. R helped 
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Ss to find the meaning of difficult words. There were many 
questions, for examples: “Pak lo berdoa bahasa Inggrisnya apa?”, 
“Pak, solat apa bahasa Inggrisnya?”, “Olahraga apa bahasa 
Inggrisnya Pak?”  R ordered Ss to do the creating simple recount 
task. After about 10 minutes, R checked Ss’ answer. Most of Ss 
copied the example from the workseet. However, R found some 
Ss’ answers which were different from the rest. R asked the Ss to 
write their answers on the white board. R made correction on their 
spelling and grammar. After that, R guided the Ss to read those 
answers aloud.  R said “Let’s give applause to your friends!”   
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The last task in associating stage was done by brainstorming. 
The researcher motivated the students by promising that they who 
took part would get bonuses or additional grades. The activity was 
smooth. The students, who got difficulty to write in English, might 
write in Indonesian. The researcher asked other students to give the 
English version. By giving bonus, the students were motivated to 
translate the Indonesian sentences into English. The researcher 
corrected their translation afterward. 
Ss who sat on chairs at the back row listed good activities. 
They were muddled. R said him “Lo sulit, bahasa Indonesia dulu 
aja”. The Ss wrote: Siti belajar bersama temannya. R encouraged 
other Ss by promosing bonuses or additional grades and he said 
“Hayo yang bisa bantu dapet bonus. Siapa yang bisa?” One of Ss 
answered : Siti studied together friends. R made correction and ask 
the Ss to write: “Siti studied with her friend”. The teaching and 
learning process continued. One by one, Ss wrote their answers in 
turn. R made corrections on their grammar. He asked Ss 
“Consequence-nya nggak bawa kamus apa?” Ss answered “Nggak 
 bisa belajar”. R questioned them by saying“Bahasa Inggrisnya? 
Yang bisa jawab dapet bonus”. One of Ss answered “Cannot 
Study”. R corrected “She could not study well. Sip, bagus”. 
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On communicating stage, the students performed the 
structured role play. The structured role play entitled “Giving 
Advice Activity”. They had to work in groups of three. The 
researcher told that they could freely choose their partners. The 
students were confused when reading the instruction. Knowing that 
using English would make them more confused, the researcher 
read the instruction and explained it in Indonesian. He introduced 
some functions which would be used on the structured role play. 
Those functions were: asking how someone is, showing sympathy, 
saying how you are, thanking, saying that you do not know, saying 
that you know about something, and explaining a reason why a 
student did not attend the lesson. The researcher conducted 
pronunciation drill to the functions and he told that the students 
could freely choose one of expressions for each function in the 
situation cards.  
Students were able to use all functions, except the function 
used to explain a reason why a student did not attend the class. To 
solve it, the researcher explained in Indonesian a tip box on the 
worksheet. The students understood the explanation. After that, 
they performed the structured role play. The researcher made a 
comment after each group’s performance. The role last 
performance ended at 10.45, ten minutes later than the schedule. 
 
83 
 
 
 
c. Reflection 
In the end of Cycle I, the researcher and the collaborator made 
reflection on the actions. The English teacher and the students were 
invited to give their comments, suggestions, opinions, even criticism 
through discussions. The discussions were intended to meet 
democratic and dialogic validity. In addition, they were intended to 
know whether the research objective was fulfilled or not and they 
were intended as feedback for the Cycle II. The data taken were 
analyzed from interview transcripts and field notes. Below are the 
results. 
1) Creating Students’ Worksheet that Promoted Speaking 
Activities 
One of the urgent problems found was lack of speaking 
activities. To solve this problem, the researcher composed 
worksheets containing many speaking activities. It gave chances 
for students to speak. The interview transcript with the English 
Teacher showed it. 
R : Yang pertama tentang worksheet saya. Apakah activity-
nya sudah cukup memberi kesempatan siswa untuk 
berlatih speaking? 
   (The first question is about my worksheet. Did the 
activities on it give enough speaking practice to the 
students?) 
T : Kalau saya lihat ya sudah cukup baik kok Mas. Dipandu 
aja buat pronunciation drilling. Seringnya memang 
reading, tapi sebenarnya mereka suka speaking practice 
juga. 
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    (In my opinion, those activities were good. Please lead 
the students to a pronunciation drill. The teaching and 
learning activity usually focus on reading, but the 
students like speaking practice too.) 
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The students thought that the speaking practice in the 
worksheet was attractive. The speaking activities were fun for 
the students. They believe that those activities would make their 
speaking skills better. Below is the evidence. 
 
R :  Oke. Yang pertama ne tentang pengajaran speaking tadi. 
Menurut kalian gimana? 
    (Okay. At first, it is about the teaching of speaking 
just now. What are your opinions about it?) 
I :  Ya menyenangkan Mas. Di LKS-nya Mas banyak latihan 
speaking se. Saya sekarang pengin speakingnya bagus. 
  (It is fun. The worksheet contained many speaking 
practices. Now, I want to have good speaking skills.) 
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2) Creating a Mini Dictionary  
A mini dictionary is a list of difficult words and their 
meaning in Indonesian. The words were listed based on the text 
on the worksheet. Mini dictionary made students easier to look 
for difficult words. The students could find the meaning of the 
words quickly. The interview with the English teacher described 
it. 
R : Kalo mini dictionarynya gimana Bu? Apakah itu juga 
membantu vocab-nya siswa? 
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    (What do you think about the mini dictionary Mom? 
Does it help the students to improve their vocabulary 
masery?) 
T : Ya bisa Mas. Mereka memang biasanya malas bawa 
kamus. Mencari kata di kamus juga malas. Pake mini 
dictionary, mereka jadi bisa langsung cari. 
    (Yes, it helps them. The students are usually reluctant 
to bring dictionaries. Looking difficult words on the 
dictionaries is something which they are lazy to do. 
Using mini dictionary made them could find the 
meaning of difficult words instantly.) 
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Mini dictionary helped students to finish their tasks. When 
they did not know the meaning of certain words, they just 
simply looked at the mini dictionary. The situation is described 
in the field note below. 
R showed several pictures of daily activities and asked the 
students “What are they doing?” There was a silent. R explained 
that Ss could see the clues on the “Mini Dictionary”. Ss could 
answer all the questions. 
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The mini dictionary made the students able to give correct 
answers to the tasks given. In the composing simple sentences 
task requiring them to use verbs in past tense, they used mini 
dictionary to help them to look for verbs related to activities 
done at home. 
The students were asked to find five activities done before 
going to the school. They needed more time. R explained that 
they could use the examples if they really did them at home, but 
R warned “Jangan sama semua tapi, jadi nggak kreatif he he”. 
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In addition, R encouraged Ss to use the mini dictionary or to ask 
for assistance from him. After about 10 minutes, R asked them 
to write their answers on the white board. R asked Ss to correct 
their spelling and grammar together. Most Ss were correct 
because they used verbs on the mini dictionary and they paid 
attention to the examples provided. 
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3) Giving a Pronunciation Drill 
The pronunciation drill is important to make students 
accustomed to speaking in English correctly. The researcher 
guided them to pronounce words that they rarely pronounce. 
The English teacher agreed that the drill could make the students 
more aware of their pronunciation. 
R : Pronunciation drilling-nya gimana Bu? Bikin siswa 
lebih bagus nggak buat speaking? 
    (How about the pronunciation drill Mom? Did it 
improve the students’ pronunciation in speaking?) 
T : Tentu Mas. Mereka memang jarang drilling. Tapi ya 
harus sabar Mas, memang kemampuan speakingnya 
cukup rendah. 
    (Of course, it did improve their pronounciation. 
They seldom practiced any pronunciation drill. But, 
you have to be patient, their speaking skills were 
low.) 
 
Appendix B/ page 19/ IT 04 
 
The students believed that their speaking skills would 
improve by the pronunciation drill. It was fun for them because 
they did not do that in their usual teaching and learning process. 
R : Setelah mengikuti pelajaran tadi, apa yang membantu 
kalian dalam meningkatkan speaking skills? 
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  (After joining the lesson, what help you to improve 
your speaking skills?)  
A : Tentu pronunciation drilling-nya Mas. Jarang bener 
lho latihan kayak gini. Awalnya lucu, soalnya nggak 
pernah ngelakuin itu. Cuma jangan kelamaan juga 
Mas, bikin lidahku jadi pegel. 
  (It is the pronunciation drill for sure. It was rare to 
do. At first, it was funny because we never did any 
pronunciation drill before. Just, don’t do it for a 
long time. It made my tongue stiff.) 
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The pronunciation drill made the students’ pronunciation 
better. When the researcher checked their pronunciation in 
reading aloud activity, the improvement appeared. Here is the 
evidence. 
R invited three of Ss to read their answers aloud. R made 
some correction to their pronunciation. Almost their answers 
were similar, but their pronunciations were better. 
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4) Implementing brainstorming  
Brainstorming on this research was an open invitation to 
the students to give their opinions and idea related to the task 
given. Then, their opinions and their idea were listed. The 
brainstrorming could speed up time needed to finish the 
students’ assignments,  and it helped them to share their idea. 
About 10 minutes later, R conducted brainstorming to avoid 
long time needed for students to finish their assignments. R 
asked Ss to give their answers starting from Ss who sat on chairs 
at the front row and they had to write those answers on the white 
board. One by one, Ss wrote their answers. Eight students for 
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one number, so total all 24 students gave their answer for the 
three questions. 
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Brainstorming made the students more active in the 
teaching and learning process. They did not have difficulty in 
finding idea. They generated the answers all by themselves and 
their questions were only related to translation of Indonesian 
words. 
R asked the whole Ss about the questions by using 
brainstorming. R took some of Ss’ idea and requested them to 
write their idea on the white board. Unused idea was written by 
R beside the Ss’ writing. R made correction on the Ss’ spelling 
and helped them to translate Indonesian words to English. There 
were many questions, for examples: “Pak lo berdoa bahasa 
Inggrisnya apa?”, “Pak solat apa bahasa Inggrisnya?”, 
“Olahraga apa bahasa Inggrisnya Pak?” R ordered Ss to create 
simple recount text. 
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Shy students could be more active and they participated in 
the teaching and learning process. It was because they could 
speak up their idea with their friends. This interview  proved 
that. 
R : Bu, yang saya lihat dari observation, siswa agak lama 
nyelesein tasksnya Bu. Karena itu saya pake 
brainstorming. Dari pengamatan Ibu, apakah itu sudah 
membantu siswa dalam generating their idea? 
    (Mom, from what I saw on the observation, the 
students were rather slow at finishing the task. 
Because of it, I used brain storming. From your 
observation, did it help them in generating their idea?) 
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T : Ya, betul Mas. Sebenarnya mereka kurang paham saja 
instruksi dalam bahasa Inggris jadi agak lama 
ngerjainnya. Dengan brainstroming kan mereka sama- 
sama kasih jawabannya jadi nggak malu- malu. Kalau 
ditanya satu- satu malah memang agak sulit kasih 
jawaban mereka, 
    (Yes, It di. In fact, they just did not understand the 
instruction in English so they did the tasks slowly. 
Using brainstorming made them to speak up with 
their friends, so they were not shy. If they were asked 
to speak up one by one, they got difficulty in giving 
their answers.) 
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The students could organize their idea easily. It made them 
having much idea to speak. It solved the problem of confusion 
on what to speak. 
R : Oke. Yang pertama ne tentang pengajaran speaking 
tadi. Menurut kalian gimana? 
    (Okay. At first, it is about the teaching of speaking 
just now. What are your opinions about it?) 
I : Ya menyenangkan Mas. Di LKS-nya Mas banyak 
latihan speaking se. Saya sekarang pengin speakingnya 
bagus. 
  (It was fun. On the worksheet, there were many 
speaking practices. Now, I want to have good 
speaking skills.) 
L : Bikin semangat Mas. Nilai bonus saya jangan lupa ya? 
  (It made me enthusiastic. Do not forget my bonus. ) 
R : Iya Lis, pasti. 
  (Of course, I will not forget it, Lis.) 
F : Saya sama kayak Lilis.  
  (My answer is exactly the same as Lilis’ answer). 
A : Menyenangkan Mas. Pas pake brain storming aku jadi 
bisa punya banyak ide buat speaking. 
  (It was fun Brother. By using brain storming, I had 
much idea to speak.) 
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5) Providing situation cards  so that the students would not 
have problems in generating their idea in speaking 
The students got a benefit from using situation cards. They 
could organize their idea easily so they were not confused about 
what to say. The interview transcript below showed it. 
R : Kalo role cards-nya gimana Bu? Saya jelaskan 
expressions-nya dalam bentuk table di karto tersebut. 
Informasi yang siswa butuhkan dalam structured role 
play juga ada di sana. 
 (How about the role cards Mom? I explained the 
expressions in a table on the cards. Information 
needed in structured role play was included too.) 
T :  Lo cards-nya itu memang membantu siswa. Siswa jadi 
tidak bingung harus ngomong apa. Sebenarnya mereka 
bisa kok Mas, hanya nerves aja. Nah, table itu 
membantu mereka mengurangi nerves karena 
informasi yang dibutuhkan ada semua. 
 (That cards helped the students. They were not 
confused about what to say. They truly could speak 
well, but they were nervous. The table helped them 
to reduce their anxiety because information needed 
was provided.) 
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6) Asking the Students to Perform a Structured role play to 
Improve Their Speaking Skills 
Structured role play as explained before could improve 
students’ speaking skills. It would improve students’ speaking 
skills on pronunciation and intonation, grammar, fluency and 
interactive communication aspects. To achieve the objective, 
the researcher conducted several actions to make the students 
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prepared to perform the structured role play well. Those actions 
were explained on the previous points.  
The structured role play practiced entitled “Giving 
Advice Activity”. On this activity, the students were expected 
to explain and to understand events in recount because they 
were asked to explain why one of their friends was absent. The 
detail description of the structured role play was presented 
below. 
a) The students found it difficult to comprehend the 
structured role play instruction. To solve it, the researcher 
gave an explanation in English and in Indonesia. 
Ss seemed to be having difficulty to understand the 
instruction. R elaborated it in Indonesian. R described 
“Itu yang pake kolom maksudnya kalian milih salah 
satu”. R explained the language functions of saying how 
you are, asking how someone is, showing sympathy and 
giving advice of good activities in English and 
Indonesian. The Ss understood it. 
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b).  In grouping, the students were free to choose their 
partners. The students tend to perform well with their 
close friends. It occurred on this structured role play as 
described below. 
After that, R explained “Okay, now we are practicing a 
structured role play: giving advice. Sekarang kita praktek 
structured role playnya. Read the instruction ya”. Ss 
asked “Pak kelompoknya gimana?” and R replied 
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“Bebas aja ya”. The Ss were happy because they could 
freely choose their partners. 
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c). The researcher explained and led the students to 
pronounce expressions on the cards used in the structured 
role play.  
d). The researcher asked the students to perform the 
structured role play by chose them randomly. At first, 
they were reluctant, but after the researcher mentioned 
three names randomly, they agreed to perform it. 
e). The researcher gave comments as feedback to each group 
performing the structured role play. It would give an 
insight into good structured role play, so they could learn 
from it.  
After the implementation of the structured role play, the 
researcher conducted interviews to comprehend the classroom 
situation. The English teacher as the collaborator testified that 
structured role play improved students’ speaking performance, 
especially on their fluency and pronunciation. They also were 
not shy to speak in English. The interview below proved it. 
R : Oh oke. Terus, structured role playnya gimana Bu? 
Apakah Ibu melihat adanya peningkatan speaking 
skills yang dialami oleh siswa? 
  (Uh okay. Next, how about the structured role 
play Mom? Did you see any improvement on 
students’ speaking skill?) 
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T : Tentu saja ada peningkatan Mas. Terutama dari sisi 
kelancaran berbicara siswa, mereka mulai tidak 
malu berbicara dalam bahasa Inggris dan 
pronunciationnya juga lebih bagus. Sepertinya 
kegiatan drilling sebelum structured role play 
memang mengena.  
   (Of course, there was an improvement. Expecially 
on the students’ fluency and they were not shy to 
speak in English. Their pronunciation was better. 
I think pronunciation drill before practicing 
structured role play was usefull.) 
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The students were aware of the importance of structured 
role play. Student testified that their vocabulary mastery was 
better and they were not likely to forget a newly acquired 
vocabulary. This transcript captured it. 
R : Setelah mengikuti pelajaran tadi, apa yang 
membantu kalian dalam meningkatkan speaking 
skills? 
  (After joining the lesson, what helped you to 
improve your speaking skills?) 
L : Rola play pastinya. Dapet vocab banyak trus nggak 
dipraktekin entar juga ilang Mas. Structured role 
play bikin kita bisa langsung nerapin vocab jadi 
nggak lupa- lupa gitu. 
  (It was the structured role play for sure. Getting a 
new vocabulary without practicing how to use it 
made us forget it easily.  
 
  Structured role play enables us to use a newly 
acquired vocabulary, so we will remember them.) 
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Moreover, the structured role play was fun for the 
students. It was entertaining to watch their friends performing 
structured role play. It was like watching drama on TV.  
R : Lanjut ke structured role playnya. Apakah structured 
role play membantu kalian ningkatin speaking skills? 
Tolong dijelasin jawabannya ya. 
  (Let’s continue with the structured role play. Did 
structured role play help you to improve your 
speaking skills? Please elaborate your answer.) 
A : Pasti Mas. Structured role play-nya nyenengin. 
Apalagi pas lihat temen lagi meranin adegan itu. 
Asyik. 
  (Surely it did. The structured role play was 
entertaining. Furthermore, when I watched my 
friends performing it was wonderful.) 
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The students got a benefit from practicing the structured 
role play. They would likely to remember what they learned 
because they put what they learn into practice. 
F : Latihan speakingnya Mas. Structured role play bikin 
kita harus sering latihan speaking. Pokoknya 
pelajaran grammar, vocab yang baru dipelajarin 
bisa langsung praktek. Jadi bisa kita inget terus. 
  (It is the speaking practice on the structured role 
play. The structured role play allowed us to 
practice speaking more often. In short, the 
grammar and vocabulary which we learned could 
be used in practice. It allows us to remember 
them for a long time.) 
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More chances to practice speaking would make the 
students have better fluency. Lack of fluency occurred because 
they seldom practiced speaking activity. After doing the 
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structured role play with their friends, the students were more 
accustomed to speaking.  
L : Bener Mas, memang praktek speakingnya yang 
penting. Kita jadi lebih lancar ngomong soalnya jadi 
sering latihan di structured role play. 
  (That’s true my. Speaking practice in structured 
role play is important. We get fluency on more 
speaking practice.) 
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Based on the result of reflection, the researcher and the 
collaborator had a discussion to determine findings of Cycle I. The 
following points were the result of the discussion. 
1)  The successful actions 
a) The students had sufficient speaking practice, 
b) The students’ vocabulary mastery was improved, 
c) The students’ speaking skills were better, 
d) The students were less shy to communicate using English, 
e) The students were better in generating their idea in speaking 
activity, 
f) The students’ understanding and interest in grammar were 
improving, 
g) The students were more willing to communicate using 
English. 
 
 
96 
 
 
 
2)  Problems still existed 
a) Not all students active in speaking practice, 
b) The students had difficulty in giving their idea in speaking 
activity, 
c) Some students’ pronunciation were inaccurate, 
d) The students still relied on script in performing structured role 
play, 
e) The students interactive communications were still unnatural, 
f) The students’ intonations were frequently inappropriate, 
g) The students had difficulty in understanding the situation in 
structured role play. 
2. Cycle II 
a. Planning 
After the reflection in Cycle I, the researcher found some problems 
still existed. To solve those problems, the researcher had a discussion with 
the collaborator. They agreed that meetings in Cycle II would lay more 
emphasis on speaking activites and they would have fewer writing activities 
compared with Cycle I. They also discussed an integrated approach on 2013 
curriculum. An integrated teaching of four skills in English, which are 
listening, speaking, reading, and writing, was the characteristic of the new 
curriculum.  However, the researcher had difficulty because of limited time 
avaible given by the school. After the having the discussion, the English 
teacher agreed with the researcher to have more speaking activities in Cycle 
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II than in the Cycle I. In consequence, the researcher would apply structured 
role play in all meetings as more speaking activities were allowed.  
In speaking performance, the students still had problems in some 
aspects. The first problem was on pronunciation. They had difficulty in 
pronouncing verbs in past tense with –ed ending.  The second problem was 
on intonation. They were confused about the use falling and rising intonation. 
The third problem was that the students’ interactive communication was still 
unnatural. They seemed to read aloud a text and they performed the 
structured role play without acting accordingly. The researcher and the 
collaborator agreed about some actions which should be implemented in the 
Cycle II. They were: 
1) First Meeting 
a) Using interesting media to make the lesson more interesting, 
b) Creating a worksheet that contained more speaking activities than in 
the Cycle I, 
c) Giving a pronunciation drill on verbs in past tense with –ed ending. 
2) Second Meeting 
a) Using interesting media that helped students to understand the 
situation in the structured role play, 
b) Giving pronunciation drills on rising and falling intonations,  
c) Creating situation cards with various expressions that help students to 
organize their idea, 
d) Performing structured role play to improve students’ speaking skills.  
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b. Actions and Observations 
1) First Meeting 
The researcher opened the lesson by greeting, checking students’ 
attendance and explaining the objectives of the lesson. The learning and 
teaching process then continued by presenting the story of a winner in 
National Science Olympiad to motivate the students. At the end of the 
presentation, the researcher stated that they had to study hard at home as 
well as at school to be a winner. Then, they went on Task 1 Part A: 
observing and questioning that required students to ask their friends about 
their preparation before studying at the school. The classroom was noisy 
because of the questioning and answering activity. The researcher 
distributed dictionaries. He told the students to find difficult words on the 
dictionary  and to ask him if only they could not find the difficult words. 
Then, he asked them to read their answers aloud and he made correction. 
On the next task, the students were asked to list their friends who came 
late and who never came late to the school . When the researcher checked 
their answer, only a few students confessed that they came late. This 
extract below explained the situation. 
 
The first stage was observing and questioning or the Part A on the 
Ss’ worksheets. In the beginning, R motivated Ss with the story of an OSN 
winner (Olimpiade Sains Nasional or National Science Olympiad). R 
showed the power point slide show which explained about the OSN. He 
then showed the prizes of the winner. Ss seemed to be motivated. R hoped 
that Ss would be the next champions. Ss said “Insya Allah Pak”. R told 
that the OSN winner studies hard at home. Task 1 Part A: observing and 
questioning required Ss to question their partners about their preparation 
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before the lesson began including wheteher they studied at home or not. 
Before Ss did the task, R asked Ss to listen and to repeat the questions 
after him. Ss then did the task. The class was noisy because Ss were doing 
question and answer activity. The researcher distributed dictionaries. He 
told Ss to find difficult words on the dictionaries and Ss could ask R if 
only Ss could not find the difficult words. R went around the classroom to 
check Ss’ pronunciation. Then R asked some Ss to perform question and 
answer activity by reading the questions and their answers aloud. R made 
correction on their answers and wrote difficult words asked by Ss. After 
that, they moved to Task 2 Part A: observing and questioning which Ss 
were inquired to list their friends who came late and who never came late 
to the school. R went around the classrom again to check Ss’ answers. 
When R checked their answer, just a few Ss mentioned that they came late 
to the school. R stated “You are very smart students. Selamat! Wah kalian 
lulus ujian pertama jadi pemenang”. 
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The students then tried to guess a recount story based on the picture 
provided. They guessed it in Indonesian. The researcher wrote important 
words based on their answer s and encouraged them to use dictionaries to 
find their meaning. Some students came and wrote those words in English. 
Their answers were correct. Then, the researcher asked all students to 
finish their task. Ten minutes later, the researcher invited some students to 
write their answers on the white board. After that, the researcher asked the 
rest to correct their friends’ answers. He guided them to get the correct 
answers. The following extract captured this event. 
Ss shared their idea when finishing the Task 3. There was a funny 
picture of a student who just got up. R invited them to guess the story by 
looking at the picture as it was instructed on Task 3a. One of Ss answered 
“Bangun kesiangan jadi telat ke sekolah Pak”. R wrote some important 
words and said “Saya tulis: bangun, kesiangan dan telat. Hayo siapa yang 
tahu bahasa Inggrisnya?” Ss gave correct answers to R’s question. “Lo 
ada kata- kata susah tolong cari di kamus ya, lo mentok baru tanya 
Bapak” R clarified. R gave 10 minutes for Ss to guess the story. Then, R 
requested some Ss to write their answers on the white board and R made 
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 necessary correction. At Task 3b, R asked two of Ss to write down their 
answers on the white board. R invited the rest to make correction to their 
friends’ answers with the help of R.  
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The students then listened to the story based on the picture. Some of 
them smiled because what they guessed were so close to the story. They 
then did a guessing task based on the text. Soon after that, the researcher 
asked some of them to read their answers aloud and he made correction to 
their pronunciation and grammar. Next, the researcher explained how to 
pronounce verbs in past simple with –ed ending. Based on the text given, 
the students were asked to find verbs that should be pronounced as /ɪd/, 
/d/, and /t/. Some of students said that it was difficult, so the researcher 
advised them to touch their adam’s apple when pronouncing the verbs. He 
explained that if they find vibration on it, the verbs must be voiced. After 
the researcher checked their answers, only a few mistakes were found. The 
researcher gave more examples to make them understand more about the 
pronunciation and he used a phonetic transcription as an aid. Those 
examples would be used to complete missing words in listening activity 
entitled “At the School Gate”. They could complete the missing verbs 
correctly. Afterward, they answered the questions related to the text. They 
could answer them with ease. The extract below caught the event. 
The second stage or Part B in the worksheet was collecting 
information. Firstly, Ss listened the story based on the previous picture in 
Task 1a Part B: collecting information. Some Ss were happy because they 
knew that their guesses were close to the story. R repeated reading aloud 
the story two times. Next, Ss answered guessing questions on Task 1b. 
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After some time, R invited randomly some of Ss to read their answers. R 
made necessary correction on their grammar and pronunciation. Before 
gping on Task 2, R explained how to pronounce verbs in past simple with 
–ed ending. Then, Ss were requested to find verbs that should be 
pronounced as /ɪd/, /d/, and /t/ based on the text. Ss complained “Pak 
susah banget”. R gave a hint “Lo bagian ini (pointing at his own Adam’s 
apple) bergetar maka itu voiced lo nggak maka unvoiced”. Ten minutes 
later, R checked Ss’ answers. Only a few mistakes were found. More 
examples of the material could be found on Task 3 to make Ss understand. 
R instructed them to pronounce verbs in the examples using the phonetic 
transcription as their aids. On Task 3b, they used those words to complete 
missing verbs in the listening activity. They could complete the missing 
verbs with ease. They also have to answer questions related to the text 
entitled “At the School Gate”. They could answer them easily. 
 
Appendix B/ page 9/ FN 05 
 
The last activity was performing a structured role play. On that 
time, the researcher performed monologue with appropriate acting 
depending on the roles and the situation of the structured role play. The 
students would use it as a model. They also were instructed to write what 
they see as it was instructed on Task 3 Part C: associating. Later on, they 
could use the model as an example for their acting. Before the students 
performed the structured role play, the researcher guided them to 
pronounce correctly each of the sentences in the text correctly. He chose 
performing group randomly to avoid students’ hesitation. The students 
made an improvement in term of intonation, even if with some errors. 
Realizing this fact, the researcher planned to explain about the use of 
appropriate intonation . Before the class ended, he asked students to study 
the structured role play entitled “At the Classroom” as they would perform 
it later. This extract captured that situation. 
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The last part was practicing structured role play in the 
communicating stage. R performed monologue from the text entitled “At 
School Gate” with appropriate action depending on the roles and the 
situation.  Ss were asked to write the R’s acting as it was instructed on 
Task 3 Part C: associating. Many Ss laughed. R said “Yang ketawa jangan 
lupa ngerjain dan acting yang lebih bagus lho”. Then, R guided Ss to 
pronounce the sentences on the text. After that, R asked Ss to perform the 
structured role play. At this time, they performed a scripted structured role 
play. When R invited them to perform  it, none dared. So R chose 
randomly. From the first group, there was an improvement. They used 
acting as if they were at the school gate and the student who acted as 
security guard used different voice as a real actor. In other words, their 
acting was more natural. To motivate Ss, after a group performed the 
structured role play, R asked Ss to give applause and R gave feedback to 
the next group. Ss started to use different intonation, but it was not so 
accurate. It was considered as an improvement since the previous 
performance showed that most of Ss used flat intonation. Knowing this, R 
planned to explain about how to use intonation appropriately on the next 
meeting. 
Finally, the last group performed the structured role play. R told Ss 
to study the structured role play entitled “At The Classroom” at home. He 
said that the next meeting R would conducted assessment and the result 
would be reported to the teacher. The bell finally rang and R closed the 
lesson by saying a farewell to Ss. 
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2) Second Meeting 
The researcher prepared the research early. He had a discussion 
with the English teacher about how to handle a noisy class. Then, the bell 
rang and they came to the classroom. However, the researcher postponed 
the class until all students were present. It  happened about 3 minutes later.  
The researcher opened the lesson by saying “Assalamu’alaikum” 
and greeted students. He also checked the students’ attendance. Then he 
asked questions related to the material taught previously. He continued the 
lesson by explaining the objective and a brief comment about the students’ 
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previous structured role play. Those were the beginning of the lesson. The 
extract below captured the situation. 
At 09.00, T met R  and they had a discussion before the action. R 
consulted with T about the material, and about a plan how to deal with Ss 
who had low attention to the lesson. They also made the classroom noisy. 
Then, R gave the lesson plan, the observation checklist, and the speaking 
assessment rubric. 
The bell rang indicating it was the time to start the lesson. R 
postponed the lesson until all Ss came to the class. About 3 minutes later, 
all of Ss were present. T sat on the back chair and she wrote everything 
that happened on the teaching and learning process. R opened the lesson 
by saying “Assalamu’alaikum” and greeted Ss. He also checked Ss’ 
attendance. Then R asked “Did you remember the previous lesson?” Some 
Ss answered “Praktek structured role play Pak” and “Pronunciation past 
tense Pak”. R continued the lesson by explaining the objective and giving 
a brief comment of the structured role play in the last meeting. Those were 
the beginning of the lesson. 
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The next activity was collecting information. The researcher asked 
the students to listen and to repeat important vocabulary. He also made 
correction on their pronunciation. Some words were difficult for the 
students to pronounce, so the researcher pronounced the words slowly. He 
asked the students to guess the story they were about to listen by looking 
at the picture. Students gave various answers and their answers were close 
to the story. Then, he read the story that made some students satisfied 
because their answers were really close to it. They could understand the 
story even if some words were missing. When a student commented that 
the researcher read the story too fast, he read it slowly one more time. 
After that, students completed the missing words by using the vocabularies 
taught before. Most of their answers were correct. The researcher 
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performed the structured role play with appropriate acting as a model for 
the students. Using acting is a compulsory task to the students for the next 
performance. They watched the researcher’s performance and smiled at 
him, but he reminded that those who smiled must perform better. The 
activity proceeded with giving an opinion activity related to the story. On 
all students’ opinions, it was a bad idea to use deception to solve a 
problem. The extract below displayed the situation. 
The next activitiy was completing the missing words by listening at 
the collecting information stage. At first, R asked Ss to listen and to repeat 
key vocabulariy on Task 4a Part B: collecting information. The words on 
key vocabulary would be used to complete the missing words on the 
listening activity. Ss pronounced the words several times and R made 
correction to their mistakes. Some words that were difficult to pronounce 
were found. They were: “curious”, “remember” and “excuse”. To solve it, 
R pronounced those words slowly. Then, R asked Ss to guess the 
structured role play using the pictures as a clue. There were several 
answers and those answers were close to the real story. After that, R read 
the structured role play script with some missing words on Task 4b. Some 
Ss seemed satisfied because their answers were really close to the real 
story. They could understand the story even if some words were missing. 
After that, Ss were asked to complete those missing words by using words 
on key vocabulary taught before. Ss said “Pak itu terlalu cepat lho”. R 
read the text one more time. Then, he checked Ss’ answers. Most of their 
answers were correct. After that, R performed the structured role play with 
necessary acting as a model, but Ss smiled at him. R spoke with a smile 
“Yang ketawa nanti harus lebih baik actingnya soalnya habis ini kalian 
harus pake acting”. On Task 4c, R questioned some Ss to give their 
opinions about telling a lie to solve a problem. Some Ss answered orally in 
turn. All of them thought that it was a bad idea. 
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The students studied rising and falling intonation. The researcher 
presented the material shortly and he led them to read the examples with 
correct intonation. He called on some students to read the sentences one 
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more time by themselves. They could read them with appropriate 
intonation. The researcher asked the students to give mark of rising (↗) 
and falling intonation (↘) at the end of each sentence on “At the 
Classroom” text. Their answers were correct. He also helped the students 
who got difficulties. The extract below captured the situation. 
Ss studied how to use intonation correctly on associating stage or 
Part C: associating on the worksheet. At first, R explained the material 
shortly then he led all Ss to pronounce the examples by using appropriate 
intonation. Next, R called on several Ss to try reading the examples on the 
worksheet once more. They could read them with appropriate intonation. 
After Ss seemed to understand rising and falling intonation, R directed 
them to give a mark of rising (↗) and falling intonation (↘) at the end of 
each sentence on “At the Classroom” text. R checked their answers by 
asking them to read the text aloud. Their intonation was accurate. Some Ss 
said that they still have difficulties. Then, R helped them to decide which 
sentences should be pronounced with rising intonation and which ones 
should be pronounced with falling intonation.  
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The last activity was performing the structured role play. The 
students were asked to use their observation on the teacher’s acting as an 
example for them. To increase students’ motivation, the researcher also 
played a video as a model of acting. The students were interested and they 
asked the researcher to play more videos. He played one more video. The 
researcher instructed the students to form groups which each group 
consisted of two students. They were free to choose their partners. After 
the groups were formed, he made a lottery to determine the order of 
performing group. The researcher distributed situation cards to be studied 
by the students. He explained the expressions that could be used. Some of 
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students seemed to get difficulty in pronouncing the expression, so he 
taught how to pronounce them again. Next, the researcher asked them to 
perform the structured role play. He said that better marks would be given 
to students who did not use notes or the situation cards as their aids. The 
students asked about a narrator and the researcher answered that they 
could ask one of their friends who did not perform the structured role play 
to be the narrator. They also asked for more time to practicing the 
dialogue. The researcher agreed to give them five minutes. The extract 
below captured that event. 
The last part was performing the structured role play in 
communicating stage. R asked them to review their answers on Task 3b 
Part C: associating. He explained that their answers could be used as 
reference to prepare their acting. R emphasized that Ss must apply 
appropriate acting in performing the structured role play. Before they 
performed it, R played an authentic video as a model of acting for Ss. 
They enjoyed that video. When R finished playing it, some Ss said “Pak 
puterin lagi video lucunya”. R played another video. Later on, R 
instructed Ss to form groups which each grup consisted of two students. Ss 
were free to choose their partners. R made a lottery to determine the order 
of performing groups. R also distributed the situation cards and he told Ss 
to study them. When all group got them, R explained the expression on the 
cards. Ss asked “Pak tolong ajari lagi cara pengucapannya ya!”. R 
agreed and he taught them how to pronounce each expression. Later on, R 
asked Ss to perform the structured role play. R told “Yang nggak baca 
dapet nile lebih banyak”. Performing Ss asked “Pak narrator-nya 
gimana”. R answered “Panggil salah satu temen aja”. Ss also begged 
“Pak minta waktu bentar ya buat hapalin”. R replied with a smile “Okey 
five minutes. Lebih tepatnya waktu buat memahami ya bukan ngapalin”. 
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The structured role play was smooth. The students used of various 
expressions, and they used appropriate acting. After a group performed the 
structured role play, the researcher asked the studetns to give applause. He 
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gave comments on the students’ performance too. In the end of the lesson, 
the researcher closed it by saying “Wassalamu’alaikum” and  he bade a 
farewell to the students. The extract below displayed that situation.  
The structured role play was smooth and Ss made improvements in 
every aspect. After a grup performed the structured role play, R asked Ss 
to give applause as appreciation. R also gave comments to remind Ss 
about important points in performing the structured role play. This time, 
Ss performed well and they used various expressions. Ss also used 
appropriate action to illustrate the situation of the structured role play. 
Finally, all groups performed the structured role play. R 
  
said “Thank you for your performance”. In the end, R closed the lesson by 
saying “Wasalamu’alaikum” and bade farewell to Ss. 
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c. Reflection 
In the reflection stage, the researcher involved the English teacher and 
the students to give their opinions about what happened during the action. 
Below are the results. 
1) Using interesting media to Make the Lesson More Interesting 
The teaching media used on this research were Microsoft Power 
Point slide shows, cartoons describing the structured role play, and 
authentic videos. The researcher used them to make the lesson more 
interesting, to entertain the students, and to help them to understand the 
material in an easy way. 
The Microsoft Power Point slide shows made the lesson more 
interesting. Usually the students had to write down everything on the white 
board to their notebooks, but the use of slide shows changed that habit. 
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They just needed to copy the handout of the researcher’s presentation. In 
addition, they could have more time to pay attention to the lesson. 
Furthermore, the students could understand easily important points of the 
material by looking it at the handout. 
Cartoons entertained the students. They also made the lesson fun. 
The students got a benefit from the cartoons because they were able to 
guess the story in the structured role play by observing the cartoon. The 
cartoons prevented students from being stress too.  
Authentic videos helped the students to learn from the real 
conversation and they made the lesson interesting. The researcher could 
inspire the students to act better by showing the videos. Below is the 
evidence. 
R : Thank you. Yang pertama terkait media. Apa menurut kalian slide 
show yang Mas berikan itu membantu kalian belajar? 
  (Thank you. The first is related to media. Did you think that 
the slide shows which I gave would help you to learn?) 
I : Tentu Mas. Pelajarannya jadi lebih menarik dan nggak mbosenin. 
Biasanya cuma nyatet materi di papan tulis e. 
  (Of course it did. The lesson became more interesting and it 
was not boring. Usually we must write anything on the white 
board.) 
R : Lo menurut akbar gimana? 
  (What is your opinion Akbar?) 
A : Sama Mas. Memang slide show tadi membantu kita lebih 
memahami materi soalnya nggak susah- susah nyatet. 
  (My answer is the same as Rifan’s answer. The slide shows 
truly helped us to understand the material because we don’t 
have to struggle writing it down on our notebooks.) 
R : Okey. Lanjut ke gambar kartun. Sebelum Mas kasih structured role 
play khan ada kartunnya ne. Menurut kalian, apakah itu berguna 
untuk pelajaran? 
  (Okay. We go on the cartoon. Before practiced the structured 
role play, there were cartoons. In you opinion, were they useful 
in teaching and learning process?) 
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A : Gambar lucu itu? Pasti Mas. Aku terhibur dengan kartun itu. Bikin 
pelajaran lebih menyenangkan. Kita juga jadi bisa nebak isi cerita 
dari gambar tadi. 
  (Were they the funny pictures? Yes, they were useful. Those 
cartoons entertained me. They made the lesson funnier. We 
could guess the story from its pictures.) 
I : Bener banget Mas. Asyik tuh gambarnya. Pengin lho tiap 
pelajaran ada gambar lucunya biar nggak stress.) 
  (That is totally true. Those pictures are exiting! I wish there 
are many funny pictures in every lesson so that I won’t get 
stress.) 
R : Ya jangan stress gitu he he. Nah lo videonya gimana? Apakah itu 
juga membantu kalian belajar? 
  (Don’t be stress. How about the videos? Did they help you to 
learn?) 
I : Iya Mas. Bikin pelajaran jadi menyenangkan. Kita bisa denger 
percakapan yg asli jadi mbantu speaking juga. Videonya juga lucu,  
pengin lihat lagi. 
  (Yes they did. They made the lesson fun. We could hear real 
conversations, so they helped us to speak English. The videos 
were funny too. I want to watch them again.) 
A : Betul sekali. Kita jadi dapet inspirasi acting buat structured role 
play. Mas boleh copy videonya? 
  (That’s right. We got inspiration for acting in the structured 
role play from the videos. Can I copy those videos?) 
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2) Creating Worksheet that Contained More Speaking Activities 
The worksheets were designed to have more speaking activities than 
in Cycle I. The students would get adequate chances to practice speaking to 
improve their fluency, grammar, vocabulary, and other important aspects of 
speaking skills. In addition, the new material was equipped with speaking 
practice related to it, so the students would easily remember it. Below is the 
evidence. 
R : Ya, boleh. Sabtu depan ya. Ne sekarang tentang work sheet atau 
LKS-nya. Bagaimana menurut kalian kegiatan speaking yg ada 
dalam work sheet tersebut. 
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  (Yes, you can copy it next Saturday. Now, we go on with the 
worksheets. What do you think about speaking activities on 
them?) 
A : Menurutku se bagus. Benar- benar kasih kita kesempatan buat 
berlatih speaking. Tiap materi baru ada latihannya jadi nggak 
lupa. 
  (I think those worksheets are good. The activities on them truly 
gave us enough chances to practice speaking. For new material, 
there was speaking practice related to it, so we would not 
forget it.) 
I : Sama Mas. Kita jarang dapet banyak latihan speaking jadi LKS 
Mas tuh membantu kita biar tambah bagus speakingnya.) 
 
 
  (I have the same opinion. We rarely got speaking practice, so 
your worksheets helped us to be better in speaking.) 
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Moreover, the English teacher stated that the worksheets were good 
because they gave adequate speaking practice. It would make the students 
get used to speaking in English and it would improve their fluency. The 
interview transcript below showed that. 
R : Jadi menurut Ibu siswa sudah mendapatkan latihan speaking yg 
memadai dari worksheet saya? 
  (In your opinion, did the students get enough speaking practice 
from my worksheets?) 
T : Ya Mas. LKS-nya bagus karena banyak latihan speaking. Lebih 
banyak latihan membuat mereka terbiasa dan lebih lancar dalam 
speaking. 
  (Yes, they did. The worksheets were good because there was 
more speaking practice. More practice would make the 
students get used to speaking activity and they would become 
better in fluency.) 
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3) Giving a Pronunciation Drills on Verbs in Past Tense with –ed Ending, 
and on Rising and Falling Intonation 
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Pronunciation drills on verbs in past tense with –ed ending and on 
rising and falling intonation were given to the students based on a 
discussion with the English teacher on planning stage in Cycle II. The 
researcher and the collaborator agreed that the students still had some 
problems on pronunciation. By giving the pronunciation drills, the students 
could understand how to pronounce verbs in past tense with –ed ending 
correctly. They tended to give additional /nəd/ sound on those verbs before. 
Later on, their habit was changed because of the pronunciation drills.  
The students mentioned that the the pronunciation drill on how to use 
intonation appropriately helped them to perform better. They knew how to 
vary their intonation appropriately and the pronunciation drill prevented 
them from speaking monotonously in a conversation. Even if some of the 
studetns knew that there must be different intonation in speaking. However, 
they did not know how to use them appropriately. The drill strengthened 
their belief and guided them to use intonation correctly. The interview 
transcript below is the evidence. 
R : Ne tentang pronunciation drill sama structured role play-nya. 
Menurut kalian apakah pronunciation drill yang –ed ending dan 
penggunaan intonation itu membantu kalian dalam speaking? 
  (The topic is about the pronunciation drills and the structured 
role play. In your opinion, did pronunciation drills on verbs in 
past tense with –ed ending and on the use of intonation help 
you to practice speaking?) 
L : Ya pasti Mas. Kita jadi tahu cara ngucapin “learned, greeted, 
introduced” yang benar. Yang intonation juga membantu banget, 
jadi speakingnya nggak datar- datar gitu. 
  (Yes, of course they did. We could pronounce “learned, 
greeted, introduced” correctly. The intonation drill was also 
very helpful, so our speaking was no not monotone.) 
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F : Setuju ma Lilis. Biasanya kita cuma ngucapin pake tambahan /nəd/ 
aja. Lo intonation tuh mantap. Aku sebenarnya dah nebak lo 
speaking yang bagus ya pake intonation. Materi dari Mas bikin 
aku tambah yakin. 
  (I agree with Lilis. At past, we pronounced the verbs with 
addition /nəd/ sound. I guessed that good speaking should use 
appropriate intonation. Learning material from you 
strengthened my belief.) 
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4) Creating Situation cards with Various Expressions to Help the 
Students to Organize Their Idea 
Situation cards contained expressions used in the structured role 
play. What made it different from Cycle I was there were several 
expressions to each language function. According to a discussion with the 
English teacher, more expressions would help students to develop the 
students’ creativity and they would allow the students to choose one of the 
expressions given which was easy for them.  
 The students stated that they got benefits from using the cards. At 
first, they helped the studetns to solve one of their crucial problems, which 
was difficulty in generating idea. Secondly, the students could easily look 
at the cards when having difficulty in speaking practice.  
R : Oke, sekarang lanjut ke structured role play-nya. Yang pertama, 
apakah menurut kalian apakah situation cards membantu kalian 
dalam speaking?  
  (Okay, now we go on with the structured role play. At first, did 
you think that the situation cards help you in speaking 
activity?) 
L : Ya, pastinya Mas. 
  (Yes, of course they did.) 
R : Membantunya gimana? 
  (How did it help you?) 
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L : Ya jadi nggak pusing mikir mo ngomong apa. 
  (It prevented us from getting a head ache to think about what 
to say.) 
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 Because of the simple nature of the cards, the students also stated 
that they could remember what to say and what to do in their acting.  
R : Kalo menurut Alfi gimana 
  (What did you think Alfi?) 
F : Kartu speaking-nya membantu kita inget harus ngapain. 
Sebenarnya se lebih bagus ada bahasa Indonesianya Mas he he) 
  (The speaking cards helped us to remember what to do. Truly, 
it would be better if there was Indonesian translation.) 
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5) Performing a Structured role play to Improve Students’ Speaking 
Skills  
Structured role play improved students’ speaking skills. Their 
improvements appeared on all aspects. It can be seen from the increasing 
score of students’ speaking performance from the pre-test to Cycle II. The 
students also realized their improvements. They explained that their 
improvements in term of better fluency and self-confident, and they were 
not shy to speak English. They further explained that besides those 
improvements, they also were not bored in the English class. All actions 
mentioned earlier supported students’ performance in the structured role 
play that in fact improved their speaking skills. 
R : Oh ya, makasih sarannya Alfi. Kalo structured role play-nya 
sendiri gimana? Apakah kalian merasakan peningkatan 
kemampuan speaking setelah bermain peran? 
  (Uh okay, thanks for your advice Alfi. How about the 
structured role play itself? Did you felt any improvement in 
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your speaking performance after practicing the structured role 
play?) 
F : Tentu saja Mas. Kita jadi lebih lancar, lebih pede, terus nggak 
malu- malu lagi latihan speaking. 
  (Yes, I did. We got improvements in fluency, self-confident and 
we were not shy to practice speaking.) 
L : Sama Mas. Intinya kita lebih lancar speakingnya. 
  (I have the same opinion. The essence was that we were better 
in speaking.) 
R : Lancarnya di sisi apa? Grammar, vocabulary atau hal lainnya? 
  (In which aspect you were better, was it on grammar, 
vocabulary, or other aspects?) 
L : Ya semuanya. Juga bikin nggak bosen waktu belajar. 
  (All of them. The structured role play also prevented us from 
getting bored when learning English.) 
 
Appendix B/ page 27/ IT 07 
Steps in implementing the structured role play were similar to the 
steps in Cycle I. The differences were: there was less Indonesian 
translation, the students watched the researcher’s acting and some authentic 
videos as their reference, and they used situation cards for practicing the 
structured role play. When performing the structured role play, they did not 
use the cards. The researcher allowed them to use the situation cards when 
practicing the structured role play in front of the classroom. However, in 
the assessment, they must not use those cards.   
    The English teacher supported and she added the students’ 
opinions about structured role play. She testified that the students’ 
improvements appeared almost in all aspects of speaking performance. She 
added that on of crusial problems , which was lack of confidence to speak 
English, was solved.  
 
C. Research Findings and Dicussion 
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On this part, the researcher presented the comparison between findings 
on Cycle I, and on Cycle II. The discussion of the research was also presented 
on this part. Below is the table that showed the comparison between Cycle I, 
and Cycle II. 
Table 7: The Comparison between Cycle I and Cycle II 
No Actions Cycle I Cycle II 
1. Creating students’ 
worksheet that 
promoted 
speaking activity, 
 They provided 
students with 
adequate speaking 
activities, and there 
were listening, 
reading, and writing 
activities too.
 More speaking 
practice provided 
than in Cycle I.
 The students stated 
that those speaking 
activities were fun.
2. Creating a mini 
dictionary, so the 
students would 
not spend much 
time to finding 
the meaning of 
difficult words, 
 It provided easy 
access to find 
difficult words used 
in teaching and 
learning process.
  Because the students 
seemed to develop 
their independence in 
learning, so the 
researcher gave them 
dictionaries instead 
of the creating mini 
dictionary.
 It helped students to 
accomplish the task 
given by providing 
essential vocabulary. 
  
 (continued) 
 
 
(continued) 
No Actions Cycle I Cycle II 
4. Implementing 
brainstorming to 
make students 
easier to share 
 It speeded up students’ 
pace to finish their 
tasks.
 It helped students to 
 The students’ pace to 
finish their tasks was 
better in Cycle II, so it 
was not conducted.
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their idea solve their probems in 
finding idea on certain 
topics.
 It helped shy students 
to be more active in 
teaching and learning 
process because they 
shared their answers 
with their friends.
5. Using interesting 
media to make 
the lesson more 
interesting 
 The researcher did not 
develop interesting 
media.
 The media used were 
limited to commonly 
used in the classroom: a 
white board, students’ 
worksheets and a 
projector.
 Media used in Cycle II 
were Microsoft Power 
Point slide show, 
cartoons describing the 
structured role play, and 
authentic videos.
 Microsoft Power Point 
slide shows made the 
lesson more interesting 
and they helped students 
to understand the 
important points of the 
lesson.
       Cartoons helped 
students to guess the 
story of the structured 
role play.
 Authentic videos 
equipped students to 
language exposure from 
real conversations.
 (continued) 
 
 
(continued) 
No Actions Cycle I Cycle II 
6 Creating 
situation cards to 
help students to 
organize their 
 There was only 
one expression to 
each language 
function. 
 There were several 
expressions to each 
language function. 
 More expressions made 
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idea,  It helped students 
to organize their 
idea in speaking. 
the students creative 
and those expressions 
allowed the students to 
choose which one was 
easy to them. 
  It helped students to 
solve their difficulty in 
generating their idea 
when speaking.
 It helped the students to 
remember their acting 
in the structured role 
play.

7 Performing 
structured role 
play to improve 
students’ 
speaking skills. 
 The researcher 
explained the 
structured role play 
in English and in 
Indonesian.
 Students were free 
to choose their 
partner when 
performing 
structured role play 
and made them 
tend to perform 
well.
 Steps in implementing 
structured role play 
were similar to those 
used in Cycle I. The 
difference between 
Cycle I and Cycle II 
were: less Indonesian 
translation to the 
instruction, the students 
watched the 
researcher’s acting, they 
watched some authentic 
videos, and they used 
situation cards to 
practice the structured 
role play. In performing 
the structured role play, 
they did not use the 
cards.
 The researcher 
explained about 
the expressions 
used on the 
structured role play 
and he guided the 
students to 
pronounce those 
expressions 
correctly.

(continued) 
(continued) 
No Actions Cycle I Cycle II 
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   The researcher chose 
randomly the 
performing group to 
make the students not 
shy when performing 
structured role play. 
 The researcher gave 
feedback each time 
the group finished 
performing the 
structured role play. 
 The structured role 
play improved 
students’ speaking 
performance, 
especially on fluency, 
pronunciation and 
vocabulary mastery. 
 The structured role 
play gave adequate 
chance for students to 
practice speaking. 
 The students were not 
shy to speak English. 
 The structured role 
play made the lesson 
fun for students. 
 
 Overall students’ speaking 
performance was better 
than in cycle I in all 
aspects. 
 The students got more 
courage in speaking 
practice and were not shy 
to speak English. 
 The structured role play 
made the lesson more 
interesting for students. 
 
 
Beside students’ improvement on speaking performance in the 
teaching and learning process, quantitative data analysis also showed the 
students’ improvement. To know if there was an improvement, the researcher 
compared the students’ mean score from the pre-test to the post-test. Below is 
the result of students’ means score on all aspects of speaking performance. 
 
Table 5: The Students’ Mean Score in All Aspects of Speaking 
Performance from Pre-test, Cycle I, Cycle II, and Post-test 
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Tests 
Pronunciation 
and 
intonation 
Grammar Vocabulary Fluency 
Interactive 
Communication 
Pre-test 1.85 1.44 1.81 1.79 1.75 
Cycle I 2.13 2.17 2.35 2.21 2.73 
Cycle II 3.02 2.79 2.98 2.96 3.52 
Post-test 3.49 3.28 3.41 3.45 3.60 
 
As shown on the table above, the students’ score on all aspects 
increased from the pre-test to Cycle I, from Cycle I to Cycle II, and from 
Cycle II to the post-test. It proved that structured role play improved students’ 
speaking performance. Those aspects were pronunciation and intonation, 
grammar, vocabulary, fluency, and interactive communication as proposed by 
Nakatsuhara (2007: 102).   
Students’ mean of total score in the pre-test, Cycle I, Cycle II, and the 
post-test also indicated an improvement on their speaking performance. The 
table below is the evidence. 
Table 8: Students’ Total Score from Pre-test,  
Cycle I, Cycle II, and Post-test 
Component Mean of Total Score 
Pre-test 8.65 
Cycle I 11.58 
Cycle II 15.27 
Post-test 17.23 
 
The students’ mean of total score increased. In percentage, the 
students’ score increased 34% in Cycle I compared to pre-test. In Cycle II, it 
increased 77% compared to the pre-test. It increased 79% in the post- test 
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compared to the pre-test. It proved that structured role play improved students’ 
speaking performance. 
In addition, the improvements of students’ speaking performance was 
also proved by using normalized gain score proposed by Hake (1998: 65). 
Normalized gain score was used to analyzed the students’ improvement in 
speaking performance.  
This is the formula of normalized gain score: 
 
Description:  
<g> = normalized gain score 
<S post> = post-test score 
<S pre> = pre-test score  
100% = maximum score 
The result of normalized gain score can be categorized as follow: 
High : <g> > 0.7 
Medium : 0.3 ≤ <g> ≤ 0.7 
Low : <g> < 0.3 
 
Below is the result of the normalized gain score: 
 
 = 17.23 -  8.65 
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 25 – 8.65 
 = 0.52 
The result of normalized gain score was 0.52. It showed that the improvement 
of students’ speaking performance was categorized a medium improvement 
according to Hake (1999:1). 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER V 
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CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS 
 
A. Conclusions 
The purpose of the research was to improve students’ speaking 
performance by using structured role play. The subjects of this research were 
VIIIB Grade students of SMPN 1 Piyungan in the academic year of 2014/ 
2015. The research was begun on Mach 28, 2015 and ended on April 18, 
2015. The research conducted in two cycles because the objectives of the 
research were achieved in Cycle II according to a discussion with the English 
teacher as the collaborator in this study. 
Structured role play in Cycle I improved students’ speaking 
performance with some additional actions. The actions were based on a 
discussion with the collaborator during planning stage. Those actions were: 
creating students’ worksheet that promoted speaking activity, creating a mini 
dictionary, giving pronunciation drills, implementing brainstorming, and 
creating situation cards. However, there were still problems found  in Cycle I  
to solve in Cycle II. 
To solve problems in Cycle I, the researcher  and the collaborator 
agreed  to conduct six revised actions in Cycle II. Those actions were: using 
interesting media, designing students’ worksheet that contained more 
speaking activities compared with Cycle I, giving pronunciation drills, using 
situation cards with various expressions, and performing the structured role 
play. All the actions in Cycle II successfully improved students’ speaking 
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performance based on qualitative data analysis taken from field notes and 
interview transcripts.   
Quantitative data analysis was taken from the results of the students’  
speaking assessment by the researcher and the collaborator based on the  pre-
test, Cycle I, Cycle II, and the post-test. Compared with the pre-test result, the 
students’ mean of total score increased 34% in Cycle I, it increased 77% in 
Cycle II, and it increased 79%. It proved that structured role play improved 
students’ speaking performance. In addition, the result of normalized gain 
score was 0.52. It showed that students’ speaking performance was improved. 
The improvement was categorized as a medium improvement.  
 
B. Implications 
The research proved that performing structured role play improved 
students’ speaking skills. It also improved teaching and learning process of 
speaking, for examples: students got more courage to speak English, it 
allowed more chances to speaking activity, it made the lesson more 
interesting, and it increased their involvement in speaking activity. The 
researcher also believes that structured role play is suitable for students with 
low speaking skills.  
However, the researcher trusts that some actions should be conducted to 
make the structured role play run effectively in a class which the studetns 
have low speaking skills. Those actions are: creating a students’ worksheet 
that promotes speaking activity, creating a mini dictionary to help students to 
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find the meaning of difficult words, giving a pronunciation drill, 
implementing brainstorming to help the students to share their idea, using 
interesting media, and creating situation cards. 
 
C. Suggestions 
After conducting the research, there are some suggestions for English 
teachers, students, and other researchers. Those suggestiosn related to how to 
implement structured role play technique efficiently and effectively.  
1. For English teachers 
First, they should plan the time allocation well before implementing 
structured role play. Firstly, using this technique requires teachers to give 
chances for all students to practice speaking several times before they 
perform the structured role play. In addition, the structured role play itself 
requires considerable length of time to make it works well for all students. 
Secondly, English teachers should give authentic models for the structured 
role play because students could learn how the language actually works in 
the real life. Thirdly, English teachers need interesting media to make the 
students perform the structured role play eagerly. There are many 
languages experiences that they need to understand. If they have lack of 
interest, structured role play would turn into a boring activity. 
 
 
2. For students 
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Firstly, they should have positive attitude towards the structured role 
play. If they do not think that the structured role play gives them useful 
skills, it would not work well. Secondly, they should practice various 
expressions outside the classroom. English is a foreign language in 
Indonesia and it is usually difficult to have a chance to speak English, so 
they should practice speaking with their friends. Thirdly, the students must 
not bored with speaking practice. Note that to speak fluently and 
accurately, they have to practice regularly. 
3. For other researcher 
Firstly, they should design the structured role play with topic 
familiar to the students and they should use relatively short and simple 
dialogues. Secondly, classroom management is important as there would 
be noises during structured role play, so they should know their students 
well. By knowing their characteristics, researchers should be able to decide 
the best way to manage them. Thirdly, as the 2013 curriculum 
implemented scientific approach, the researchers should master this 
approach and integrate it on the structured role play. 
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FIELD NOTE 
No.  : FN 01 
Activity  : Classroom Observation 
Date, time : Saturday, 17th  January, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
The observation started at 09.45 am after a few minutes waiting the students 
to enter the classroom. The class was started by the teacher with greeting.  She said 
“assalamu’alaikum” then the students replied “Wa’alaikumsalam”. Next, she checked 
the attendance list. That day none was absent. She was happy about it. She did not 
forget to check the homework and reviewed some of the previous lesson materials. 
The topic was degree of comparison. To teach she used “When English Ring the 
Bell” book composed by Ministry of Education and Culture. It was on chapter VIII 
entitled “Bigger is not always better”.  
She implemented scientific approach based on the book. At observing and 
questioning state she asked the students to pay attention to the example of 
comparison after she wrote all the important information. She sometimes stop writing 
to explain the grammar point, however the students mostly continue writing 
everything on the white board. The explanation was long enough to make some 
students bored. Especially on the back side, male student seemed sleepy and wrote a 
little nor listened.  
She continued the lesson by drawing different size of balls. She asked the 
students to pay attention and tried to compare their size. The teacher switched the 
language into Indonesian to make the students understand. She asked students on the 
front seat to answer some question related to the picture. Those students were 
responded slowly. Almost all questions are teacher initiated. Students rarely asked 
question, except asking difficult words. She also wrote some question and asked 
students to answer them orally. Again, only the front seats of the class were checked 
for understanding. 
After  that, the lesson continued by asking about students’ favorite foods. She 
asked them to compare the prices. Again, the teacher wrote all the grammar point and 
additional tasks. It took some time to the students to write, but the teacher only gave 
short time to write. In question and answer session there was no adequate 
pronunciation checking. That was only a few vocabularies checking. While writing 
the students looked confused and frequently checked the examples. Next, the teacher 
checked their understanding by asking some questions, unfortunately the oral replies 
were without model. The students’ pronunciation and intonation were lacking. Then 
the teacher dictated the conclusion. She also checked what she has said to the 
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students. However, the conclusion that supposed to be interactive too turned into 
question and answer by the teacher herself. 
The next step of teaching and learning was group discussion and presentation. 
Before the activity started, the teacher reviewed all material on a summary wrote on 
the white board. It was the second time consuming for students to write down all the 
materials. However, in presentation, only small number of students were able to 
answer teacher’s questions. The use of Indonesian was still dominant so far. Some 
students who did not get attention talked topic outside the subject. The teacher 
sometimes did not use English then translate what she have said into Indonesia. 
Instead, she just speak about the explanation in their mother tongue. 
The class then closed by conclusion and praying lead by the chairman of the 
class. Finally, the teacher said. “See you later” and “wassalamu’alaikum”. The 
students replied, “wa’alaikumsalam”. 
 
No.  : FN 02 
Activity  : Pre-test 
Date, time : Saturday, March 21, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   Ss : the students 
 
R came to classroom with ET at 09.45. They waited for 10 minutes to before 
all Ss came in. After greeting, the ET teacher explained that there would be a pre-test 
by the researcher. R greeted the Ss and introduced himself. After that, he explained 
how the pre-test should be conducted. The English teacher sat down on the back chair 
and took a note about activity in the classroom. 
R distributed texts for the role play. R read the role play instruction and its 
translation in Indonesian. R checked Ss’ understanding by saying “Is it clear?” Ss 
answered “Yes, Sir”. R asked students to make a group of two Ss. R explained that 
performing group started from Ss who set on front chair. At first, Ss who acted as 
students A gave their belongings to Ss who acted as Students B. Students A closed 
their eyes and Students B hid the belongings.  
Ten minutes later, R instructed Ss to perform the role play. He explained that 
they must not read the text. R gave 20 minutes for Ss to read and to understand the 
role play. Ss performed the role play. Each time a grup finished performing, R 
ordered other Ss to give applause. In the end of the last grup performance, R said 
“Thank you very much”. He ended the class by saying “Wassalamu’alaikum. See you 
later”. 
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No.  : FN 03 
Activity  : First Meeting (Cycle I) 
Date, time : Saturday, March 28, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
 
The researcher arrived at the school at 06.30 am. It was the first meeting so 
that he came early to greet the students in front of the school gate. He also met the 
headmaster and the teachers who were having schedule to greet students. It was the 
tradition at SMPN 1 Piyungan. The researcher was with them until 07.00 am. After 
closing the gate, R went to the canteen to have a breakfast. Then, he prepared the 
teaching materials at the school lobby for about 20 minutes. After that, for about an 
hour later he had a discussion with other teachers. The lesson itself would start at the 
fourth and fifth hour or at 09.15 am- 10.35 am so that R went to the library. At 09.00 
am was the time for the first break. R went back to the school lobby to meet T. He 
waited for five minutes. He met T then, but she asked him to wait a moment. After a 
moment T met E. They had discussion related to the teaching and learning process. T 
asked for the lesson plan and the teaching materials. R gave her those documents then 
they went to the classroom at 09.15. 
It was 09.15, the bell rung as a sign to the students to enter the classroom. 
However, most S were still outside the classroom. Both R and T waited inside the 
classroom then T asked the chairman to ask other S to come in. After about 10 
minutes all S finally came in the classroom. T opened the lesson by saying 
“Assalamu’alaikum” and replied by all students “Wa’alaikumsalam”. She introduced 
R to the S and told them that R would conduct a research for several weeks. T gave 
the chance to R to start the research then she exchanged her seat with R. There were 
two tables and chairs in front of the classroom. Both seats were having wide viewing 
to the whole class. 
R stated the class by saying “Assalamu’alaikum” then the students answered 
“Wa’alaikumsalam”. R introduced himself then explained the objective of the lesson. 
R disturbed the students’ worksheet. It was noisy because R was having difficulty in 
applying the LCD projector afterward. The operation system was Linux that made the 
R confused for a moment. With the help of S, R was able to prepare the slide show. 
In the beginning R using Microsoft Power Point Slide Show to motivate students. R 
showed several pictures of daily activities and asked the students “What are they 
doing?” There was a silent. R explained that S could see clue on the next page of 
“Mini Dictionary”. S could answer all the questions. R guided S to pronounce those 
activities. R explained that the next activities closely related to those words. R 
continued the activities by reading some of sentences related to the pictures. S 
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repeated after him.  R pronounced “He studied English” then asked the students 
“Repeat after me please”. S pronounced it and all next the sentences. S looked happy 
because may be they had little speaking practice and it was something new as R asked 
“Kalian jarang latihan pronunciation apa?” Some S answered “Ya Pak”. The 
teaching and learning continued on questions no. 4. They were asked to find five 
activities done before go to school. They needed more time. R explained that they 
could use the examples if they really did them at home, but R warned “Jangan sama 
semua tapi, nggak kreatif he he”. In addition R encouraged S to use dictionary or to 
ask for assistance from him. After about 10 minutes R asked them to write the answer 
down in the white board. R asked S to correct the spelling and grammar together. 
Most students were correct because they use verbs on the mini dictionary and paid 
attention to the examples provided. 
The next stage was collecting information. They needed to answer relatively 
similar questions related to their activity before go to school, but they had to ask their 
chair mate. Because it was familiar R asked S to answer it orally. It was smooth. The 
problems appeared on the question no.2 part B: collecting information. They had to 
write a simple recount about good activities done by their family member. Some S 
asked, “Pak, sulit banget”. R anwered, “Okey I will explain more clearly. Bapak 
jelaskan lagi ya. Jadi perhatikan contohnya”. R requested S to try again and not 
worrying the mistakes they made. Many S did not do the tasks. Then, R guided S to  
list more examples by giving feedback to the whole class “Ayo kita daftar sebanyak 
mungkin activitiesnya”. After listed about 10 activities suggested by S, R gave tips 
“You can write the similar answer if your family members did them. Ya kurang lebih 
boleh sama, tapi nggak boleh semuanya sama”. R asked them to look at the LCD 
projector. He underlined the words: at “04.00 am”, “then”, and “after that” on the 
example showed to S. He told S that the underlined words on the example are time 
signaling. He noted “Don’t forget to put time signaling, penanda waktunya jangan 
lupa. Seperti ini lho”. After 10 minutes most S finished the task. R invited three of S 
to read their answer aloud. R made some correction on their pronunciation. Almost 
the answers were similar, but their pronunciation getting better. R read aloud the 
example one more “My parents woke up at 04.00 then they took wudlu. Then they 
went to the mosque. After that my mother cooked for breakfast”. S imitated him and 
R put emphasized on the verbs by pronouncing them three times. He then asked the 
three of S again to write down their answer on the white board. R reviewed their 
answers. They forget to put time signaling. R guided the rest of the students to put 
time signaling by reading the materials on part C: associating at point b: time 
signaling. R then underlined  students’ answers that use verbs in past tense before 
pronounced them with S. R explained that they would use verbs in past tense 
frequently.  
On question number three R explained “Bad activities is the opposite of good 
activities. Coba cari contoh- contoh bad activities. Remember not to do that okay?” S 
tried to answer the question. Some S asked “Pak lo nggak ngerjain PR apa bahasa 
Inggrisnya”. R answered “ did not do the home work. Other S asked” Lo nggak 
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membersihkan rumah?” and R answered did not clean the house. S seemed to answer 
the question by giving negative form of good activities. Realizing this fact, R showed 
that S could add “did not” followed by V1. R asked S to look at the dictionary. “The 
second row is past tense and first is present. Perhatikan kolong satu dan dua. Kalian 
cari di kolom satu ya buat present-nya” R explained. S seemed confused about the 
explanation. 
To handle the above problem R decided to skip the questions and explained 
materials on “Grammar Point” at associating stage. R explained about present and 
past tense. Time signaling was further discussed.  The purpose of the recount text was 
also explained on this part. R requested S to open the book “When English Ring a 
Bell” on page 169.  
To make sure that students did not get difficulty on pronunciation, R invited S 
to pronounce verbs in present and past tense together. R said “learn, learned, meet, 
met, wear, wore and so on”. S were having trouble pronouncing them. R repeated 
three to four times and requested them to do the same. It seemed boring, but S do 
what R requested and they seemed enjoying it. Their pronunciation was getting 
better. After that, R requested S to answer the rest of the questions on part B: 
collecting information orally, starting on question no. 3 to no. 5 part B: associating, 
after they have finished them. R told that he would chose randomly and the result 
would be reported to T. After about 10 minutes, R conducted brainstorming to avoid 
long time needed for students to finish their assignment. R asked Ss to give the 
answers starting from students who sat on the front to they who sat on the rear and 
they had to write those answers on the white board. One by one Ss wrote their 
answer. Eight students for one number so total all 24 students gave their answer for 
the three questions remaining. Unexpectedly they gave various different answers. 
That was because R openly invited S to have different answer and explained that they 
could ask R about the difficult words. R guided S to read aloud their own answers. 
 
Finally, the bell rung at 10.35. R closed the lesson by telling students to study  
more part c: associating and saying “Wassalamu’alaikum waramatullahi wabarakatu”.  
 
No.  : FN 04 
Activity  : Second Meeting (Cycle I) 
Date, time : Saturday, April 4, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
As the previous meeting, R arrived to the school earlier and greeted the 
students coming to the school. At 07.00 am he and one of the teachers closed the gate 
then went to the school lobby to make necessary preparation. He made conversations 
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with teachers who were not teaching yet until the first break at 09.00 am. He met the 
T to discuss the next research. They agreed that T would only observing and making 
note. R then gave the lesson plan that day and the next meeting. T gave some 
correction to the next meeting. 
The bell rung at 09.15 am indicated the beginning of the lesson. R waited the 
students to get ready. He asked students “Are you ready for the lesson” then followed 
by answer “Yes Sir”. R opened the lesson by greeting and checking the present list. 
In the beginning, R asked some S about the previous lesson. One S answered “Bad 
activity dan good activity Pak”, other answered “Present and past tense” and another 
said “Tentang recount Pak”. R explained the objective of the lesson. 
The first phase of the lesson was associating. R asked “Did you learn the 
material”, S answered “Belum Pak”. Even many of S did not bring the worksheet. R 
distributed the worksheet. R explained verbs in past tense. He guided the students to 
pay attention and pronounce the verbs in past and present tense. S pronunciations 
were better than the previous meeting. S searched 15 verbs in past tense and their 
meaning. About five minutes later, R asked them to write their answers on the white 
board and read aloud them. R made fewer corrections to them. After that R explained 
“To Be in Past Tense”. This time he used a table. S paid full attention because it was 
shorter than usual long explanation of grammar and was using Indonesia. R asked 
randomly S to explain in front of the class. S could explain it fluently. R requested S 
to complete the recount text by listening. S protested “Duh Pak, mbok jangan 
listening-lah” and R replied “Nggak susah kok, kan kalian Cuma nglengkapi to be – 
nya aja”. S was silent and ready for the activity. After a moment, R finished reading it 
aloud and checked students’ answer. Most of them were correct. R asked some of S to 
read aloud their answer and he made correction on their pronunciation. 
The lesson continued by explanation of time signaling and sequencing, and 
text structure of a recount. R reminded S about last meeting that discussing the text 
structure. R described the grammar in English and Indonesia. Some S were sleepy. R 
asked “Ngantuk  ngopo e?” and S answered “Mumet Pak, ra donk”. R simplified the 
grammar by saying “Orientation ya garis besar cerita, event itu peristiwanya”. R 
asked the S to do the task of telling a friend’s good activity before go to school. S 
said “Pak grammar yang sebelumnya kan belum diajari” and R replied “Kita belajar 
itu sambil praktek”. R asked the whole class about the question by brainstorming. R 
took some of Ss’ ideas and requested them to write their ideas on the white board by 
a guide from R. Unused ideas were written besides the Ss’ writing. R made correction 
on the Ss’ spelling and helped other Ss to find the difficult words. There were many 
questions, for examples: “Pak lo berdoa bahasa Inggrisnya apa?”, “Pak solat apa 
bahasa Inggrisnya?”, “Olahraga apa bahasa Inggrisnya Pak?”. R ordered S to 
create a simple recount.. After about the next 10 minutes R checked S’ answer. Most 
of Ss wrote the example. However, R found some Ss who were different. R asked 
them to write on the white board. R made correction on spelling and grammar. After 
that R guided them to read their answers  aloud.  R said “Ayo give applause to your 
friends!”.   
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R guided S to finish task 2 on part C: associating. The last activity required 
students to list reward of good activity and consequences of bad activities. R 
instructed “After you gave consequences of bad activity, don’t forget to give advice. 
Jangan lupa kasih nasehat pada bad activity. You may open the dictionary”. R 
implemented brains storming on this task. S protested “Pak, dari bangku paling 
belakang ya”. R agreed. S who seated on the back chair listed good activities. He was 
muddled. R said him “Lo sulit, bahasa Indonesia dulu aja”. The S wrote: Siti belajar 
bersama temannya. R encouraged other Ss by promoting a bonus and said “Hayo 
yang bisa bantu dapet bonus. Siapa yang bisa?” One of Ss answered : Siti studied 
together friends. R made correction and ask the S to write: “Coba tulis Siti studied 
together with her friend”. The teaching and learning process continued. One by one 
Ss wrote their answers in turn. R made corrections to their grammar. He asked Ss 
“Consequence-nya nggak bawa kamus apa?” S answered “Nggak bisa belajar”. R 
questioned “Bahasa Inggrisnya? Yang bisa jawab dapet bonus”. One of Ss answered 
“Cannot Study”. R corrected “She could not study well. Sip, bagus”. 
The last phase was communicating. Ss seemed to be having difficulty to 
understand the instruction. R elaborated it in Indonesian. R described “Itu yang pake 
kolom maksudnya kalian milih salah satu”. R explaining the language functions of 
saying how you are, asking how someone is, showing sympathy and giving advice of 
good activity in English and Indonesian. The students understood it. After that, R 
explained “Okey, now we are practicing a role play: giving advice. Sekarang kita 
praktek role play-nya. Read the instruction ya”. Ss asked “Pak kelompoknya 
gimana?” and R replied “Bebas aja ya”. The Ss were happy because they could freely 
choose their partners. R performed monologue of a role play and asked Ss to pay 
attention. R led pronunciation drill to expressions used in role play.  About 15 
minutes later R asked S to perform the role play. R complained “Aduh Pak belum 
siap”. R chose randomly from the present list “Nama yang saya sebutkan siap nggak 
siap maju ya”. R mentioned three names. “Now perform in front of the class” said R. 
“Kalian boleh baca dulu” R added. R made correction on pronunciation and gave tips 
“Saat kalian ngomong, jangan kayak baca puisi ya, yang natural aja”. S performed the 
dialogue. Every time one group finished performing, R gave a comment and the the 
next group prepared themselves about it. The students listened and paid attention to 
the group performing the role play. They also prepared the strategies what to do to go 
after listening to the researcher’s feedback. The bell rung, but there were three groups 
remaining. R asked “Please, tambah dikit ya waktunya”. S agreed but said “Jangan 
lama- lama Pak, ada pelajaran lain”. 10. 45 am the last group performance. R close 
the lesson by saying “This is the end of our lesson. Wassalamu’alaikum”. 
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No.  : FN 05 
Activity  : First Meeting (Cycle II) 
Date, time : Saturday, April 11, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
R prepared everything early. As previous meetings he arrived at 07.00 am then 
waited at the school lobby and organized the meeting of cycle II. At 09.00 R met T. R 
and T had discussion about 2013 curriculum. R explained that he would focus on 
speaking skills. An integrated teaching of four skills was the characteristic of the new 
curriculum, but R had difficulty because of limited time given. T agreed him to focus 
more on speaking skills and less writing activities. R also gave the lesson plan, 
observation checklist, and the speaking assessment. R asked her to be the observer 
and the second rater of students’ speaking performance. 
R began the first meeting of cycle II. It was 09.15 am, but most of S were 
outside the classroom. R asked the chairman to call S for coming to the classroom. 
About five minutes later they all were inside the classroom. T sat on the back seat. 
She would make note about the teaching and learning activity. R opened the lesson 
by saying “assalamu’alaikum”, asking how students were, checking the present list, 
and explaining the objectives of the lesson.  
The first stage was observing and questioning or the part A on the Ss’ 
worksheet. In the beginning R motivated Ss with the story of OSN (Olimpiade Sains 
Nasional or National Science Olympiad). R showed the power point slide show of the 
introduction of OSN. He then showed the prize to the winner. Ss seemed to be 
motivated. R hoped that Ss would be the next champions. Ss said “Insya Allah Pak”. 
R told that OSN winner start with studying at home as their first task on the 
worksheet would ask. Task 1 part A: observing and questioning required Ss to 
question their partners about their preparation before the lesson begin. Before that, R 
asked Ss to listen and to repeat the questions after him. S then did the task. The class 
was noisy because Ss were doing question and answer activity. The researcher 
distributed the dictionary. He told them to find difficult words on it and ask him if 
only they could not find them. R went around the classroom to check Ss’ 
pronunciation. Then R asked some Ss to perform question and answer by reading it 
aloud. R made correction of their answers and wrote difficult words asked by Ss. 
After that, they moved to Task 2 part A: observing and questioning in which Ss were 
inquired Ss to list as many of their friends who have ever been or who have never 
been late to go to school. R went around the classrom again to see S’s answer. When 
R checked their answer, just few Ss mentioned that they have ever been late. R stated 
“You are very smart students. Selamat wah kalian lulus ujian pertama jadi 
pemenang”. Ss shared their ideas when finishing the Task 3. There was a funny 
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picture of a student who just got up. R invited them to guess the story by looking at 
the picture as what Task 3a was instructed. One S answered “Bangun kesiangan jadi 
telat ke sekolah Pak”. R wrote some key vocabulary and said “Saya tulis: bangun, 
kesiangan dan telat. Hayo siapa yang tahu bahasa Inggrisnya?” S gave correct answer 
to R’s question. “Lo ada kata- kata susah tolong cari di kamus ya, lo mentok baru 
tanya Bapak” R clarified. R gave 10 minutes for Ss to guess the story. Then R 
requested some Ss to write their answer on the white board and made necessary 
correction. At Task 3b, R asked two of Ss to write down their answer on the white 
board. R invited other Ss to make correction to their friends’ work with help of R..  
The second stage or the part B in the worksheet was collecting information. 
Firstly, Ss listened the story based on the previous picture in Task 1a part B: 
collecting information. Some Ss were happy because they knew that their guess were 
close to the story. R repeated it again two times. Next, Ss answered guessing 
questions on Task 1b. After some time, R invited some Ss randomly to read their 
answers. R made corrections on their grammar and pronunciation. Before moving to 
Task 2, R explained how to pronounce verbs in past simple with –ed ending. Ss then 
were requested to find verbs that should be pronounce as /Id/, /d/, and /t/ based on the 
text. Ss complained “Pak susah banget”. R gave hints “Lo bagian ini (pointing at his 
own Adam’s apple) bergetar maka itu voiced lo nggak maka unvoiced”. After 10 
minutes R checked S’ answers. Only few mistakes were found. More examples of the 
material could be found on Task 3 to make Ss understand more about it. R instructed 
them to pronounce verbs in the examples using phonetic transcript as their aid. On 
Task 3b they used those words to complete missing verbs in listening activity. They 
could complete the missing verbs with ease. They also have to answer questions 
related to the text entitled “At the School Gate”. They could answer them easily. 
The last part was practicing role play in communicating stage. R performed 
monologue from the text entitled “At School Gate” with appropriate action depending 
on the role and the situation.  S asked to write the R’s actions as instructed on task 3a 
part C: associating. Many S laughed. R said “Yang ketawa jangan lupa ngerjain dan 
acting yang lebih bagus lho”. Then, R reviewed the scrip by guiding S to pronounce 
each of the sentences. After that, R asked S to perform the role play. This time they 
performed scripted role play. When R invited them to perform, none dared to. So R 
chosed randomly. From the first group, there was an improvement. They used acting 
as if they were at the school gate and the student who acted as security guard used 
different voice as a real actor. In other words their acting was more natural. To 
motivate S, each time the group performed, R asked them to give applause and gave 
feedback. They started to use different intonations, but those were not so accurate. It 
was an improvement since the previous performance showed that most S used rather 
flat intonation the whole sentences. Knowing this, R planned to explain about 
intonation on the next meeting. 
Finally the last group had performed. R told S to study the role play entitled “At 
The Classroom” at home. He said that the next meeting they would have assessment 
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and it would be reported to the teacher. The bell finally rung and R closed the lesson 
by saying farewell to S. 
 
 
No.  : FN 06 
Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   S : the students 
 
R made preparation to conduct the research early. He arrived at 06.30 am. Then 
he had a conversation with teachers. About 07.20 R prepared the instruments and 
simulated the actions he would perform.  
R had discussion with T before the action. At 09.00 T met R. He consulted T 
related to the material and planned how to deal with Ss who had low attention to the 
lesson that made noisy in the classroom. Then R gave the lesson plan, the observation 
checklist and the speaking assessment rubric. 
The bell rang indicated it was the time to start the lesson. R postponed the 
lesson until all Ss came to the class. About 3 minutes later, all of Ss were present. T 
sat on the back chair and wrote everything that happened on the process. R opened 
the lesson by saying “Assalamu’alaikum” and greeted Ss. He also checked Ss’ 
attendance list. Then R asked “Did you remember the previous lesson?” Some S 
answered “Praktek role play Pak” and “Pronunciation past tense Pak”. R continued 
the lesson by explaining the objective as well as giving a brief comment of the role 
play in the last activity. Those were the beginning of the lesson.The next activities 
was completing the missing words by listening at collecting information stage. At 
first, R asked S to listen and to repeat key vocabularies on task 4a part B: collecting 
information in which those would be used to complete the missing words. S 
pronounced the words several times and R made correction to their mistakes. Some 
words that were difficult to pronounce were found. They were: “curious”, 
“remember” and “excuse”. To solve this, R pronounced them  slowly. Then R asked 
S to guess the role play using the pictures as the clue. There were several answers and 
they were close to the real story. After that, R read the role play script with some 
missing words on task 4b. Some S seemed to be satisfied because their opinions were 
really close to the real story. They could get the story even if some words were 
missing. After that S were asked to complete those missing words by using key 
vocabularies taught before. S said “Pak itu terlalu cepat lho”. R read the text again 
one more times. Then he checked S’s works. Most of their answers were correct. 
After that, R performed the role play with necessary acting as a model but S were 
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smiling. R spoke with smile “Yang ketawa nanti harus lebih baik actingnya soalnya 
habis ini kalian harus pake acting”. On task 4c, R questioned some S to give their 
opinion about telling a lie to void a problem. Some S answered orally in turn. All of 
them thought that it was a bad idea.  
Ss studied how to use intonation correctly on associating stage or part C: 
associating in the worksheet. At first, R explained the material shortly then led all Ss 
to pronounce the examples of sentences with appropriate intonation. Next, R pointed 
several Ss to try reading those examples on the worksheet once more. They could 
read them with appropriate intonation. After Ss seemed to understand rising and 
falling intonation, R directed them to give mark of rising (↗) and falling intonation 
(↘) on the end of each sentence on “At the Classroom” text. R checked their answer 
by asking them to read the text aloud. Their intonations were correct. When some Ss 
said that they got difficulty, R helped them to decide which sentences were raising 
and which ones were falling intonations. 
The last part was performing role play in communicating stage. R asked them 
to review their answer on Task 3b part C: associating. He explained that their answers 
could be used as a reference to prepare their acting. R emphasized that Ss must apply 
appropriate acting in performing the role play. Before they performed it, R played an 
authentic video as a model of acting for Ss. They enjoyed that video. When R 
finished playing it, some Ss said “Pak puterin lagi video lucunya”. R played another 
video. Later R instructed S to form a group of two freely. R made a lottery to 
determine the order of performing groups. R also disturbed the role play cards and 
told Ss to study them. When all group got them, R explained the expression on the 
cards. Ss asked “Pak tolong ajari lagi cara pengucapannya ya!”. R agreed and taught 
them how to pronounce each expression. Later, R asked Ss to perform the role play. 
R told “Yang nggak baca dapet nile lebih banyak”. Performing S asked “Pak narrator-
nya gimana”. R answered “Panggil salah satu temen aja”. S also begged “Pak minta 
waktu bentar ya buat hapalin”. R replied with smile “Okey five minutes. Lebih 
tepatnya waktu buat memahami ya bukan ngapalin”. The role play was smooth and Ss 
made improvement in every aspect. Each time the group finished playing, R asked the 
rest of the class to give applause as an appreciation. R also gave comment to remind 
important points for the next group. This time they performed well and used various 
expressions. Ss also used appropriate action to illustrate the situation on their role 
play. Finally all the groups have performed it. R said “Thank you for your 
performance”. In the end R closed the lesson by saying “Wasalamu’alaikum” and 
bade farewell to Ss. 
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No.  : FN 07 
Activity  : Post-test 
Date, time : Saturday, April 25, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
   Ss : the students 
 
 
R and ET came in classroom at 09.45. They must waited for 10 minutes 
before all Ss were present in the classroom. ET sat on the back chair and observed the 
teaching and learning process. She would be the second rater of Ss’ speaking 
performance. R opened the class and checked Ss’ present list. All Ss were present. 
Then, R explained that there would be a post-test. R disturbed post-test papers. 
R made a lottery to determine order of performing grup. After that he let Ss to 
study the post-test. R read aloud conversation in the role play for two times. Ss asked 
to have more times studying the role play. R gave them 15 minutes. 
The role play was played in a grup of three Ss. One S acted as a teacher, and 
two Ss acted as students. The role play entitled “I Didn’t Bring My Homework”. Ss’ 
acting was amazing. They use different intonation according appropriate 
cincumstance, their pronunciation was accurate, their acting resembled real actor 
according to their play, and they were fluent at speaking. Ss did their best on post-
test. 
Finally R closed the class and bade farewell. He told Ss to study hard because 
they were great at role play. S seemed happy because they enjoyed the role play. ET 
gave her assessment to R. They agreed that Ss’ speaking skills were improved since 
pre-test. 
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No.  : IT 01 
Day/ date : Saturday, Mach 28, 2015 
Activity : Observation  
 
R : Researcher 
ET : English Teacher 
 
R : Assalamu’alaikum. Ibu, ada waktu bentar nggak? 
   (Assalamu’alaikum. Mom, did you have a spare time?) 
ET : Wa’alaikumsalam. Oh ya Mas. Pertanyaan tentang penelitian po Mas? 
  (Wa’alaikumsalam. Uh yes Brother. Are the questions related to the 
research Brother?) 
R : Inggih Bu leres. Jadi sejauh ini, materi apa saja yang sudah Ibu terangkan? 
   (Yes, Mom. So far, what are the materials you have already taught?) 
ET : Lo saya sesuai dengan kurikulum mas. Ini tadi sudah di chapter VII di buku 
“When English Rings a Bell”. Materinya tentang comparison. Ini masih 
awal- awal pelajaran kok 
    (For me the materials are based on 2013 curriculum. Ii was on chapter VII 
on the book entitled “When English Rings a Bell”. The material related to 
comparison. It is still on the early teaching and learning process.) 
R : Menawi tingkat kemampuan siswa VIII B dalam speaking pripun menurut 
Ibu? 
    (How about speaking skills of the VIIIB class according to your opinion?) 
ET :  Secara umum cukup rendah. Lo dibandingkan kelas lain terutama. Soalnya 
di UN kan tidak ada speaking, hanya reading saja. 
   (Generally, it is low especially when compared to other classes. The  case is 
no speaking text on the National Examination.) 
R : Oh inggih Bu. Penyebab rendahnya kemampuan speaking itu lo menurut Ibu 
apa? 
   (Oh yes Mom. According to your opinion, what are the causes of students’ 
low speaking performance?) 
ET : Ya itu mas, kurang latihan aja. Lo disuruh berlatih speaking mereka malu. 
Padahal ya sebenarnya punya potensi. Vocabnya juga masih kurang Mas. 
   (That is the lack of practice Brother. If they are asked to perform speaking 
practice, they will feel shy. In fact, they are potential. Their vocabulary 
mastery is also low.) 
R : Biar masalah itu bisa teratasi saat saya penelitian, Ibu punya saran buat 
saya? 
  (To solve those problems, do you have any suggestion for me?) 
ET : Ya coba dikenali karakternya siswa dulu Mas. Biasanya yang duduk di 
belakang tuh rame sendiri. Ya manajemen kelasnya saja yang bagus. Lo buat 
speaking pake role play ya bagus. 
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  (You can start by knowing the students’ characteristics first. Usually the 
students who seat on the back side are talkative and noisy. You should have a 
good classroom manajement. For speaking, role play is good way to solve 
it’s problem.) 
R : Jadi menurut Ibu role play itu bagus diterapkan untuk kelas VIIB? 
  (So, according o your opinion, role play is a good way to be implemented on 
VIII B Class?) 
ET : Ya Mas, dicoba saja. Jangan lupa RPP-nya ya? 
  (That’s right Brother. Don’t forget the lesson plan, okay?) 
R : Inggih Bu, akan saya serahkan lo sudah selesai. Matur nuwun Bu atas 
waktunya.  
  (Yes Mom, I will submit it when I have finished it. Thank you very much for 
your time Mom). 
ET : Ya, Mas. Sama- sama. 
  (Yes Brother. You are welcome.) 
============================================================= 
 
R : Researcher 
H : Hasan, a student of English Education Department UAD 
 
R : Menurutmu apakah teknik terbaik untuk AR buat speaking? 
  (In your opinion, what is the best technique for Action Research in 
speaking?) 
H : Lo menurutku se mas ya role play. 
  (In my opinion it is role play.) 
R : Kenapa harus role play? 
  (Why must we use role play?) 
H : Karena siswa bisa langsung menerapkan speaking skillsnya dan mereka juga 
senang latihan speaking yang ada unsur bermainnya. 
  (because students can apply directly their speaking skills and they are happy 
to practice speaking with element on play on it.) 
R : Oh okay, makasih ya opininya. 
  (Uh, okay. Thanks for your opinion) 
============================================================= 
 
============================================================= 
R : Researcher 
N : Rina, a student of English Education Department UNY 
 
R : Rina, saya udah ngobrol tentang role play dengan teman saya. Pasti kamu 
sudah tahu teknik ini. Apakah kamu setuju bahwa teknik ini bisa 
meningkatkan kemampuan speaking siswa? 
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  (Rina, I discussed with my friend about role play. You must knew about this 
technique. Do you agree that the technique can improve studetns’ speaking 
skills?) 
N : Ya tentu saja karena role play itu menyenangkan dan siswa akan termotivasi, 
apalagi jika cerita dalam role playnya menyenangkan bagi mereka. 
  (Yes I agree with it because role play is fun and the students would get 
motivated to learn, especially if the story in the role play is interesting for 
them.) 
R : Menurutmu, gimana agar role play bisa diterapkan dengan baik? 
  (In your opinion, what should I do to make the role play run smoothly?) 
N : Lo menurutku ya perlu mencontohkan dulu gimana cara bermain role play, 
diberi gambar lucu, dikasih role play cards dan classroom manajemennya 
harus bagus. 
  (I think there must be a model how the role play should be conducted, it has 
funny pictures and role play cards, and you must have a good classroom 
management.) 
============================================================= 
 
 
No.   : IT 02 
Day/ date : Saturday, 17th  January, 2015 
Activity : Observation  
 
R : Researcher 
A : Aldi (student) 
I : Rizki (student) 
  
R : Assalamu’alaikum Dik. Sorry lho ganggu istirahan kalian bentar. Oh ya 
namanya siapa aja ne? 
  (Assalamu’alaikum Little Brother. I’m sorry for disturbing you for a moment. 
By the way, what is your name?) 
A : Wa’alaikumsalam Mas. Saya Aldi.Ya nggap apa- apa kok. 
  (Wa’alaikumsalam Brother. I’m Aldi. It does not matter.) 
I : Saya Rizki Mas. Mau nanyain apa Mas? 
  (I’m Rizki Brother. What do you want to ask Brother?) 
R : Ya cuma tentang pelajaran bahasa Inggris tadi kok. Sebelumnya, Rizki ma 
Aldi suka bahasa Inggris enggak? 
  ( It’s only about the English lesson just now. At first, Rizki and Aldi do you 
like English?) 
A : Lo saya suka Mas. 
  (I like English Brother.) 
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I : Saya juga Mas. 
  (Me too Brother.) 
R : Okey. Terus apa yang bikin kalian suka bahasa Inggris? 
  ( Okay. So, what is the reasons that make you like English?) 
A : Apa ya. Suka aja Mas. 
  (What is it? I just like it Brother.) 
I : Bahasa Inggris itu menyenangkan buat dipelajari. 
  (English is fun to learn.) 
R : Selanjutnya, tadi Mas perhatikan sepertinya kalian merasa kesulitan. Apa se 
kesulitan kalian dalam speaking ?) 
  (Next, just now I have watched you seemed to have difficulty. What are your 
difficulties in speaking?) 
A : Saya susah bikin kalimatnya. Bingung mau ngomong apa. 
  (I got difficulty in making the utterances. I confused about what to say.) 
I : Vocabnya susah 
   (The vocabulary is difficult.) 
R : Oh gitu to. Emang pelajaran bahasa Inggris dari guru tadi gimana se 
menurut kalian?) 
  (Uh I see. Then, what do you thing about the lesson just now?) 
A : Tadi jelas kok pelajarannya. Cuma kayaknya kurang menyenangkan deh 
Mas. 
  (It was clear for the explanation. But, I seemed to me that it was less 
attractive Brother.) 
I : Ya bener Mas. Hiburannnya kurang aja. Ma tugasnya kebanyakan. 
  (That’s right Brother. The entertainment was lacking. And, the tasks were too 
many.) 
R : Oke sip. Terus pelajaran yang menarik itu yang gemana se? 
  (Okay, I see. Then, how is the attractive lesson?) 
A : Ya yang menyenangkan ma pake tekonologi gitu. 
  ( The lesson that is fun and uses technology.) 
I : Yang ada praktek bicaranya, terutama ma turis asing. Terus yang ada 
permainannya.) 
  (The lesson in which has speaking practice, especially with foreign tourist.  
Then, there is a game on it.) 
R : Lo media yang menarik buat kalian gimana? 
  (How is an attractive media according to you?) 
I : Ya yang variatif Mas, ada power pointnya juga. 
  (Media that is varied, there is power point slide show.) 
A : Setuju Mas. Yang ada gambarnya juga. 
  (I agree Brother. It should have pictures on it too.) 
R : Terakhir tentang role play. 
  (The last is about role play.) 
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A  : Role play itu apaan Mas? 
  (What is role play Brother?) 
R : Role play itu bermain peran, ya kaya main drama di TV itu lho. Nah role 
play yang kaya gimana se yang menyenangkat? 
   (Role play is playing as someone else, just like drama on TV. So, how is an 
attractive role play for you?) 
A : Lo kaya gitu saya lumayan suka role play Mas. Role play-nya yang 
dialognya pendek aja, ada leluconnya ma ada actionnya. 
   (If so, I rather like role play Brother.  The role play should have short 
dialogue, there is a joke and the is an action.) 
I : Role play yang ceritanya memotivasi. 
   (The role play in which contains motivated story.) 
 
 
No.   : IT 03 
Day/ date : Saturday, 17th  January, 2015 
Activity : Observation  
 
 
R : Researcher 
L : Lilis (student) 
P : Punki (student) 
E : Restu (student) 
 
R : Restu, Lilis, Punki kalian suka bahasa Inggris enggak? 
  ( Restu, Lilis, and Punki do you like English?) 
L : Suka lha Mas. 
  ( Of course Brother.) 
P : Ya dong Mas. 
   ( Yes, for sure Brother.) 
E : Suka donk. 
    (I like it.) 
R : Terus ada kesulitan di bahasa Inggris enggak, terutama speaking ya? Lo 
ada tentang apa? 
   ( Then, do you have any difficulty in English , especially in speaking? If that 
so, what is your difficulty?) 
E : Lo aku yang susah ya vocab-nya Mas. Ma gramernya tu lho. 
  ( For the, the problem is the difficult vocabulary. And especially the 
grammar.) 
P : Ya sama ma Restu se. Sama ehm kurang pede aja soalnya emang vocabku 
terbatas sekali. 
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  ( Same as Restu’s answer. And, ehm lack of confidence because I have 
limited vocabulary.) 
L : Lingkungannya kurang mendukung aja. Latihannya cuma di kelas se. Terus 
susah bener cari ide buat ngomong pokoknya. 
  ( The environment is not supportive. I can only practice English in the 
classroom. In addition, it is really difficult to find idea what to say.) 
R : Menurut kalian, media apa yang perlu Mas persiapkan sehingga latihan 
speakingnya jadi menarik? 
  ( According to your opinion, how should I prepare the teaching media to 
make the teaching practice more attractive?) 
P : Ya, yang ada gambar menariknya sama pake video Mas. 
  (I think it should have interesting pictures and video Brother.) 
L : Latihan speaking yang realistis. Jadi kita bener- bener bias temui di 
kehidupan sehari- hari. 
  (Speaking practice in which is realistic. So, we can really hear in daily life.) 
E : Lo bisa ada bagannya Mas, jadi kita lebih mudah buat memahaminya. 
  (If it possible, use mind mapping Brother. So, we can understand it easier.) 
R : Ne kan latihan speakingnya mo pake bermain peran. Adek- adek ada saran 
nggak bermain peran yang gimana yang kalian suka? 
  (We are going to perform a role play. Do you have any suggestion how is the 
role play you like?) 
P : Ya yang menyenangkan, ada gambar lucunya. 
  (Role play that is fun and there is funny pictures on it.) 
E : Bener yang kaya gitu aja Mas. Ma percakapannya yang pendek- pendek 
aja.) 
  (That’s right as Punki said Brother. In addition, the dialogue should be short.) 
L : Keterangannya jelas dan mudah dipahami. 
  (The explanation is clear and easy to understand.) 
R : Jadi pake kartu situasi gitu? 
  (So, is it using situation card?) 
L : Ya gitu lah. 
  (Yes, it is such that thing.)  
 
============================================================= 
R : Researcher 
S : Sriyanta, S.Pd., a member of English MGMP Home Base 1 Bantul 
A : Agus Tri, S.Pd., a member of English MGMP Home Base 1 Bantul 
 
 
R : Setelah melakukan do-and-see saya ada pertanyaan pak. Apa perbedaan 
utama antara KTSP dengan kurikulum 2013 dalam hal pengajaran skills in 
English? 
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  (After doing do-and-see activity I have a question Sir. What is the difference 
between KTSP and 2013 curriculum in teaching skills? 
A : KTSP membagi teaching skills menjadi empat yaitu: listening, speaking, 
reading dan writing. Pengajarannya pun terfokus pada salah satu dari 
empat skills tersebut dalam setiap pertemuan. Sedangkan dalam kurikulum 
2013 kita menerapkan integrated teaching yang artinya pengajaran 
keempat skills terintegrasi di setiap pertemuan. Jadi tidak bisa hanya 
mengajar speaking saja seperti dalam KTSP, tetapi harus menyertakan 
semua skills.  
  ( KTSP devided teaching skills onto four parts, those are listening, speaking, 
reading, and writing. The teaching focused on one of those four skills on 
every meeting. However, 2013 curriculum applied integreged teaching 
which teaching of four skills are intertegrated on every meeting. So, we 
could not only teach speaking as in KTSP, but we must teach other skills 
too). 
R : Lo menurut Pak Agus gimana? 
  (What is your opinion Mr Agus?) 
A : Saya setuju dengan Pak Sriyanta. Kita tidak bisa lagi mengajarkan skills 
secara terpisah seperti dalam KTSP. Sebagai tambahan, kurikulum 2013 
menerapkan pula thematic integrative teaching yang berarti kita mengajar 
dengan tema tertentu yang saling berkaitan antara satu pertemuan dengan 
pertemuan yang lain. Jadi konteksnya jelas dan aplikatif dengan kehidupan 
sehari- hari siswa. 
  (I agree with Mr. Sriyanta. We are no longer able to teach skills separately 
as in KTSP. In addition, 2013 curriculum applies thematic integrative 
teaching which mean we teach English with certain theme that relates one 
meeting with others. So, the context must be clear and aplikative to 
students’ dailiy life.) 
============================================================= 
 
 
No.  : IT 04 
Activity  : First Meeting (Cycle I) 
Date, time : Saturday, March 28, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
  
E : Assalamu’alaikum. Bu, permisi. Bisa interview bentar nggak? 
   (Assalamu’alaikum. Mom, excuse me. Could I have an interview for a 
moment?) 
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T : Wa’alaikumsalam. Ya, silahkan Mas. 
   (Wa’alaikumsalam. Okey, go on Brother.) 
R : Ini tentang pengajaran saya Bu. Saya ada beberapa pertanyaan ne. 
  (This is about my teaching Mom. I have some questions.) 
T : Ya, diajukan saja Mas. 
  (Yes, just ask me Brother). 
R : Yang pertama tentang work sheet saya. Apakah activity-nya sudah cukup 
memberi kesempatan siswa untuk berlatih speaking? 
  (The first is about my work sheet. Do the activities give enough speaking 
practice to the students?) 
T : Kalau ya  lihat ya sudah cukup baik kok Mas. Dipandu buat pronunciation 
drilling aja. Seringnya memang reading, tapi sebenarnya mereka suka 
speaking practice juga. 
  (In my opinion, they are fairly good Brother. Please lead the students to 
pronunciation drilling. The teaching and learning activity usually focus on 
reading, but they like speaking practice too.) 
R : Kalo mini dictionary-nya gimana Bu. Apakah itu juga membantu vocab-nya 
siswa? 
  (How is the mini dictionary Mom? Does it help students to develop their 
vocabulary masery?) 
T : Ya bisa Mas. Mereka memang biasanya malas bawa kamus. Lo mencari 
kata di kamus juga malas. Pake mini dictionary mereka jadi bisa langsung 
pake. 
  (Yes, it can help them Brother. They are usually reluctant to bring 
dictionary. Looking difficult words on it is something they are lazy too. 
Using mini dictionary made they found them instantly.) 
R :  Pronunciation drilling-nya gimana Bu? Bikin siswa lebih bagus nggak 
buat speaking? 
  (How about the pronunciation drilling Mom? Did it help students’ 
awareness in pronunciation? 
T : Tentu Mas. Mereka memang jarang drilling. Tapi ya harus sabar Mas, 
memang kemampuan speakingnya cukup rendah. 
   (Of course it does Brother. They were seldom practicing the pronunciation 
drilling. But, you have to be patient, their speaking skills were rather low.) 
R :  Bu, yang saya lihat dari observation, siswa agak lama nyelesein tasks-nya 
Bu. Karena itu saya pake brain storming. Dari pengamatan Ibu, apakah itu 
sudah membantu siswa organizing their ideas? 
    ( Mom, from what I saw on the observation, the students were rather slow 
at finishing the task. Because of it, I used brain storming. From your 
observation, does it help the students in organizing their ideas? 
T : Ya, betul Mas. Sebenarnya mereka kurang paham saja instruksi dalam 
bahasa Inggris jadi agak lama ngerjainnya. Dengan brain stroming kan 
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mereka sama- sama kasih jawabannya jadi nggak malu- malu. Kalau 
ditanya satu- satu malah memang agak sulit kasih jawaban mereka. 
 (Yes, that’s right Brother. In fact, they just didn’t understand the instruction 
in English so they did it slowly. Using brain storming made them to speak 
up with their friends so they didn’t feel shy. If they were asked one by one, 
they got difficulty to give their answers.) 
R : Oh ya, terimakasih banyak Bu. Untuk RPP, saya revisi lagi ya? 
   (Okay, thank you very much Mom. For the lesson play, could I revise it 
first?) 
T : Sama- sama Mas. Pertemuan berikutnya jangan lupa RPP-nya. 
  (You are welcome Brother. The next meeting, please don’t forget the 
lesson plan.) 
 
 
No.  : IT 05 
Activity  : Second Meeting (Cycle I) 
Date, time : Saturday, April 4, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   T : the English Teacher 
 
R : Assalamu’alaikum. Bu, boleh minta waktunya bentar? 
   (Assalamu’alaikum. Mom, could I have a moment please? 
T : Ya, silahkan. Tentang penelitian tadi ya? 
   (Yes, please go ahead.  
R : Ya, Bu. Saya ada beberapa pertanyaan tentang pengajaran tadi. Yang 
pertama tentang grammar. Saya mengajarkannya secara interaktif. 
Menurut Ibu, apakah siswa jadi lebih paham grammar? 
T : Tadi bagus kok. Siswanya jadi aktif pas njelasin grammar. Mereka juga 
jadi lebih bersemangat. 
   (It was good. The students became active in grammar explanation. They 
were more enthusiastic too.) 
R : Kalo role cards-nya gimana Bu? Saya jelaskan expressions-nya dalam 
bentuk table di karto tersebut. Informasi yang siswa butuhkan dalam role 
play juga ada di sana. 
   ( How about the role cards Mom? I explained the expressions in form of a 
table on it. Information needed in role play was included too.) 
T :  Lo cards-nya itu memang membantu siswa. Siswa jadi tidak bingung 
harus ngomong apa. Sebenarnya mereka bisa kok Mas, hanya nerves aja. 
Nah, table itu membantu mereka mengurangi nerves karena informasi 
yang dibutuhkan ada semua. 
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    (That cards do help the students. They were not confused about what to 
say. They truly could do it, just they were nervous. The table helped them 
to reduce their anxiety because information needed was provided.) 
R : Saya juga memberi bonus pada siswa yang aktif selama mengikuti 
kegiatan pembelajaran. Sejauh yang Ibu lihat, apakah tambahan bonus 
ini bermanfaat bagi mereka? 
    (I gave bonuses or additional grades to students who were active duting 
the teaching and learning process. As far as you can see, do this bonuses 
benefit them? 
T :  Bonus memang bisa memotifasi siswa dalam kegiatan speaking. Mereka 
yang malu- malu berbicara jadi lebih berani ikut speaking. Mereka juga 
akan meresa senang ketika usaha mereka dihargai dalam bentuk nilai 
bonus. Itu cara yang tepat memang. 
    (Bonuses or additional grades can motivate students during a speaking 
activity. The shy students were braver in speaking activity. They felt 
happy too when their effort got reward. That was a precise technique.) 
R : Oh oke. Terus, role play-nya gimana Bu? Apakah Ibu melihat adanya 
peningkatan speaking skills yang dialami oleh siswa? 
   (Uh okay. Next, how about the role play Mom? Did you see any 
improvement on students’ speaking skill?) 
T : Tentu saja ada peningkatan Mas. Terutama dari sisi kelancaran berbicara 
siswa, mereka mulai tidak malu berbicara dalam bahasa Inggris dan 
pronunciationnya juga lebih bagus. Sepertinya kegiatan drilling sebelum 
role play memang mengena.  
    (Of course there were improvement Brother. Expecially on the students’ 
fluency, they were less shy to speak English,  and their pronunciation were 
getting better. I think your drilling practice before role play was usefull.) 
R : Terimakasih Bu. Bisa dijelaskan lebih detail tentang peningkatan speaking 
skills tersebut? 
  (Thank you Mom. Could you explain in detail about their improvements 
in speaking skills?) 
T : Ya siswa jadi lebih berani berbicara. Pilihan vocabulary-nya lebih pas 
dengan contextnya. 
    ( That was the student braver to speak. Their vocabulary choice was more 
accurate too with the context.) 
R : Bu, tapi kayaknya ngapalinnya ketara sekali. Sama bagian interactive 
communication-nya masih agak kaku. 
    (But, Mom I think their memorizations were unnatural. In addition, their 
interactive communications were rather clumsy.) 
T :  Jangan khawatir Mas. Itu masih awal- awal ya wajar. Sering- sering saja 
latihan speakingnya. Pencapaian sejauh ini juga sudah termasuk bagus 
lho. 
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    (Don’t worry Brother. It was natural. That way the natural way of 
learning. Give them more speaking practice. Their attainments were good 
so far.) 
R : Terimakasih atas waktunya Bu. Doakan saya semoga sukses Bu. 
    (Thank you for your time, Mom. Please pray for my success Mom.) 
T : Ya sama- sama Mas. Semoga lancar penelitiannya. Amin) 
    (You are welcome Brother. I wish your research is smooth. Ameen.) 
 
  
 
No.  : IT 06 
Activity  : Second Meeting (Cycle I) 
Date, time : Saturday, April 4, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   I : Rifan (student) 
   A : Akbar (student) 
   L : Lilis (student) 
   F : Alfi (student) 
 
R : Assalamu’alaikum. Adek- adek, bisa minta waktu bentar nggak? 
   (Assalamu’alaikum. My Brother and Sister, do you have a moment? 
I : Ya, bisa Mas. Ada apa ne? 
   (Yes, we have. What is it about? 
R : Ya interview bentar soal pelajaran tadi. Oh ya namanya siapa aja ne? 
   (This is for the interview about the lesson just now. By the way, what are 
your names? 
I : Saya Rifan 
   (I’m Rifan) 
A : Saya Akbar, Mas 
   (I’m Akbar, Brother.) 
L : Saya Lilis 
   (I’m Lilis.) 
F : Saya Alfi. 
    (I’m Alfi.) 
R :  Oke. Yang pertama ne tentang pengajaran speaking tadi. Menurut kalian 
gimana? 
    (Okay. At first is about the teaching of speaking just now. What are your 
opinions about it?) 
I :  Ya menyenangkan Mas. Di LKS-nya Mas banyak latihan speaking se. 
Saya sekarang pengin speakingnya bagus. 
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  (It was fun Brother. On the work sheep there were many speaking 
practices. Now, I want my speaking skills to be good.) 
L :  Bikin semangat Mas. Nilai bonus saya jangan lupa ya? 
  (It made me enthusiastic. Don’t forget my bonus, do you?) 
R : Iya Lis, pasti. 
  (Yes I do, of course Lis.) 
F :  Saya kayak Lilis.  
  (My answer is the same as Lilis’ opinion) 
A :  Menyenangkan Mas. Pas pake brain storming aku jadi bisa punya 
banyak ide buat speaking. 
 (It was fun Brother. By using brain storming, I have many ideas to 
speaking.) 
R : Setelah mengikuti pelajaran tadi, apa yang membantu kalian dalam 
meningkatkan speaking skills? 
  (After joining the lesson, what help you to improve your speaking skills?) 
A : Tentu pronunciation drilling-nya Mas. Jarang bener lho latihan kayak 
gini. Awalnya lucu, soalnya nggak pernah ngelakuin itu. Cuma jangan 
kelamaan juga Mas, bikin lidahku jadi pegel. 
  (The pronunciation drilling for sure. It was rare for the drilling. It was 
funny at first because we didn’t do that before. Just, don’t be too long 
Brother. It made my tongue stiff.) 
F : Tabel- table di LKS itu Mas. Aku jadi nggak pusing lagi cari ide. 
Biasanya repot cari di kamus.  Udah nemu, idenya ilang deh. Lo pake 
tabel tadi kita jadi langsung inget mau ngapain. 
  (The tables on the work sheet Brother. That made me not confused to 
find ideas. Usually I have to look at the dictionary (to find difficult words 
and their meanings). When I found them, I lost my ideas. Using the tables 
made us remember what to say.) 
L : Rola play pastinya. Dapet vocab banyak nggak dipraktekin entar juga 
ilang Mas. Role play biki kita bisa langsung nerapin vocab jadi nggak 
lupa- lupa gitu. 
  (The role play for sure. To get many vocabularies without practicing how 
to use it is easy to forget. Role play enables us to use newly acquired 
vocabularies so we will remember them.) 
I : Penjelasan grammar-nya yang beda. Wah aku paling nggak bisa 
grammar. Tapi setelah dijelasin pake latihan bareng- bareng jadi clear 
deach. 
  (The special grammar explanation. I didn’t understand grammar. But, 
after the explanation and practice it together with my friends, it was clear 
for me.) 
R : Lanjut ke role play-nya. Apakah role play membantu kalian ningkatin 
speaking skills? Tolong dijelasin jawabannya ya. 
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  Move on to role play. Did role play help students to improve their 
speaking skills? Please elaborate your answer. 
A : Pasti Mas. Role play-nya nyenengin. Apalagi pas lihat temen lagi 
meranin adegan itu. Asyik. 
  (Surely Brother. The role play was entertaining. Furthermore when I was 
watching my friends performing it was wonderful.) 
I : Membantu sekali Mas. Expression-nya itu. Aku jadi tahu cara mbuka 
kelas, nanyain kabar selain pake “How are you” terus nyritain temen 
yang nggak masuk. 
  (It helped me a lot Brother. The expression. Now, I know how to open a 
class as the English teacher, asking how someone is beside using “How 
are you”, and explaining an absent student. 
F : Latihan speakingnya Mas. Role play bikin kita harus sering latihan 
speaking. Pokoknya pelajaran grammar, vocab yang baru dipelajarin 
bisa langsung praktek. Jadi bisa kita inget terus. 
  The speaking practice Brother. Role play made us to practice speaking 
more often. In short, the grammar and vocabularies we learn could be 
used in practice. It will make us remember them for a long time.) 
L : Bener Mas, memang praktek speakingnya yang penting. Kita jadi lebih 
lancar ngomong soalnya jadi sering latihan di role play. 
  (That’s true my Brother. Speaking practice in role play is important. We 
get fluency on more speaking practice.) 
R : Terakhir ne. Apa saran kalian biar role play-nya lebih menyenangkan 
lagi? 
  (The last question. What is your suggestion to make the role play more 
interesting for you?)  
L : Diputerin video dulu Mas, lo nggak pake gambar- gambar yang lucu. 
  ( You may play funny video Brother. Or you may use funny pictures.) 
F : Temanya yang memotivasi kita buat belajar, lebih banyak prakteknya 
terus pake adegan yang lucu- lucu. 
  (Use theme that motivate our study spirit, more speaking practice and use 
funny acting Brother.) 
R : Cukup ne? 
  (Is it enough?) 
I, A : Ya Mas itu aja 
  (Yes Brother. That’s all) 
R : Makasih ya atas waktunya. Met istirahat Dik. 
  (Thank you for your time. Have a nice break time Brother and Sister.) 
F, L, I, A : Ya Mas, sama- sama. 
  (Yes Brother, you are welcome.) 
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No.  : IT 07 
Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   L : Lilis (student) 
   F : Alfi (student) 
 
 
R : Assalamu’alaikum. Lilis, Alfi kalian ada waktu bentar nggak? Mas mo 
nanya- nanya pelajaran tadi ne. 
  (Assalamu’alaikum. Lilis, Alfi do you have a little spare time? I would 
like to ask a few questions regarding our lesson.) 
L : Ya Mas, bisa. Tentang apa ne? 
  (Yes Brother, I have. What about?) 
R : Ne tentang pronunciation drill sama role play-nya. Menurut kalian 
apakah pronunciation drill yang –ed ending dan penggunaan 
intonation itu membantu kalian dalam speaking? 
  (This is about the pronunciation and the role play. Based on your 
opinion, do pronunciation drilling for –ed ending and the use of 
intonation help you in speaking?) 
L : Ya pasti Mas. Kita jadi tahu cara ngucapin “learned, greeted, 
introduced” yang benar. Yang intonation juga membantu banget, jadi 
speakingnya nggak datar- datar gitu. 
  (Yes, of course Brother. We could pronounce “learned, greeted, 
introduced” correctly. The intonation is also very helpful, so speaking 
is no longer monotone.) 
F : Setuju ma Lilis. Biasanya kita cuma ngucapin pake tambahan /nəd/ 
aja. Lo intonation tuh mantap. Aku sebenarnya dah nebak lo speaking 
yg bagus ya pake intonation. Materi dari Mas bikin aku tambah yakin. 
  (I gree with Lilis. Usually we pronounce them just with addition /nəd/. 
I guessed that good speaking is using correct intonation. Materials 
from you strengthened my belief.) 
R : Oke, sekarang lanjut ke role play-nya. Yang pertama apakah menurut 
kalian apakah role play cards membantu kalian dalam speaking?  
  (Okay, now we go on with the role play. At first, do you think role 
play cards help you in speaking activity?) 
L : Ya, pastinya Mas. 
  (Yes, of course Brother.) 
R : Membantunya gimana? 
  (How does it help you?) 
L : Ya jadi nggak pusing mikir mo ngomong apa. 
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  (Surely it prevent us from getting a head ache to think about what to 
say.) 
R : Kalo menurut Alfi gimana? 
  (What about you Alfi?) 
F : Kartu speaking-nya membantu kita inget harus ngapain. Sebenarnya 
se lebih bagus ada bahasa Indonesianya Mas he he) 
  (The speaking cards help us to remember what to do. Truly it would be 
better if there was an Indonesian translation Brother.) 
R : Oh ya, makasih sarannya Alfi. Kalo role play-nya sendiri gimana? 
Apakah kalian merasakan peningkatan kemampuan speaking setelah 
bermain peran?) 
  (Uh okay, thanks for your advice Alfi. How about the role play itself? 
Do you fell any improvement in speaking performance after practicing 
the role play?) 
F : Tentu saja Mas. Kita jadi lebih lancar, lebih pede, terus nggak malu- 
malu lagi latihan speaking. 
  (For sure Brother. We get improvement in fluency, self-confident and 
we are not shy to speaking practice.) 
L : Sama Mas. Intinya kita lebih lancar speakingnya. 
  (I have the same opinion Brother. The essence is we get better in 
speaking.) 
R : Lancarnya di sisi apa? Grammar, vocabulary atau hal lainnya? 
  (Fluency in what aspect? Grammar, vocabulary or others?) 
L : Ya semuanya. Juga bikin nggak bosen waktu belajar. 
  (All of them. It is also stop us from getting bored when learning.) 
R : Sepertinya sudah cukup. Makasih banya ya buat Alfi dan Lilis. Moga 
dapet nile yang bagus terus. Jangan lupa belajar. 
  (I think it is enough. Thanks for Alfi and Lilis. I hope you will get a 
good mark continuously. Don’t forget to study.) 
L, F : Iya, Mas. Makasih. 
  (Yes brother, thank you.) 
 
 
 
 
 
 
No.  : IT 08 
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Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : VIIIB  Classroom 
Respondents : R : the Researcher 
   I : Rifan (student) 
   A : Akbar (student) 
 
R : Assalamu’alaikum. Dek Rifan dan Akbar ada waktu bentar nggak? 
  ( Assalamu’alaikum. Little Brother Rifan and Akbar, do you have 
spare time?) 
I :  Iya Mas. Ada apa? 
  (Yes Brother. What can I do for you?) 
R : Ini ne terkait pelajaran tadi, mas mau tanya- tanya bentar. 
  (This is related to our lesson just now, I would like to ask questions for 
a short time). 
I :  Oke mas. Mau tanya apa? 
  (Okay Brother. What do like to ask?) 
R : Thank you. Yang pertama terkait media. Apa menurut kalian slide 
show yang Mas berikan itu membantu kalian belajar? 
  (Thank you. The first is related to media. Do you think slide show I 
made helped you to learn?) 
I : Tentu Mas. Pelajarannya jadi lebih menarik dan nggak mbosenin. 
Biasanya cuma nyatet materi di papan tulis e. 
  (Of course Brother. The lesson became more interesting and not 
boring. Usually we only write anything on the white board.) 
R : Lo menurut akbar gimana? 
  (What do you think Akbar?) 
A : Sama Mas. Memang slide show tadi membantu kita lebih memahami 
materi soalnya nggak susah- susah nyatet. 
  ( My answer is ame as Rifan. The slide show truly helped us to 
understand the material because we don’t have to struggle writing 
them down.) 
R : Okey. Lanjut ke gambar kartun. Sebelum Mas kasih role play khan 
ada kartunnya ne. Menurut kalian, apakah itu berguna untuk 
pelajaran? 
  (Okay. We go on the cartoon. Before I gave role play, there were 
cartoons. According to your opinion, do they useful in teaching and 
learning process?) 
A : Gambar lucu itu? Pasti Mas. Aku terhibur dengan kartun itu. Bikin 
pelajaran lebih menyenangkan. Kita juga jadi bisa nebak isi cerita 
dari gambar tadi. 
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  (Those funny pictures? For sure Brother. I am entertained by those 
cartoons. They made the lesson funnier. We could guess the story 
from its picture.) 
I : Bener banget Mas. Asyik tuh gambarnya. Pengin lho tiap pelajaran 
ada gambar lucunya biar nggak stress.) 
  (That’s totally true Brother. Those pictures are exiting! I wish there are 
many funny pictures in every lesson so that I won’t get stress.) 
R : Ya jangan stress gitu he he. Nah lo videonya gimana? Apakah itu juga 
membantu kalian belajar? 
  (Don’t be stress for sure. How about the videos? Do they help you to 
learn? 
I : Iya Mas. Bikin pelajaran jadi menyenangkan. Kita bisa denger 
percakapan yg asli jadi mbantu speaking juga. Videonya juga lucu,  
pengin lihat lagi. 
  (Yes brother. They made the lesson fun. We could hear real 
conversations so they helped us in speaking too. The videos are funny 
too, I want to watch them again.) 
A : Betul sekali. Kita jadi dapet inspirasi acting buat role play. Mas boleh 
copy videonya? 
  (Thay’s right. We got inspiration for acting in role play from them. 
Brother, can I copy those videos?) 
R : Ya, boleh. Sabtu depan ya. Ne sekarang tentang work sheet atau LKS-
nya. Bagaimana menurut kalian kegiatan speaking yg ada dalam work 
sheet tersebut.) 
  (Yes, you can copy it next Saturday. Now, we move to the work sheet. 
What do you think about speaking activities on it?) 
A : Menurutku se bagus. Benar- benar kasih kita kesempatan buat 
berlatih speaking. Tiap materi baru ada latihannya jadi nggak lupa. 
  (I think those are good. Those activities truly gave us chance to 
practice speaking. For each new material, there are practices related to 
it so that we didn’t forget.) 
I : Sama Mas. Kita jarang dapet banyak latihan speaking jadi LKS Mas 
tuh membantu kita biar tambah bagus speakingnya. 
  (I have the same opinion Brother. We rarely got speaking practice 
before so your worksheet helped us to be better in speaking.) 
R : Oke, sepertinya sudah cukup. Makasih waktunya ya dan met istirahat. 
  (Okay, I think it’s enough. Thank you for your time and have a good 
rest!) 
I : Ya Mas, sama- sama. 
  (Yes Brother, you’re welcome.) 
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No.  : IT 09 
Activity  : Second Meeting (Cycle II) 
Date, time : Saturday, April 18, 2015 
Place : School Lobby 
Respondents : R : the Researcher 
   T : the English Teacher 
 
R : Assalamu’alaikum. Permisi Bu, boleh minta waktunya sebentar? 
  (Assalamu’alaikum. Excuse me Mom, could I have a few minutes to 
talk please?) 
T : Ya Mas silahkan. 
  (Yes Brother. Please go on.) 
R : Ini kan Alhamdulillah saya sudah selesai penelitian dan saya minta 
pendapat Ibu tentang pengajaran saya tadi. 
  (Alhamdulillah I have finished my research and I would like to ask 
your opinion regarding my teaching.) 
T : Cukup bagus kok, siswa jadi lebih bagus speakingnya. 
  (It is good enough, the students are getting better in speaking.) 
R : Jika dikaitkan dengan role play, menurut Ibu di aspek apa para siswa 
mengalami peningkatan speaking performance?) 
  (If it related to the role play, in your opinion in which aspects do the 
students get improvement in speaking performance?) 
T : Ya hampir di semua aspek. Grammarnya lebih bagus, fluencynya lebih 
baik, intonasinya menjadi lebih pas dan lain sebagainya. 
  (It’s almost in all aspects. Their grammar is getting better, their 
fluency is better, their intonation is more accurate and so on. 
R : Awalnya kan siswa merasa canggung atau malu dalam kegiatan 
speaking. Kalau sekarang bagaimana menurut Ibu? 
  (In the beginning the students felt awkward and shy in speaking 
activities. What do you think now?) 
T : Beda Mas, sekarang siswa lebih berani tampil dan nggak malu- malu 
saat berlatih speaking. Sebenarnya mereka sudah bisa sejak awal, 
cuma kurang kesempatan saja.  
  (It is different now Brother. Now the students get more courage for 
speaking and they were not shy in speaking practice. In fact, they 
could do better in speaking, but they just had inadequate chance for it.) 
R : Jadi menurut Ibu siswa sudah mendapatkan latihan speaking yg 
memadai dari work sheet saya? 
  (So according to your opinion, the students got enough speaking 
practice from my work sheet?) 
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T : Ya Mas. LKSnya bagus karena banyak latihan speaking. Lebih banyak 
latihan membuat mereka terbiasa dan lancar dalam speaking. 
  (Yes, brother. The work sheet is good because there are many 
speaking practices. More practices made them used to speaking 
activity and get fluency.) 
R : Ini pertanyaan yang terakhir Bu. Di awal saya amati mereka kesulitan 
dalam mengorganisasikan ide dalam speaking. Apakah sekarang ada 
peningkatan dalam hal tersebut setelah penerapan role play? 
  (Thi is the last question Mom. In the beginning I saw they got 
difficulty on organizing their idea in speaking. Do they get 
improvement on this matter now after implementing role play?) 
T : Tentu ada peningkatan. Mereka tidak bingung harus ngomong apa. 
Petunjuk di role play cards juga membantu mereka dalam dalam 
menyusun kata- kata dalam role play. 
  (Of course there is an improvement. They were not confused about 
what to say. Instruction on role play cards helps them too at 
composing sentence in role play.) 
R : Terimakasih Bu atas waktunya. Saya mohon pamit dan doanya agar 
skripsi saya lancar. 
  (Thank you for your time Mom. I would like to say farewell and ask 
your favour so that my thesis is smooth.) 
T : Ya Mas, sama- sama. Semoga skripsinya lancar. 
  (Yes Brother, you ‘re welcome. I hope your thesis is smooth.) 
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APPENDIX C 
THE RESULT OF PRE-TEST, 
CYCLE I, CYCLE II, 
AND POST-TEST 
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 2 2 1 1 2 2 2 1 1 2 8
2 ALDI SURYA BRIANTAMA 2 1 1 1 2 1 2 2 2 1 7.5
3 ALFIANA ROSITA LATIF 2 2 1 1 2 2 2 2 1 3 9
4 ANGGITA NUR SAFITRI 2 1 1 1 2 2 2 2 1 2 8
5 ARINDA FEBRISTIAN 3 2 2 2 1 1 2 2 1 2 9
6 BEKTI PRATIWI 1 2 2 1 2 1 1 2 1 1 7
7 DEWI MUMPUNI 2 2 1 2 2 1 2 2 1 2 8.5
8 DIKY FATAHILLAH 2 2 1 2 2 2 1 2 1 1 8
9 IVAN NUR ILHAM SYAH 2 2 1 1 2 1 1 1 2 2 7.5
10 IVONNI TIAHAQ 2 1 1 2 2 2 3 2 2 1 9
11 LILIS INDRIANI PRATAMA NINGRUM 2 2 1 2 2 3 1 3 2 1 9.5
12 MOHAMMAD AKBAR SYAFI'I 2 2 1 1 1 2 2 1 2 2 8
13 MUH ZIDANE RAMADHAN 2 2 1 2 2 2 2 1 2 2 9
14 MUHAMMAD DAFFA RISKI MARIKO 2 1 2 2 1 1 2 2 2 2 8.5
15 OKSAFIOLY WAHYU SAGITA 2 1 1 2 2 2 1 2 2 2 8.5
16 PUNGKY SUSILO RACHMAWATI 2 2 1 2 2 3 1 1 2 2 9
17 RATIH KHAIRUNNISA 2 2 1 1 2 2 2 2 2 3 9.5
18 RESTU BUDIYANTI 2 2 1 3 2 2 2 2 1 2 9.5
19 RIADUS SHOLIKHAH 2 2 1 2 2 1 1 2 2 2 8.5
20 RIZKI RIZAL WICAKSONO 2 2 1 2 2 1 2 2 2 2 9
21 SIMA NISBATIN NISWA 2 2 1 3 2 2 2 2 2 3 10.5
22 THORIQ FAISAL YAHYA 1 1 1 1 1 2 2 2 3 2 8
23 ZAINAL HANAFI 2 1 1 2 2 2 2 1 1 2 8
24 ZULFIANA FARKHOTUN NISSA 3 2 2 2 2 3 2 3 1 1 10.5
Note:
R1 : The Researcher Bantul, 21 March 2015
R1 : The English Teacher
Engish Teacher
Srinursanti, S.Pd.
SMPN 1 Piyungan
Speaking Pre-test Assessment of VIII B Class
NAMENo
Pronunciation and 
intonation
Grammar Vocabulary
Total Score
NIM 09202244015NIP. 19790602 199303 2 006
Muhammad Agung B.
Researcher
Fluency
Interactive 
Communication
Total Score
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 2 1 1 1 2 2 3 3 2 3 10
2 ALDI SURYA BRIANTAMA 2 1 2 1 1 1 2 2 2 3 8.5
3 ALFIANA ROSITA LATIF 2 3 3 3 2 2 2 2 2 2 11.5
4 ANGGITA NUR SAFITRI 3 2 2 2 3 2 2 2 2 2 11
5 ARINDA FEBRISTIAN 3 3 2 2 2 3 2 4 2 3 13
6 BEKTI PRATIWI 2 1 2 3 2 3 2 1 2 3 10.5
7 DEWI MUMPUNI 2 2 2 3 2 2 2 3 2 3 11.5
8 DIKY FATAHILLAH 2 3 2 2 3 3 2 1 2 2 11
9 IVAN NUR ILHAM SYAH 2 1 2 1 3 3 2 2 2 3 10.5
10 IVONNI TIAHAQ 2 2 1 3 2 3 3 2 2 2 11
11 LILIS INDRIANI PRATAMA NINGRUM 2 1 2 3 2 3 2 3 3 3 12
12 MOHAMMAD AKBAR SYAFI'I 2 2 1 3 2 3 2 2 2 2 10.5
13 MUH ZIDANE RAMADHAN 2 3 2 2 2 2 3 2 2 2 11
14 MUHAMMAD DAFFA RISKI MARIKO 2 3 1 2 2 3 3 3 2 2 11.5
15 OKSAFIOLY WAHYU SAGITA 2 2 3 3 2 3 2 2 2 23 22
16 PUNGKY SUSILO RACHMAWATI 2 3 2 1 2 3 3 2 2 3 11.5
17 RATIH KHAIRUNNISA 2 2 2 2 3 3 2 2 2 3 11.5
18 RESTU BUDIYANTI 2 2 3 3 2 2 2 1 2 2 10.5
19 RIADUS SHOLIKHAH 2 1 2 3 3 2 2 2 2 3 11
20 RIZKI RIZAL WICAKSONO 2 2 2 3 2 3 2 2 2 2 11
21 SIMA NISBATIN NISWA 3 3 2 3 2 2 2 3 3 3 13
22 THORIQ FAISAL YAHYA 3 2 2 2 3 2 2 1 2 2 10.5
23 ZAINAL HANAFI 2 2 3 2 2 2 2 2 2 3 11
24 ZULFIANA FARKHOTUN NISSA 2 3 2 3 2 3 3 3 2 2 12.5
Note:
R1 : The Researcher
R1 : The English Teacher Engish Teacher
Srinursanti, S.Pd.
SMPN 1 Piyungan
Cycle 1 Assessment of VIII B Class
Researcher
Bantul, April 4 , 2015 
NAMENo
Pronunciation and 
intonation
Grammar
NIP. 19790602 199303 2 006
Muhammad Agung B.
NIM 09202244015
Fluency
Interactive 
Communication
Vocabulary
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 3 3 2 3 3 3 2 4 3 4 15
2 ALDI SURYA BRIANTAMA 3 3 2 3 3 3 2 3 4 4 15
3 ALFIANA ROSITA LATIF 4 4 3 3 4 4 3 3 3 4 17.5
4 ANGGITA NUR SAFITRI 3 2 2 2 3 2 2 2 2 2 11
5 ARINDA FEBRISTIAN 3 3 2 2 2 3 2 4 2 3 13
6 BEKTI PRATIWI 2 3 3 3 3 3 2 3 4 3 14.5
7 DEWI MUMPUNI 3 3 2 3 3 3 3 4 3 3 15
8 DIKY FATAHILLAH 3 3 3 3 3 3 2 3 3 4 15
9 IVAN NUR ILHAM SYAH 3 3 3 4 4 4 3 3 3 3 16.5
10 IVONNI TIAHAQ 2 3 3 3 2 3 3 3 3 3 14
11 LILIS INDRIANI PRATAMA NINGRUM 4 4 3 4 3 3 4 4 3 3 17.5
12 MOHAMMAD AKBAR SYAFI'I 4 4 3 3 3 3 4 4 3 3 17
13 MUH ZIDANE RAMADHAN 3 3 2 3 2 3 2 4 3 3 14
14 MUHAMMAD DAFFA RISKI MARIKO 3 3 3 3 3 3 3 3 2 4 15
15 OKSAFIOLY WAHYU SAGITA 2 3 3 3 3 3 3 3 4 23 25
16 PUNGKY SUSILO RACHMAWATI 3 3 2 3 3 3 3 3 2 4 14.5
17 RATIH KHAIRUNNISA 3 3 3 2 3 3 3 3 2 3 14
18 RESTU BUDIYANTI 2 2 3 3 2 2 2 1 2 2 10.5
19 RIADUS SHOLIKHAH 3 3 2 3 3 3 3 4 3 4 15.5
20 RIZKI RIZAL WICAKSONO 3 3 3 3 3 3 3 4 2 3 15
21 SIMA NISBATIN NISWA 3 4 3 3 4 4 3 3 2 4 16.5
22 THORIQ FAISAL YAHYA 3 3 3 3 3 3 2 3 4 4 15.5
23 ZAINAL HANAFI 3 3 3 3 2 3 3 4 3 4 15.5
24 ZULFIANA FARKHOTUN NISSA 3 3 2 3 3 3 2 3 3 4 14.5
Note:
R1 : The Researcher
R1 : The English Teacher Engish Teacher
Srinursanti, S.Pd.
SMPN 1 Piyungan
Cycle 2 Assessment of VIII B Class
Pronunciation and 
intonation
Grammar Vocabulary
No NAME Total Score
Bantul, April 18 , 2015 
NIM 09202244015NIP. 19790602 199303 2 006
Researcher
Fluency
Interactive 
Communication
Muhammad Agung B.
R1 R2 R1 R2 R1 R2 R1 R2 R1 R2
1 ALAMADYA NANG PRAMANIK 3 3 3 3.5 3 3.5 3 4 3.5 4 16.75
2 ALDI SURYA BRIANTAMA 3.5 4 3 3.5 4 3 3 3.5 4 4 17.75
3 ALFIANA ROSITA LATIF 4 4 3 3.5 4 4 3.5 3.5 3.5 4 18.5
4 ANGGITA NUR SAFITRI 3 3.5 3 3 3 3 3 3 3.5 3.5 15.75
5 ARINDA FEBRISTIAN 3.5 3.5 3 3 4 3 3 4 3 4 17
6 BEKTI PRATIWI 3.5 3 3 4 4 3 4 3 4 3 17.25
7 DEWI MUMPUNI 3 4 3 3 4 3 4 4 3 4 17.5
8 DIKY FATAHILLAH 3.5 3 3 3.5 3 4 3.5 3 3 4 16.75
9 IVAN NUR ILHAM SYAH 3 4 3 4 4 4 4 3 4 3 18
10 IVONNI TIAHAQ 4 3.5 4 3 4 3 4 3 3 4 17.75
11 LILIS INDRIANI PRATAMA NINGRUM 4 4 3 4 3 4 4 4 3 3.5 18.25
12 MOHAMMAD AKBAR SYAFI'I 4 4 3.5 3 4 3 4 4 3 4 18.25
13 MUH ZIDANE RAMADHAN 3 3 3 3 2 3 3.5 4 4 3 15.75
14 MUHAMMAD DAFFA RISKI MARIKO 4 4 3 4 3 3 4 3 3 4 17.5
15 OKSAFIOLY WAHYU SAGITA 3 3 3 4 3 4 3 4 4 3.5 17.25
16 PUNGKY SUSILO RACHMAWATI 4 3 3 3 4 3 3 3 3 4 16.5
17 RATIH KHAIRUNNISA 3 4 3 4 3 4 3 3 3 4 17
18 RESTU BUDIYANTI 3 4 3 4 3 4 3 3 3 4 17
19 RIADUS SHOLIKHAH 3 4 3 3 4 3 3 4 3 4 17
20 RIZKI RIZAL WICAKSONO 3 4 3 3 3 4 3 4 4 4 17.5
21 SIMA NISBATIN NISWA 3 4 3 4 4 4 3 3 4 4 18
22 THORIQ FAISAL YAHYA 3 3 3 4 3 3 4 3 4 4 17
23 ZAINAL HANAFI 3 4 3 4 3 3 3 4 3 4 17
24 ZULFIANA FARKHOTUN NISSA 4 3 3 3 3 3 4 3 3 4 16.5
Note: Bantul, April 18 , 2015 
R1 : The Researcher
R1 : The English Teacher Researcher
Post-test Assessment of VIII B Class
SMPN 1 Piyungan
Muhammad Agung Buono
NIM 09202244015
No NAME Total Score
NIP. 19790602 199303 2 006
Srinursanti, S.Pd.
Engish Teacher
Interactive 
Communication
Pronunciation and 
intonation
Grammar Vocabulary Fluency
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Course Grid for Teaching and Learning of Speaking 
VIII B Class of SMPN 1 Piyungan in the Academic Year of 2014/ 2015 
 
Core Competency 
1. Appreciating and comprehending our own religious teaching. 
2. Appreciating and comprehending honesty, discipline, responsibility, care (tolerant, mutual cooperation), and good manners, confident in an effective interaction with 
social and natural environment on the students’ scope.  
3. Understanding and applying knowledge (factual, conceptual, and procedural) based on curiosity of science, technology, arts, culture, related to phenomena and visible 
events. 
4. Processing, presenting, and understanding in concrete domain (writing, reading, counting, drawing and composing) based on what were taught at school and other 
resources in which have the same theoretical perspective.    
 
Basic Competency 
3.12. Understanding purpose, text structure, and language features of very short and simple spoken recount text about experiences, activities, and events on its context. 
4.14. Understanding meaning on very short and simple spoken and written recount text about activities and events.  
 
Objective 
The students are able to understand the purpose, language features of spoken recount, and act out simple role play related to past experience using appropriate verbs and time 
signaling. 
 
Cycle/ 
Meeting 
Topic Indicators Teaching and 
Learning 
Materials 
Teaching and Learning 
Activities 
Role Play Assessment Time 
Allocat
ion 
Sources 
and Media 
I/  
1 and 2 
Doing 
Homework 
1. Using past tense verbs in 
the context of daily 
activities at home. 
2. Explaining activities 
done before go to school. 
3. Understanding the 
purpose of recount text 
4. Identifying verbs used 
on recount text. 
5. Using time signaling to 
sequence the events. 
6. Understanding the 
structure of a simple 
short spoken recount text 
related to experiences on 
1. Mini dictionary 
of difficult 
words 
2. Grammar 
explanation of 
past tense, the 
use of time 
signaling, and 
text structure of 
spoken recount 
3. Model of role 
play dialogue: 
Giving Advice 
activity  
 
1. Observing and Questioning 
a. The students are asked to 
observe the pictures and 
guess the meaning of the 
activities.  
b. The students match the 
pictures with the 
provided vocabularies.  
c. The students apply the 
vocabulary to tell the 
activities they did. 
d. The teacher asked the 
students to do the tasks 
in front of the class and 
check them. 
Acting out a role play: 
giving advice activity. 
1. Situation: The 
English teacher is 
checking for the 
homework. Two 
students did not do it. 
Then the teacher asked 
the reason why they 
didn’t do the home 
work. After that he 
asked them to do it at 
the whiteboard. One 
student came to help 
them in turn. 
1. Attitude 
assessment 
rubric 
2. Cognitive 
a. Students’ 
Worksheet 
Assessment 
b. Speaking 
Performance 
Rating Scale 
3. Action 
assessment 
rubric. 
 
4 X 40 
minutes 
1. Students’ 
worksheet 
created by 
the 
researcher 
2. 
Wachidah, 
Siti,  and 
Gunawan, 
Asep. 
(2014). 
When 
English 
Rings a Bell. 
Jakarta: 
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the past. 
7. Acting out a simple role 
play related to daily 
activities. 
 
 
 
2. Collecting Information 
a. The students asked their 
friends about the 
activities done before go 
to school.  
b. The students asking their 
friends about good 
activities and examples 
of bad activities before 
they go to school. After 
that the students tell it 
using appropriate time 
signaling. 
c. The students giving 
advice to their friends 
who do bad activities. 
d. The teacher check the 
students’ answer 
3. Associating 
a. The students pay 
attention then complete 
the material the use of 
verbs in recount, the use 
of time signaling, and 
text structure of a 
recount. 
b. The students complete 
the list of good activities 
and their reward 
c. The students complete 
the list of bad activities, 
their consequences and 
give advice about them 
d. The students and teacher 
check the correct 
answers 
4. Communicating 
a. The students study the 
role play instruction 
2. The Role: 
a. Students A as the 
English Teacher.  
Task: Open the 
lesson, checking 
homework, asking 
students: why 
didn’t they do the 
homework to do 
the homework, 
giving advice and 
praising good 
students. 
b. Students B as the 
chair person.  
Task: starting the 
prayer, explaining 
the absent students, 
helping to do the 
homework. 
c. Students C and D 
as the students who 
did not do the 
homework. 
Task: Explaining 
the reason why 
they didn’t do the 
homework. 
Kementrian 
Pendidikan 
dan 
Kebudayaan 
3. Echols, 
John, and 
Shadily, 
Hasan. 
(1989). An 
English to 
Indonesia 
Dictionary. 
Jakarta: 
Gramedia 
Cambridge 
Dictionary 
4. Concise 
Oxford 
Dictionary 
Tenth 
Edition 
5. 
Cambridge 
Advanced 
Learner’s 
Dictionary 
Third 
Edition 
6.Learning 
English 
from 
www.BBC.c
o.uk 
6. Pictures 
of daily 
activities 
7. 
Monologue 
of the role 
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b. The students act the role 
play our based on 
materials they got 
b. • The teacher models the 
role play and makes 
necessary correction 
plays by the 
teacher 
 
 
I/  
3 and 4 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Waking 
Up 
Late… 
1. Telling the activities 
before the students go to 
school 
2. Using correct grammar 
and spelling in short and 
simple recount text 
3. Giving opinion about a 
story on the form of short 
and simple recount 
4. Pronouncing verbs with 
–ed ending in past tense 
correctly 
5. Pronouncing some 
important words correctly 
6. Completing missing 
words in a dialogue by 
listening 
7. Finding detail 
information from a short 
and simple recount text 
8. Reading and simple 
recount text fluently and 
correctly 
9. Understanding and 
practicing the use of 
intonation 
10. Practicing role play 
with appropriate acting 
11. Drawing conclusion of 
the lesson 
1. A short recount 
text entitled 
“Coming Late”. 
2. Phonetic 
transcript of 
some difficult 
words 
3. A role play 
dialogue entitle 
“At School 
Gate” 
4. A role play 
dialogue entitle 
“At Classroom” 
5. An explanation 
of falling and 
rising intonation 
 
  
1. Observing and Questioning 
and Questioning 
a. The students are asked to 
question their friends 
about their activities 
before they go to the 
school. 
b. The students exchange 
their work with their 
friends and list the reason 
why they never or ever 
come late.  
c. The students observe the 
picture and guess the 
story. 
d. The students exchange 
and correct their friends 
mistake with the 
assistance of the teacher 
2. Collecting Information 
a. The students guess the 
continuity of a story in 
recount. 
b. The students give their 
opinion about a story in 
recount. 
c. The students find verbs 
with –ed ending in past 
tense from the text. 
d. The students read aloud a 
short and simple recount 
text. 
e. The students pronounce 
1. Incomplete scripted 
role play entitled “At 
School Gate” 
a. Students are asked 
to complete 
missing words 
from scripted role 
play by listening. 
b. The students 
answer the 
questions related 
to the role play 
they listened. 
c. The studetns 
practice the role 
play with 
appropriate acting 
and intonation 
 
2. Incomplete scripted 
role play entitled “At 
School Gate” 
a. The studetns 
pronounce 
important 
vocabularies based 
on the phonetic 
transcript 
b. The studetns 
complete the 
missing words 
based on the words 
on the box by 
1. Attitude 
assessment 
table 
2. Cognitive 
a. Students’ 
Worksheet 
Assessment 
b. Speaking 
Performance 
Rating Scale 
3. Action 
assessment 
table. 
 
2 X 40 
minutes 
1. Students’ 
worksheet 
created by 
the 
researcher 
2. 
Wachidah, 
Siti,  and 
Gunawan, 
Asep. 
(2014). 
When 
English 
Rings a Bell. 
Jakarta: 
Kementrian 
Pendidikan 
dan 
Kebudayaan 
3. Echols, 
John, and 
Shadily, 
Hasan. 
(1989). An 
English to 
Indonesia 
Dictionary. 
Jakarta: 4. 
Gramedia 
Cambridge 
Dictionary 
5. Concise 
Oxford 
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some important 
vocabularies. 
f. The students complete 
incomplete dialogue based 
on the list of vocabularies 
by listening. 
g. The students answer 
question based on the text. 
3. Associating 
a. The students find detail 
information from the 
recount text 
b. The students draw 
conclusion of the content 
of each paragraph. 
c. The students draw 
conclusion of the structure 
of recount text. 
d. Communicating 
e. The students study the role 
play instruction 
f. The students act the role 
play our based on materials 
they got 
g. The teacher models the role 
play and makes necessary 
correction 
listening to the 
teacher 
c. The students are 
asked to give their 
opinion about the 
story 
d. The practice the 
role play with 
appropriate acting 
and intonation 
 
 
Dictionary 
Tenth 
Edition 
5. 
Cambridge 
Advanced 
Learner’s 
Dictionary 
Third 
Edition 
6.Learning 
English 
from 
www.BBC.c
o.uk 
6. A picture 
of a boy 
who woke 
up late. 
7. A pictures 
of students 
who wait in 
from of the 
school gate. 
8. A picture 
of a students 
who coming 
late to the 
classroom 
9. 
Monologue 
of role plays 
by the 
teacher 
 
 
 
172 
 
Bantul, March 28, 2015 
 
 Researcher  English Teacher 
 
 
 
 Muhammad Agung Buono Srinursanti, S.Pd. 
   NIM 09202244015       NIP 19790602 199303 2 006  
 
 
Headmaster 
 
 
 
Warsito, S. Pd. 
NIP 19600603 198303 1 025 
 
 
170 
 
 
 
 
APPENDIX F 
LESSON PLANS 
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Lesson Plan 
School    : SMPN 1 Piyungan  
Subject   : English 
Class / Semester  : VIII / 2 
Meeting   : 1 and 2 
Text type   : Recount 
Topic : Doing Homework 
Time allocation  : 4 x 40 minutes 
 
A. Core Competency 
1. Appreciating and comprehending our own religious teaching. 
2. Appreciating and comprehending honesty, discipline, responsibility, care 
(tolerant, mutual cooperation), and good manners, confident in an effective 
interaction with social and natural environment on the students’ scope.  
3. Understanding and applying knowledge (factual, conceptual, and 
procedural) based on curiosity of science, technology, arts, culture, related 
to phenomena and visible events. 
4. Processing, presenting, and understanding in concrete domain (writing, 
reading, counting, drawing and composing) based on what were taught at 
school and other resources in which have the same theoretical perspective.    
 
B. Basic Competency  
3.12. Applying text structure and the language features to implement the 
social function of a recount text by explaining and asking about short 
and simple activities, experiences, and events on their context. 
4.14. Understanding meaning on very short and simple spoken and written 
recount text about activities and events.  
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B. Indicators 
1. Using past tense verbs in the context of daily activities at home. 
2. Explaining activities done before go to school. 
3. Understanding the purpose of recount text 
4. Identifying verbs used on recount text. 
5. Using time signaling to sequence the events. 
6. Understanding the structure of a simple short spoken recount text related 
to experiences on the past. 
7. Acting out a simple role play related to daily activities. 
 
  
C. Objective 
The students are able to understand the purpose, language features, and text 
structure of short and simple spoken recount, and act out simple role play 
related to past experience using appropriate verbs and time signaling. 
 
D. Learning Material 
Role Play 
Doing Homework 
Name   : ……………………… 
Student’s Number : ……………………… 
 
A. Observing and Questioning and Questioning 
1. Observe the following picture. What did they do? 
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                           1 2  3 
 
 
 
 
 
 
 
 
 4 5 6 
 
2. Based on the pictures, what did you do before go to school? Mention the 
number! 
…………………………………………………………………………………... 
 
3. Study the following examples. Match them with the correct picture numbers 
above! 
 a. He studied English (……....) d. They had a breakfast (……...)  
 b. She tidied up her bed (……..) e. He went to bed (……....)  
 c. He cooked the meal (……..) f. He took a shower (………...) 
4. What did you do before go to school? Mention at least 5 activities 
 Example: 
 I prayed fajr before go to school 
 Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
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Mini Dictionary 
Cooked : memasak 
Had a breakfast : makan pagi 
Studied : belajar 
Tidied up : merapikan 
 
took a shower : mandi 
went to bed : tidur 
woke up : bangun 
prayed : berdoa 
 
B. Collecting Information 
Ask your chair mate the following question! 
1. What did you do before go to school? List them at least 3 activities! 
Example: 
A : What did you do before go to school 
B : a. I tidied up my bed  
   b. I took wudlu 
   c ………………. 
Answer:  
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
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2. Your parents or family members had some good activities. What were they? 
Tell your friends about them at least 3 activities. Don’t forget to put the time 
signal! 
Example: My parents woke up at 04.00 am then they took wudlu. Then they 
went to the mosque. After that my mother cooked for breakfast.  
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
 
3.  Bad activities are the opposite of good activities. For example:  
 Someone did not do the homework last night,  
 Someone overslept at Tuesday. 
Mention 5 bad Activities! Remember not to do them at home! 
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
4. When you do not practice good activities you could get trouble.  
 For examples: 
 We will come late to the school.  
 We will get punishment.  
Mention at least 3 consequences you will get when you do not practice good 
activities!  
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Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
5. As a good friend, you will advise your friend not to do bad activities.  
  For examples:  
 Do not oversleep! 
 Do not play computer game too long! 
Can you mention other 4 examples of advices! 
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
C. Associating 
1. Pay attention to the explanation below! 
 
Grammar Point 
a. Past Tense 
1) Verbs in Past Tense  
 The purpose of recount is to tell about past event or something that happened 
in the past. The examples are: stories about past experiences, autobiography, 
newspaper, news on TV etc. One of the characteristics of recount is the use of 
past tense. We use past tense to talk about past events.  In dictionary 
sometimes we can find it as verb 2. 
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Here are some examples: 
 
 
 
 
 
 
 
 
 
 
 
 
 Can you mention other examples? List at least 15 words in past tense and their 
meaning! 
 Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
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2) To Be in Past Tense 
 All sentences are having verbs, if not you have to put “to be”. Here is the 
table: 
 
S 
Present 
 
Past 
To Be To Be 
I am was 
He, she, it is was 
They, we, you are were 
 
 Complete the following recount by listening to your teacher! 
Budi ……. my best friend in Junior High School. Budi and I ……. fans of 
MU. After school, we played football together in the football field near my 
house. We met a lot of friends here. They …… good friends. Each month we 
had a competition. We …… a cohesive team. We won the competition many 
times. Thanks to Budi too, he …… a great striker. 
 
b. Time Signaling and Sequencing 
 When using recount you also need a time signal. It is used to show the past 
event. 
 Examples: yesterday, last Monday, before I go to school, at 04.00 am etc 
 Can you mention other examples? 
 Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
 Past tense usually used in recount. In recount we use time sequence to make 
our sentence clearer. 
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 Examples: then, after that, next, at first etc. 
 Can you mention other examples? What are their meaning in Indonesia? 
Answer: 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
…………………………………………………………………………………... 
 
 
c. Text Structure of a Spoken Recount 
 When you tell a story to your friend in for of a recount, you tell them the 
background of the story or the orientation first. It makes your story clearer. 
Then follow it with your story or the events. 
 For example: Hello my friends. I want to tell you good activities of my 
friend. Her name is Siti. She studied at home. After that she cleaned her 
house. Then she helped her mother to cook. I hope we can set an example 
of her. 
 Tell your friends about your chair mate good activities! 
Answer:…………………………………………………………………………
…………………………………………………………………………………
…………………………………………………………………………………
………………………………………………………………………………… 
 
 
2. Complete the table (4 activities) by asking your classmates! Work with a team 
of four students. 
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a. Good Activities 
Good Activities Reward (use will + verb 1) 
1). Siti studied last night 
2) …………………………………. 
3). ………………………………… 
4). ………………………………… 
She will get a good mark 
…………………………………. 
…………………………………. 
…………………………………. 
 
b. Bad Activities (find 5 examples)! 
Bad Activities Consequences Advice 
1). Someone did not do 
the homework. 
2). ……………………… 
………………………… 
3). ……………………… 
………………………… 
4). ……………………… 
………………………… 
5). ……………………… 
………………………… 
The teacher will ask him/ 
her to do it at the library. 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
Don’t forget to do your 
homework. 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
………………………… 
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D. Communicating:  Doing a Role Play : Giving Advice Activity 
1. Work in a group of three 
2. Situation: The English teacher was opening the lesson. He asked who was 
absent that day. 
3. The Role: 
a. Students A as the English Teacher.  
 Task: Open the lesson, asking absent student, giving advice  
b. Students B as the chair person.  
 Task: responding to the teacher’s question, starting the prayer 
c. Student C  
 Task: responding to the teacher’s question, explaining the absent 
students 
5. Your teacher will perform a monologue of a role play. Pay attention then 
it’s your turn! 
A : assalamu’alaikum. Good morning everyone. (greeting) 
B and C : wa’alaikumsalam Good morning, Sir. (greeting) 
 A : How are you today? (Asking how someone is) 
B and C : I’m fine. (Saying how you are). Thank you (thanking). 
 How about you? 
A : I’m fine too (Saying how you are). Thank you 
(thanking). Before we start our lesson let’s pray. B 
please starts the praying. 
B : attention. Let’s pray! … Amen. (to start praying). 
A : at first, let me check the attendance list. Who is absent 
today? 
B : I don’t know ,Sir (saying you do not know) 
C : Yes, I do  know, Sir. (saying you know about 
something) 
 A : I’m sorry to hear that. (Showing sympathy). 
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  You must take care of your health (giving advice). 
 
Tips 
The Role Cards will help you to be better in role play. 
 
E. Teaching Method 
Scientific approach using discovery learning 
 
G.  Learning Activities 
 
Phase Activities Time 
Allocation 
 
Opening  Greeting 
 Praying 
 Introduction 
 Checking the present list 
 Setting the context 
10 menit 
Main 
Activities 
 
1. Observing and Questioning 
 The students are asked to observe the 
pictures and guess the meaning of the 
activities.  
 
 The students match the pictures with 
the provided vocabularies.  
 The students apply the vocabulary to 
tell the activities they did. 
 The teacher asked the students to do 
the tasks in front of the class and check 
them. 
35 minutes 
 
 
 
 
 
 
 
 
 
 
35 minutes 
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2. Collecting Information 
 The students asked their friends about 
the activities done before go to school.  
 The students asking their friends 
about good activities and examples of 
bad activities before they go to school. 
After that the students tell it using 
appropriate time signaling. 
 The students giving advice to their 
friends who do bad activities. 
 The teacher check the students’ 
answer 
3. Associating 
 The students pay attention then 
complete the material the use of verbs 
in recount, the use of time signaling, 
and text structure of a recount. 
 
 The students complete the list of good 
activities and their reward 
 The students complete the list of bad 
activities, their consequences and give 
advice about them 
 The students and teacher check the 
correct answers 
4. Communicating 
 The students study the role play 
instruction 
 The students act the role play our 
based on materials they got 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
35 minutes  
 
 
 
 
 
 
 
 
35 minutes 
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 The teacher models the role play and 
makes necessary correction  
Closing  Students share what their difficulty are 
 Students with the help of teacher make 
conclusion 
 Praying and the teacher gave the next 
meeting material 
10 minutes 
H. Teaching Aid 
 Computer 
 LCD Projector 
 Slide Show Microsoft Power Point 
 Hand out 
 Pictures 
 White board 
 Marker 
 
I. Learning Source 
 Student’s Worksheet made by the researcher 
 
J. Assessment 
1. Attitude 
No. Aspect Description Score 
a. seriousness 5: always be serious 
4: frequently be serious 
3: sometimes be serious 
2: seldom  be serious  
1: never be serious 
 
b. responsibility 5: always be responsible 
4: frequently be responsible 
3: sometimes be responsible 
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2: seldom  be responsible 
1: never be responsible 
c. care 5: always care 
4: frequently care 
3: sometimes care  
2: seldom  care  
1: never care 
 
d. confidence 5: always be confident 
4: frequently be confident 
3: sometimes be confident 
2: seldom  be confident 
1: never be confident 
 
 
2. Cognitive 
a. Students’ Worksheet Assessment 
 Each correct answer: 1 point 
 Total points: 45 points 
 Scoring : total correct answer  X 100  
 45  
  
b. Speaking Performance Rating Scale 
Pronunciation & intonation 
5 Mostly  speaks  with  appropriate  word-stress/rhythm.  All  individual  sounds  are 
unambiguous and sufficiently well articulated for easy understanding. Only 
occasionally,  
there may be some Javanese-influenced sounds. 
4  Javanese  language  interference  of  prosodic  features  and  individual sounds  
are noticeable.  However,  constant  attempts  at  assimilation/elision  and  to  use  
appropriate rhythm make utterances reasonably easy to understand.  
3 Javanese  interference  in  prosodic  features  and  individual  sounds  is  marked.  
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Some attempts at assimilation/elision and to use appropriate rhythm are shown. 
Occasionally puts some strain on the listener, but does not really impede 
understanding.  
2 Speaks  with  somewhat  Javanese -like  pronunciation/rhythm  with  minimal 
assimilation/elision.  Frequently  puts  some  strain  on  the  listener,  and  
occasionally impedes understanding.  
1 Speaks  very  frequently  with  mispronunciations  and  with  Javanese- like 
pronunciation/rhythm  (without  any  assimilation/elision),  which  nearly  always  
impedes understanding.  
0  Gross  errors  and  a  very  heavy  Javanese- like pronunciation/rhythm  make 
understanding impossible. 
Grammar 
5 Uses a wide range of structures (e.g. simple, compound and complex sentences 
with different tenses) to deal with most everyday topics and to expressopinions. 
There are no obtrusive inaccuracies.  
4 Most basic structures (e.g. phrases, simple/ compound sentences) are sound. There 
are some  inaccuracies,  which  however  do  not  impede  meanings,  when  
complex structures  
are attempted (e.g. complex sentence).  
3  Basic  structures  (e.g.  phrases,  simple/  compound  sentences)  are  occasionally 
inaccurate.  Has  just  enough  grammar  to  manage  to  get  meaning  across  in  
everyday  
topics.  More  complex  structures  (e.g.  complex  sentence)  are  not  attempted  or  
not intelligible.  
2 Basic structures (e.g. phrases, simple/ compound sentence) are frequently 
inaccurate. Occasionally impedes communication. They do not have enough 
grammar to get meaning across in everyday-topics.  
1 Grammar  is  almost  entirely  inaccurate  except  for  some  stock  phrases,  which  
nearly always impedes communication. 
 0 No awareness of basic grammatical functions. 
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Vocabulary 
5 Uses appropriate, sufficient range of vocabulary  that  allows for  flexibility in 
dealing with  most  everyday-topics  by  conveying  information  and  expressing  
opinions.   
4 Generally,  uses  adequate  range  of  vocabulary  to  manage  most  everyday  
topics, although experiences difficulty when required to expand on topics. 
3 Choice  of  words  is  occasionally  inaccurate  in  everyday-topics.  Limitation  of 
vocabulary  may  prevent  discussion  at  some  stages  of  the  interaction  (as  
he/she  cannot express  opinions  properly),  but  does  not  really  impede  
communication.   
2 Choice of words is frequently inaccurate, and the vocabulary range is not adequate 
to deal with everyday-topics. Lack of vocabulary occasionally impedes 
communication.  
1  Shows  only  simplest  words  and  phrases.  Lack  of  vocabulary  makes  even  
basic communication difficult.  
0 Vocabulary  is  inadequate  for  even  the  simplest  conversation.   
Fluency 
5  Has comfortable, nearly natural speed in most everyday contexts. There may be 
some natural hesitation while searching for language.  
4  Hesitation while searching for language may  be noticeable and speech may be 
slow, which, however, does not demand unreasonable patience of the listener.  
3 Speech  is  slow  and  hesitant  (e.g.  with  some  unevenness  and  long  pauses  
caused  by rephrasing and searching for language).  It occasionally demands 
unreasonable patience  
of the listener, but does not really impede communication.  
2  Speech is very slow and hesitant. It frequently demands unreasonable patience of 
the listener and occasionally impedes communication.  
1 Speech is very slow and disconnected. Almost impossible to follow, except for 
short or routine phrases.  
0 Speech is so halting and fragmentary that conversation is impossible. 
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Interactive Communication 
5 Almost wholly effective at communicating both actively and receptively in 
everyday contexts.  Fully sensitive  to  turn-taking  system.  Contributes  to  
collaborative  topic development and maintenance by asking others to 
express/expand their opinions and by negotiating meanings both verbally and non-
verbally (e.g. ask for clarification, indicate understanding,  establish  common  
ground,  correct  others’  utterance  and  respond  to requests for clarification).  
4 Communicates  effectively  by  appropriately  participating  in  turn-taking.  
Responds, comments (e.g.  agree/disagree), asks  questions,  negotiates  meanings  
verbally  and non-verbally and develops the interaction in some but not all the 
occasions.  
3  Communicates adequately in most everyday contexts, but could be rather passive 
with responding and commenting. Asks for clarification (repetition, paraphrasing) 
verbally or non-verbally, although occasionally it may be unsuccessful. Not effective 
enough to contribute to develop the interaction.  
2  Interaction  is  ineffective  because  it  is  too  passive  (talks  only  if  required),  it  
lacks coherence or it is monologue only. May show some (verbal or non-verbal) 
attempts to ask for repetition or paraphrasing, which are frequently unsuccessful. 
 1  Gives simple responses only when required, but is unable to maintain or  develop 
the interaction.  May  show  a  few  attempts  (mostly  non-verbally)  to  ask  for  
repetition  or  
paraphrasing, which are nearly always unsuccessful.  
0  No  awareness  of  other  speakers.  Understanding  and  communication  is  
impossible. Neither verbal nor non-verbal attempt to ask for repetition or 
paraphrasing. 
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3. Action 
No. Aspect Description Score 
a. Communicate 
effectively 
5 = always communicate effectively 
4 = frequently communicate effectively  
3 = sometimes communicate effectively 
2 = seldom communicate effectively 
1 =  never communicate effectively  
 
b. Team work 5 = always work comporatively 
4 =  frequently  work comporatively 
3 = sometimes work comporatively 
2 = seldom work comporatively  
1 = neverwork comporatively 
 
Bantul, March 28, 2015 
 
 Researcher English Teacher 
 
 
 
 Muhammad Agung Buono Srinursanti, S.Pd. 
 NIM 09202244015 NIP 19790602 199303 2 006  
 
 
 Headmaster  
 
 
 
 Warsito, S. Pd. 
 NIP 19600603 198303 1 025  
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Lesson Plan 
School    : SMPN 1 Piyungan  
Subject   : English 
Class / Semester  : VIII / 2 
Meeting   : 3 and 4 
Text type   : Spoken Recount 
Topic : Waking Up Late… 
Time allocation  : 2 x 40 minutes 
 
A. Core Competency 
1. Appreciating and comprehending our own religious teaching. 
2. Appreciating and comprehending honesty, discipline, responsibility, care 
(tolerant, mutual cooperation), and good manners, confident in an effective 
interaction with social and natural environment on the students’ scope.  
3. Understanding and applying knowledge (factual, conceptual, and 
procedural) based on curiosity of science, technology, arts, culture, related 
to phenomena and visible events. 
4. Processing, presenting, and understanding in concrete domain (writing, 
reading, counting, drawing and composing) based on what were taught at 
school and other resources in which have the same theoretical perspective.    
 
B. Basic Competency  
3.12. Applying text structure and the language features to implement the 
social function of a recount text by explaining and asking about, short 
and simple activities, experiences, and events on their context. 
4.14. Understanding meaning on very short and simple spoken and written 
recount text about activities and events.  
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C. Indicators 
1. Telling the activities before the students go to school 
2. Using correct grammar and spelling in short and simple recount text 
3. Giving opinion about a story on the form of short and simple recount 
4. Pronouncing verbs with –ed ending in past tense correctly 
5. Pronouncing some important words correctly 
6. Completing missing words in a dialogue by listening 
7. Finding detail information from a short and simple recount text 
8. Reading and simple recount text fluently and correctly 
9. Understanding and practicing the use of intonation 
10. Practicing role play with appropriate acting 
11. Drawing conclusion of the lesson 
  
D. Objective 
The students are able to understand simple and short recount text and act out the 
role play they are playing related to activity before they go to school fluently, 
correctly, and appropriately. 
 
E. Leaning Materials 
 
 
 
The Story of OSN Winner To-be 
 “Coming Late” 
 
A. Observing and Questioning 
 
Task 1 
Ask your chair mate the following question: 
a. Did you study at night before go to school?..................................................... 
b. Who helped you to do your homework? …………………………………………………….. 
c. What time did you wake up?............................................................................ 
d. What did you do then?...................................................................................... 
e. Have you ever been late to the school? Why or why not?............................... 
Name : 1…………………. 
2…………………. 
Class       :……….…………… 
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 ………………………………………………………………………………........................................ 
 
Task 2 
Exchange your answer of task 1 with your friends. List as many reasons of: 
a.  Why she/ he never come late? 
b. Why she/ he ever come late? 
Answer: 
a.  ………………………………………………………………………………......................................... 
……………………………………………………………………………………………………………………………
………………………………………………………………………………………………………………………….. 
b. ……………………………………………………………………………………………………………………... 
……………………………………………………………………………………………………………………………
…………………………………………………………………………………………………………………………… 
Task 3 
You are going to read story related to the picture. Take a look at the piccure 
below carefully. 
a. Guess the story according to your opinion 
(remember to use past tense)! 
Answer: 
……………………………………………………………………………
……………………………………………………………………………
…………………………………………………………………………… 
b. Exchange your answer with your friend. 
Correct the mistakes (grammar and spelling) he/ 
she made! You may consult your teacher. 
Answer: 
…………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………….…
……………………………………………………………………………………………………………………….……
…………………………………………………………………………………………………………………………… 
 
B. Collecting Information 
Task 1 
a. Finally, this is the story of Someone who coming late. Did your guessing close 
to the story? 
Coming Late 
This is a story of someone who had a bad activity. That was oversleeping. After 
her parents woke her up, someone prayed and went to school. It was not 
expected to be a traffic jam. But, it was not the real problem.  She started to go 
to school at 06.55. She cycled her bicycle very fast and crossed many red lights. 
Finally she managed to be at school. However, Security guard watched her. Then, 
the school gate was closed.  She persuaded him to let her in by explaining the 
traffic jam. 
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b. Guess the following questions: 
1). Could she enter the school? Why or why not? 
2). Should we tell a lie to solve the problem? 
 
Task 2 
a. Complete these table related to the text 
/Id / 
end in the sounds /t/ or /d/ 
/ d / 
end in a voiced sound 
/ t / 
end in an unvoiced sound  
Expected 
 
 
Prayed crossed 
b. Now read the words you find in front of the classroom! 
 
Task 3 
a. We need to open dictionary to make our pronunciation accurate. But how can 
we pronounce the symbol in dictionary? Here is the practice for you. 
 
 
Rushed /rʌʃt/  deflated /dɪfleɪ.tɪd/ late /leɪt/ already /ɔlred.i/  
Begged /begt/ wait /weɪt/ English /ɪŋ.glɪʃ/ homework /həʊm.wɜk/ 
tire /taɪə r / Closed /kləʊzd/ please /pliz/  poor: /pɔ r /,  
OK /ə ʊ  keɪ/ Missed /mɪst/  promise /prɒm.ɪs/ gate /geɪt/  
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b. Complete this dialogue using word from the box above! 
At School Gate 
Narrator : Someone rushed to school. 
Unfortunately, the school gate was closed. 
She begged the security guard  (satpam) to let 
her in. 
Someone  : Wait for me! I beg you 
Sir, ………… let me in! 
Security guard  : I’m sorry, I cannot. It’s 
………… 07.00 am! 
Someone : ………… let me in Sir! The first subject will be …………. I missed 
it last time. 
Security guard  : Why did you come …………? Last Monday you were ………… 
too. 
Someone : Last night, I overslept to do my …………. My tire was ………… 
too (lying). 
Security guard : Oh ………… you! I will open the gate. But, you must ………… 
not to be late again. 
Someone : ………… Sir, I …………. 
c . Answer these question based on the dialogue! 
1). Where did the event took place?.................................................................... 
2). Did the security guard allow someone to enter the school?.......................... 
3). What did the security guard ask to Someone?............................................... 
 ………………………………………………………………………………………………………………… 
4). What was her answer?................................................................................... 
5). What did Someone promise to the security guard?...................................... 
 …………………………………………………………………………………………………………………. 
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Task 4 
a. Study these new vocabularies! 
Finally /ˈfaɪ.nə.li/  thank /θæŋk/ remember /rɪmem.bə r/ 
cleaned /kli:nd/ Surely /ʃʊrli/ present /prez. ə nt/ 
curious /kjʊə.ri.əs/ Excuse /ɪkskjuz/  Time /taɪm/   
hope /həʊp/ breakfast / brek.fəst / happened /hæp. ə nd/ 
Soon / suːn / crowded /kraʊ.dɪd/ Knock /nɒk/  
hear /hɪə r / 
 
b. Complete this dialogue using word from the box above! 
At The Classroom 
Narrator : Someone finally arrived to the 
classroom. It was …………….. and the English 
teacher was ………... He was …… to ask 
because it was the second time. 
Someone : …………... Excuse me Sir, could I 
enter the classroom? 
Teacher : Yes, please come in. 
Someone : …. you very much 
Sir. 
Teacher : You ‘re welcome. Someone, you are late again. What 
………. to you? 
Someone : I’m sorry Sir. My mother is sick (lying). So, I …. my house 
and cooked for breakfast in the morning.  
Teacher :  I’m sorry to hear that. I hope your mother will get better 
soon. Please sit down. …… not to do that again. 
Someone : Surely. Thank you Sir. 
Teacher : You are welcome. By the way, did you do your 
homework? 
Someone : Not yet Sir. I’m sorry. 
 
c. Imagine you were the Someone on the story. Would you tell the truth instead 
of lying? 
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C. Associating 
Task 1 
a. Study the explanation below! 
 
1). Falling intonation 
a). Falling intonation is when the voice falls on the end of a sentence. A falling 
intonation is very common in wh-questions. 
 Where is the post-office? ↘ 
 What time does the film start? ↘ 
 
 
b). We also use falling intonation when we want to be very clear about 
something: 
 I think we are completely lost. ↘ 
 OK, here is the magazine you wanted. ↘ 
 
2). Rising intonation 
a). Rising intonation describes how the voice rises at the end of a sentence. 
Rising intonation is common in yes-no questions: 
 Am I late Sir? ↗ 
 Are you thirsty? ↘ 
 
Task 2 
Pay attention to the dialogues on task 3 “At the School Gate” and 4 “At the 
Classroom” from the part B: collecting information. Now give mark ↘ for falling 
intonation and ↗ for rising intonation! 
 
Task 3 
Your teacher are going to perform a story telling from the dialogues on “At the 
School Gate” and  “At the Classroom”. Pay attention the his acting and write 
what he act as the following role. 
a. At the School Gate 
1) Security Guard 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
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……………………………………………………………………………………………………………………….. 
 
2) Someone 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
 
b. At the Classroom 
1). Teacher 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
 
2). Someone  
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
195 
 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
……………………………………………………………………………………………………………………….. 
 
  
D. Communicating 
Task 1 
Practice the dialogue on task 3 “At the School Gate” and 4 “At the Classroom” 
from the part B: collecting information into a role play! Work with your chair 
mate. 
 
Task 2 
a. If you are the friend of Someone from the story, what will you say to her? 
b. What can you get from the lesson today? Summarize and explain it in the 
classroom! 
Answer: 
a. My advice to Someone: 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
b. 
 
Summary 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
………………………………………………………………………………………………………………………… 
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F. Teaching Method 
Scientific approach using discovery learning 
 
G.  Learning Activities 
 
Phase Activities Time 
Allocation 
Opening  Greeting 
 Praying 
 Checking the present list 
 Setting the context 
10 minutes 
Main 
Activities 
 
1. Observing and Questioning and 
Questioning 
 The students are asked to question their 
friends about their activities before 
they go to the school. 
 The students exchange their work with 
their friends and list the reason why 
they never or ever come late.  
 The students observe the picture and 
guess the story. 
 The students exchange and correct 
their friends mistake with the 
assistance of the teacher 
2. Collecting Information 
 The students guess the continuity of a 
story in recount. 
 The students give their opinion about 
35 minutes 
 
 
 
 
 
 
 
 
 
 
 
 
35 minutes 
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a story in recount. 
 The students find verbs with –ed 
ending in past tense from the text. 
 The students read aloud a short and 
simple recount text. 
 The students pronounce some 
important vocabularies. 
 The students complete incomplete 
dialogue based on the list of 
vocabularies by listening. 
 The students answer question based 
on the text. 
3. Associating 
 The students find detail information 
from the recount text 
 The students draw conclusion of the 
content of each paragraph. 
 The students draw conclusion of the 
structure of recount text. 
4. Communicating 
 The students study the role play 
instruction 
 The students act the role play our 
based on materials they got 
 The teacher models the role play and 
makes necessary correction  
 
 
 
 
 
 
 
 
 
 
 
35 minutes  
 
 
 
 
 
 
 
 
 
35 minutes 
 
 
 
 
Closing  Students share what their difficulty are 
 Students with the help of teacher make 
conclusion 
 Praying  
10 minutes 
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H. Teaching Aid 
 Computer 
 LCD Projector 
 Slide Show Microsoft Power Point 
 Hand out 
 Pictures 
 White board 
 Marker 
 
I. Learning Source 
 Student’s Worksheet made by the researcher 
 
J. Assessment 
1. Attitude 
No. Aspect Description Score 
a. seriousness 5: always be serious 
4: frequently be serious 
3: sometimes be serious 
2: seldom  be serious  
1: never be serious 
 
b. responsibility 5: always be responsible 
4: frequently be responsible 
3: sometimes be responsible 
2: seldom  be responsible 
1: never be responsible 
 
c. care 5: always care 
4: frequently care 
3: sometimes care  
2: seldom  care  
1: never care 
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d. confidence 5: always be confident 
4: frequently be confident 
3: sometimes be confident 
2: seldom  be confident 
1: never be confident 
 
 
2. Cognitive 
a. Students’ Worksheet Assessment 
 Each correct answer: 1 point 
 Total points: 45 points 
 Scoring : total correct answer  X 100  
 45  
  
b. Speaking Rating Scale 
Pronunciation & intonation 
5 Mostly  speaks  with  appropriate  word-stress/rhythm.  All  individual  sounds  are 
unambiguous and sufficiently well articulated for easy understanding. Only 
occasionally,  
there may be some Javanese-influenced sounds. 
4  Javanese  language  interference  of  prosodic  features  and  individual sounds  
are noticeable.  However,  constant  attempts  at  assimilation/elision  and  to  use  
appropriate rhythm make utterances reasonably easy to understand.  
3 Javanese  interference  in  prosodic  features  and  individual  sounds  is  marked.  
Some attempts at assimilation/elision and to use appropriate rhythm are shown. 
Occasionally puts some strain on the listener, but does not really impede 
understanding.  
2 Speaks  with  somewhat  Javanese -like  pronunciation/rhythm  with  minimal 
assimilation/elision.  Frequently  puts  some  strain  on  the  listener,  and  
occasionally impedes understanding.  
1 Speaks  very  frequently  with  mispronunciations  and  with  Javanese- like 
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pronunciation/rhythm  (without  any  assimilation/elision),  which  nearly  always  
impedes understanding.  
0  Gross  errors  and  a  very  heavy  Javanese- like pronunciation/rhythm  make 
understanding impossible. 
Grammar 
5 Uses a wide range of structures (e.g. simple, compound and complex sentences 
with different tenses) to deal with most everyday topics and to expressopinions. 
There are no obtrusive inaccuracies.  
4 Most basic structures (e.g. phrases, simple/ compound sentences) are sound. There 
are some  inaccuracies,  which  however  do  not  impede  meanings,  when  
complex structures  
are attempted (e.g. complex sentence).  
3  Basic  structures  (e.g.  phrases,  simple/  compound  sentences)  are  occasionally 
inaccurate.  Has  just  enough  grammar  to  manage  to  get  meaning  across  in  
everyday  
topics.  More  complex  structures  (e.g.  complex  sentence)  are  not  attempted  or  
not intelligible.  
2 Basic structures (e.g. phrases, simple/ compound sentence) are frequently 
inaccurate. Occasionally impedes communication. They do not have enough 
grammar to get meaning across in everyday-topics.  
1 Grammar  is  almost  entirely  inaccurate  except  for  some  stock  phrases,  which  
nearly always impedes communication. 
 0 No awareness of basic grammatical functions. 
Vocabulary 
5 Uses appropriate, sufficient range of vocabulary  that  allows for  flexibility in 
dealing with  most  everyday-topics  by  conveying  information  and  expressing  
opinions.   
4 Generally,  uses  adequate  range  of  vocabulary  to  manage  most  everyday  
topics, although experiences difficulty when required to expand on topics. 
3 Choice  of  words  is  occasionally  inaccurate  in  everyday-topics.  Limitation  of 
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vocabulary  may  prevent  discussion  at  some  stages  of  the  interaction  (as  
he/she  cannot express  opinions  properly),  but  does  not  really  impede  
communication.   
2 Choice of words is frequently inaccurate, and the vocabulary range is not adequate 
to deal with everyday-topics. Lack of vocabulary occasionally impedes 
communication.  
1  Shows  only  simplest  words  and  phrases.  Lack  of  vocabulary  makes  even  
basic communication difficult.  
0 Vocabulary  is  inadequate  for  even  the  simplest  conversation.   
Fluency 
5  Has comfortable, nearly natural speed in most everyday contexts. There may be 
some natural hesitation while searching for language.  
4  Hesitation while searching for language may  be noticeable and speech may be 
slow, which, however, does not demand unreasonable patience of the listener.  
3 Speech  is  slow  and  hesitant  (e.g.  with  some  unevenness  and  long  pauses  
caused  by rephrasing and searching for language).  It occasionally demands 
unreasonable patience  
of the listener, but does not really impede communication.  
2  Speech is very slow and hesitant. It frequently demands unreasonable patience of 
the listener and occasionally impedes communication.  
1 Speech is very slow and disconnected. Almost impossible to follow, except for 
short or routine phrases.  
0 Speech is so halting and fragmentary that conversation is impossible. 
Interactive Communication 
5 Almost wholly effective at communicating both actively and receptively in 
everyday contexts.  Fully sensitive  to  turn-taking  system.  Contributes  to  
collaborative  topic development and maintenance by asking others to 
express/expand their opinions and by negotiating meanings both verbally and non-
verbally (e.g. ask for clarification, indicate understanding,  establish  common  
ground,  correct  others’  utterance  and  respond  to requests for clarification).  
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4 Communicates  effectively  by  appropriately  participating  in  turn-taking.  
Responds, comments (e.g.  agree/disagree), asks  questions,  negotiates  meanings  
verbally  and non-verbally and develops the interaction in some but not all the 
occasions.  
3  Communicates adequately in most everyday contexts, but could be rather passive 
with responding and commenting. Asks for clarification (repetition, paraphrasing) 
verbally or non-verbally, although occasionally it may be unsuccessful. Not effective 
enough to contribute to develop the interaction.  
2  Interaction  is  ineffective  because  it  is  too  passive  (talks  only  if  required),  it  
lacks coherence or it is monologue only. May show some (verbal or non-verbal) 
attempts to ask for repetition or paraphrasing, which are frequently unsuccessful. 
 1  Gives simple responses only when required, but is unable to maintain or  develop 
the interaction.  May  show  a  few  attempts  (mostly  non-verbally)  to  ask  for  
repetition  or  
paraphrasing, which are nearly always unsuccessful.  
0  No  awareness  of  other  speakers.  Understanding  and  communication  is  
impossible. Neither verbal nor non-verbal attempt to ask for repetition or 
paraphrasing. 
 
 
3. Action 
No. Aspect Description Score 
a. Communicate 
effectively 
5 = always communicate effectively 
4 = frequently communicate effectively  
3 = sometimes communicate effectively 
2 = seldom communicate effectively 
1 =  never communicate effectively  
 
b. Team work 5 = always work comporatively 
4 =  frequently  work comporatively 
3 = sometimes work comporatively 
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2 = seldom work comporatively  
1 = neverwork comporatively 
Bantul, March 28, 2015 
 
 Researcher English Teacher 
 
 
 
 Muhammad Agung Buono Srinursanti, S.Pd. 
 NIM 09202244015 NIP 19790602 199303 2 006  
 
 
 Headmaster  
 
 
 
Warsito, S. Pd. 
 NIP 19600603 198303 1 025  
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SITUATION CARDS 
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Pre-Test: Role Play Pre-Test: Where is belonging 
A. Situation 
Your friend is missing something. Help him/ her to find it by your description. 
B. Expressions 
 Asking for help:  Do you see my…? 
  Do you know where is my…? 
 Describing thing: The size is small/ big 
    The color is red/ blue/ yellow etc. 
    The shape is oval/ rectangular/ sphere etc.   
C. How to Play 
1. Student A: prepare one of your belongings then give it to your chair mate. The purpose is to simulate a student 
lost his/ her belonging. Look back and wait until he/ she have hid it. Your task is asking where your belonging is by 
giving description of it. 
2. Students B: you take the belonging of your chair mate. Hide it while she/ he is looking back. Your task is asking 
information about the belonging then show where it is.   
 
Cycle I: Giving Advice Activity 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
 
 
 
Student A 
Instruction: you are a teacher, ask how your 
students are, listen to your students and show 
sympathy when you hear a student is sick. You 
also give an advice to your students to care of 
their health. 
1. Ask how your students are 
- How are you today? 
2. Show sympathy when you hear a student is 
sick 
- I’m sorry to hear that. 
3. Give an advice to your students to take 
care of their health 
- You must take care of your health. 
 
Student B 
Instruction: you respond to the teacher’s 
question by telling that you are fine, lead your 
friends to pray, and explain that you do not 
know why one of your friends is absent. 
1. Explain to your teacher that you are fine 
- I’m very well, thank you 
2. Lead your friends to pray 
- Attention! Let’s pray. Amen 
3. Answer that you do not know why one of 
your friends is absent today 
- I’m sorry, I don’t know Sir 
 
Student C 
Instruction: you respond to the teacher’s 
question by telling that you are fine, answer 
that you know why one of your friends is 
sick, and explain it to your teacher. 
1. Tell your teacher that you are fine 
- I’m fine,  thank you 
2. Tell your teacher that you know why 
one of the students is absent 
- Yes, I know Sir 
3. Explain the reason why one of your 
friends is absent 
- She is Siti. She was sick. Yesterday 
she bought unhealthy food at the 
road side Her mother told me that 
she got a stomachache. Then she 
saw a doctor. After that the doctor 
asked her to take the medicine and 
get a rest for a day. 
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Cycle II: At the Classroom 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Narrator 
 
Instruction: read the text below! 
 
Someone finally arrived to the classroom. It 
was crowded and the English teacher was 
present. He was curious to ask because it 
was the second time. 
 
Someone 
 
Instruction: you come late to the classroom. 
You ask the teacher whether or not you are 
allowed to enter the classroom, thank him for 
allowing you to enter the class, and tell him the 
reason why you came late. 
1. Ask your teacher to enter the classroom 
- Excuse me Sir, could I enter the 
classroom? 
- Excuse me Sir, may I enter the 
classroom? 
- Do you mind if I enter the classroom, Sir? 
2. Thank your teacher 
- Thank you very much 
- Thank you 
- Many thanks 
- Thanks a lot 
3. Explain your reason why you you came late 
- My mother is sick. So, I cleaned my 
house and prepared for breakfast in the 
morning 
- I got up late. Last night I watched TV 
until mid night. 
- There was a traffic jam. So I could not 
came on time. 
- I missed the bus.  
Teacher 
 
Instruction: you allow the student who came 
late to enter the classroom, respond to his/ 
her thanks, and ask the reason why he/ she 
came late to the school. 
1. Allow your student who came late to 
enter the classroom 
- Yes, please come in 
- Yes, certainly 
- Of course, you could/ may 
- Surely 
2. Respond your student who thanked you 
- You ‘re welcome 
- Please don’t mention it 
- My pleasure 
- Not at all 
3. You ask your student why he/ she came 
late 
- What happened to you? 
- What’s the matter? 
- What’s the problem? 
- Could you tell me the reason please? 
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Post-test: I Didn’t Bring My Homework 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Narrator 
 
Instruction: read the text below! 
 
One day a teacher checked students’ 
homework. One student didn’t bring his 
homework. The teacher asked him to do 
it in front of the classroom. The student 
made mistakes. The teacher invited 
other students to correct him. A student 
agreed to give correction. 
Teacher 
 
Instruction: You check your students’ 
homework. One of the students didn’t bring 
it. You ask his/ her reason, give him/ her 
advice, and ask him/ her to do the 
homework. The homework is to tell your 
friends about activity during the holiday. 
When he/ she made mistakes, you ask other 
students to help him/ her. 
1. Check the students’ homework 
- Let me check your homework 
- Did you finish your homework? 
2. Ask for an explanation why he/ she didn’t 
bring his/ her homework. 
- What’s the matter? 
- What’s the problem? 
3. Give an advice to your student 
- You should bring your homework 
- Don’t forget to bring your 
homework next time. 
4. Ask the student to do the to do the 
homework 
- Please explain your activity during 
the holiday to your friends 
5. Invite other students to give correction 
- Could anyone help your friend? 
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Student A 
 
Instruction: you didn’t bring your homework. 
You admit it to your teacher and explain your 
reason. The homework is to tell your friends 
about activity during the holiday. 
1. Admit to your teacher that you didn’t 
bring your homework 
- I’m sorry Sir, I didn’t bring my 
homework 
- I’m sorry, I forgot to bring it. 
2. Explain the reason why you didn’t bring 
your homework 
- Last night I played computer games 
until midnight, so I overslept. 
- Last night I overslept because I 
watched football match until 
midnight. 
3. Explain your activity during holiday 
with some grammatical mistakes on it. 
- Last Monday, My family and I go to 
Gembiraloka. We go there by car. 
At that place we see many wild 
animals. My litter brother is scared 
because a tiger roar. My father try 
to calm him. He explains that we 
are safe. 
Student B 
 
Instruction: you accept your teacher’s 
invitation to help your friend. You correct 
your friend’s mistakes. 
1. You accept your teacher invitation 
- I can help my friend Sir. 
- I can give correction Sir. 
2. You correct your friend’s grammatical 
mistakes 
- You should use past tense. Let 
me correct it for you. Last 
Monday, My family and I went 
to Gembiraloka. We went there 
by car. At that place we saw 
many wild animals. My litter 
brother was scared because a 
tiger roared. My father tried to 
calm him. He explained that we 
were safe. 
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INTERVIEW GUIDELINES 
A.  Before Implementation  
 1. For the Teacher 
 Blueprint 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching and Learning 
Process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1) Pendekatan apa yang Ibu terapkan 
dalam mengajar Bahasa Inggris di 
kelas? 
2) Materi apa saja yang telah Ibu 
ajarkan? 
3) Teknik dan activities apa yang Ibu 
terapkan dalam pembelajaran di 
kelas? 
4) Media apa yang Ibu gunakan dalam 
mengajarkan speaking? 
5) Kesulitan apa yang Ibu temui dalam 
mengajar speaking siswa kelas VII B? 
6) Bagaimana Ibu mengatasi kesulitan 
pengajaran speaking di kelas? 
7) Apa saran Ibu agar saya sebagai 
peneliti berhasil dalam mengajar 
speaking di kelas VIIIB? 
b. 
 
 
 
 
 
 
 
Students’ problems in 
speaking 
 
 
 
 
 
 
1) Bagaimana kemampuan siswa dalam 
speaking performance?  
2) Menurut Ibu, kesulitan apa yang 
dialami siswa dalam pembelajaran 
speaking? 
3) Menurut Ibu, apa penyebab kesulitan 
siswa tersebut? 
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 4) Bagaimana Ibu mengatasi kesulitan 
yang dialami siswa? 
c. 
 
 
 
 
 
The use of role play in 
teaching speaking 
 
1) Bagaimana pendapat Ibu mengenai 
penggunaan role play dalam 
pengajaran bahasa Inggris? 
2) Apakah Ibu menggunakannya dalam 
pengajaran sehari- hari di kelas? 
3) Menurut Ibu, bagaimana cara 
pengajaran dengan role play yang 
efektif meningkatkan speaking skills 
peserta didik? 
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2. For the Students 
Blueprint 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching and Learning 
Process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1) Apakah kalian menyukai pelajaran 
bahasa Inggris? 
2) Apakah kalian memperhatikan 
pengajaran guru? 
3) Apakah kalian mengerjakan dengan 
baik keseluruhan tugas yang diberikan 
guru? 
4) Bagaimana pendapat kalian mengenai 
cara mengajar speaking guru bahasa 
Inggris tadi? 
5) Materi  yang kalian dapatkan dari 
pelajaran tadi? 
6) Apakah penjelasan dari guru bisa 
kalian pahami dengan baik? 
7) Bagaimana pendapat kalian tentang 
media pembelajaran  speaking yang 
telah digunakan oleh guru? 
8) Materi speaking  apa yang menurut 
kalian masih sulit dipelajari? 
b. 
 
 
 
 
 
 
 
Students’ problem in 
speaking 
 
 
 
 
 
 
1) Kesulitan apa yang kalian alami 
ketika belajar speaking? 
2) Mengapa kalian mengalami kesulitan 
tersebut? 
3) Usaha apa yang kalian lakukan untuk 
mengatasi kesulitan tersebut? 
4) Apakah guru memberikan kesempatan 
yang cukup untuk berlatih speaking? 
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5) Apakah guru memberikan model 
penggunaan speaking expression 
melalui video atau rekaman dari 
penutur asli dalam pengajarannya?  
c. Role play 
 
 
 
 
 
 
 
1) Apa yang kalian ketahui tentang role 
play? 
2) Apakah kalian pernah mempraktekan 
role play? 
3) Menurut kalian apakah role play 
membantu dalam belajar speaking? 
4) Bagaimana pengajaran role play yang 
menyenangkan bagi kalian? 
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B. After Implementation 
1. For the Teacher 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Teaching and learning 
process 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
1) Bagaimana pendapat Ibu tentang 
pengajaran bahasa Inggris saya secara 
umum? 
2) Bagaimana menurut Ibu mengenai 
pengajaran speaking saya? 
3) Menurut Ibu, apakah materi yang saya 
berikan dapat dipahami siswa dengan 
baik? 
4) Dari pengamatan Ibu hal apa yang 
perlu ditingkatkan dari pengajaran 
saya? 
5) Menurut pengamatan Ibu, bagaiman 
perkembangan kemampuan speaking 
skill siswa? 
6) Apa saran Ibu agar pengajaran saya 
lebih baik? 
b. 
 
 
 
 
 
 
 
Students’ speaking 
performance 
 
 
 
 
 
 
1) Bagaimana speaking performance 
siswa setelah saya mengajar Bu? 
2) Pada aspek apa peningkatan speaking 
skills siswa terlihat? 
3) Pada aspek apa dari speaking skills 
siswa yang masih kurang? 
4) Apa saran Ibu agar speaking skill 
siswa dapat lebih ditingkatkan? 
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c.  
 
 
 
 
 
 
 
 
Role play 1) Bagaimana pendapat ibu mengenai 
role play yang telah saya terapkan 
dalam pengajaran? 
2) Bagaimana respon siswa ketika saya 
menerapkan role play Bu? 
3) Bagian apa yang perlu saya 
tingkatkan dalam pengajaran 
menggunakan role play Bu? 
4) Apakah saran Ibu agar role play yang 
saya implementasikan dapat lebih 
baik? 
 
2. For the Students 
Blueprint 
No. Topic Area Questions 
a. 
 
 
 
 
 
 
 
Teaching and learning 
process 
1) Bagaimana menurut Adik mengenai 
pengajaran bahasa Inggris saya? 
2) Bagaimana menurut adik pengajaran 
speaking saya? 
3) Apakah Adik dapat menangkap semua 
materi yang saya berikan? 
4) Apakah media pembelajaran yang 
saya buat sudah membantu Adik 
dalam belajar bahasa Inggris? 
5) Apakah kegiatan dalam pengajaran 
saya sudah menarik bagi Adik?  
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b. 
 
Students’ speaking 
performance 
1) Menurut Adik, apakah terjadi 
peningkatan kemampuan speaking 
setelah saya ajar? 
2) Di bagian apa terjadi peningkatan 
kemampuan speaking tersebut? 
3) Kesulitan apa yang masih Adik temui 
dalam belajar speaking? 
4) Apa saran Adik agar kesulitan itu 
dapat diatasi? 
c. 
 
 
Role play 1) Bagaimana pengajaran role play yang 
telah saya laksanakan? 
2) Apakah role play membantu Adik 
dalam meningkatkan kemampuan 
speaking? 
3) Menurut pendapat Adik, mengapa 
role play dapat meningkatkan 
kemampuan spiking skill? 
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PHOTOGRAPHS 
 
 
 
 
 
 
 
 
 
 Picture 1: The Researcher Opened the Lesson 
 
 
 
 
 
 
 
 
 
 Picture 2: The Students Studied the Role Play Cards 
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 Picture 3: The Students Practiced the Role Play 
 
 Picture 4: The Student Performed the Role Play 
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Observation Checklist 
Day, Date : Saturday, Mach 28, 2015 
Meeting : 1 
Content Organization Yes No 
1. Made clear statement of the purpose of the lesson √  
2. Presented overview of the lesson  √  
3. Responded to problems raised during the lesson √  
4. Summarized major points of the lesson √  
Presentation   
6. Projected voice so easily heard √  
7. Explain ideas with clarity √  
8. Maintained eye contact with students  √ 
9. Listened to students questions and comments √  
10. Related new ideas to familiar concept √  
11. Used humor appropriately to strengthened interest √  
Classroom Interaction   
12. Encouraged students questions √  
13. Maintained students attention  √ 
14. Asked questions to monitor students’ progress √  
15. Gave satisfactory answers to students’ questions √  
16. Paced lesson to allow time for note taking √  
17. Responded to nonverbal cues of confusion, boredom & curiosity  √ 
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Instructional Materials and Environment 
18. Maintained adequate classroom facilities  √ 
19. Supported lesson with useful classroom discussions and exercises √  
20. Presented helpful audio-visual materials to support lesson 
organization and major points 
 √ 
Content Knowledge and Relevance   
21. Presented material worth knowing √  
22. Presented material appropriate to students’ knowledge & 
background 
√  
23. Demonstrated command of subject matter √  
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Observation Checklist 
Day, Date : Saturday, April 4, 2015 
Meeting : 2 
Content Organization Yes No 
1. Made clear statement of the purpose of the lesson √  
2. Presented overview of the lesson  √  
3. Responded to problems raised during the lesson √  
4. Summarized major points of the lesson √  
Presentation   
6. Projected voice so easily heard √  
7. Explain ideas with clarity √  
8. Maintained eye contact with students √  
9. Listened to students questions and comments √  
10. Related new ideas to familiar concept √  
11. Used humor appropriately to strengthened interest √  
Classroom Interaction   
12. Encouraged students questions √  
13. Maintained students attention √  
14. Asked questions to monitor students’ progress √  
15. Gave satisfactory answers to students’ questions √  
16. Paced lesson to allow time for note taking √  
17. Responded to nonverbal cues of confusion, boredom & curiosity √  
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Instructional Materials and Environment 
18. Maintained adequate classroom facilities √  
19. Supported lesson with useful classroom discussions and exercises √  
20. Presented helpful audio-visual materials to support lesson 
organization and major points 
 √ 
Content Knowledge and Relevance   
21. Presented material worth knowing √  
22. Presented material appropriate to students’ knowledge & 
background 
√  
23. Demonstrated command of subject matter √  
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Observation Checklist 
Day, Date : Saturday, April 11, 2015 
Meeting : 3 
Content Organization Yes No 
1. Made clear statement of the purpose of the lesson √  
2. Presented overview of the lesson  √  
3. Responded to problems raised during the lesson √  
4. Summarized major points of the lesson √  
Presentation   
6. Projected voice so easily heard √  
7. Explain ideas with clarity √  
8. Maintained eye contact with students √  
9. Listened to students questions and comments √  
10. Related new ideas to familiar concept √  
11. Used humor appropriately to strengthened interest √  
Classroom Interaction   
12. Encouraged students questions √  
13. Maintained students attention √  
14. Asked questions to monitor students’ progress √  
15. Gave satisfactory answers to students’ questions √  
16. Paced lesson to allow time for note taking √  
17. Responded to nonverbal cues of confusion, boredom & curiosity √  
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Instructional Materials and Environment 
18. Maintained adequate classroom facilities √  
19. Supported lesson with useful classroom discussions and exercises √  
20. Presented helpful audio-visual materials to support lesson 
organization and major points 
√  
Content Knowledge and Relevance   
21. Presented material worth knowing √  
22. Presented material appropriate to students’ knowledge & 
background 
√  
23. Demonstrated command of subject matter √  
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Observation Checklist 
Day, Date : Saturday, April 18, 2015 
Meeting : 4 
Content Organization Yes No 
1. Made clear statement of the purpose of the lesson √  
2. Presented overview of the lesson  √  
3. Responded to problems raised during the lesson √  
4. Summarized major points of the lesson √  
Presentation   
6. Projected voice so easily heard √  
7. Explain ideas with clarity √  
8. Maintained eye contact with students √  
9. Listened to students questions and comments √  
10. Related new ideas to familiar concept √  
11. Used humor appropriately to strengthened interest √  
Classroom Interaction   
12. Encouraged students questions √  
13. Maintained students attention √  
14. Asked questions to monitor students’ progress √  
15. Gave satisfactory answers to students’ questions √  
16. Paced lesson to allow time for note taking √  
17. Responded to nonverbal cues of confusion, boredom & curiosity √  
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Instructional Materials and Environment 
18. Maintained adequate classroom facilities √  
19. Supported lesson with useful classroom discussions and exercises √  
20. Presented helpful audio-visual materials to support lesson 
organization and major points 
√  
Content Knowledge and Relevance   
21. Presented material worth knowing √  
22. Presented material appropriate to students’ knowledge & 
background 
√  
23. Demonstrated command of subject matter √  
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